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Presentation Notes
REMEMBER:  YOU ONLY HAVE 10 MINUTES – YOU WILL BE CUT OFF AT THE 10-MIN MARK

SAMPLE COMMENTS: (change bold words to your name/division or city)

My name is Johnetta Smith and I live in Timbuktu.  I am the parent of a child with a disability and I am here to speak to you about why including students with disabilities is important to the future of all our children and our community.  Thank you for giving me the opportunity to speak about this important topic.

https://www.vaboard.org/
http://www.radford.edu/vipc

The 3 Big Questions for Today

What is Inclusive Education?
Why is it important for our school?
Why do we need to take action now?
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Today, we have three big questions facing our school division and our community.  What is Inclusive Education?  Why is it important for our school? And why do we need to take action now?



What is Special Education?

Special education is the implementation of specially designed instruction, at
no cost to the parent(s), to meet the unique needs of a child with a disability (§
22.1-213 of the Code of Virginia; 34 CFR 300.39). Specially designed instruction
addresses the unique individual needs of the child that result from the child's
disability and ensures access to the general curriculum and the same

educational standards that apply to all children (34 CFR 300.39(b)(3)).
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First, we should agree on what special education is.  Virginia’s regulations state it is specially designed instruction, at no cost to parents, to meet the unique needs of a child with a disability.  Services ensure a student’s access to the general curriculum and the same educational standards apply to all children.


What is Inclusive Education?

v ALL Students are Competent Aeademid
and Capable of Learning Inclusion

v FULL Participation in General
Education Setting

Social/
v REQUIRES Access, Belonging, Emotional Inclusion/

Physical

Access

and High Quality Teaching Inclusion
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While regulations do not define inclusion, I want to share a widely accepted definition of inclusive education.

Inclusive education is where all students are viewed from a strengths-based perspective and are seen as competent and capable of learning.  All students belong as full participants in the general education setting with appropriate supports and services.  The practice of inclusive education within the general education setting requires physical, academic, and social/emotional access, combined with physical togetherness, social belonging and high quality teaching.

While inclusion has been interpreted in different ways, regulations use specific language describing a school division’s obligation to educate students in the Least Restrictive Environment as well as offer a continuum of placements. Let me explain what this means.


Least Restrictive Environment (LRE)

8VAC20-81-130. “...To the
maximum extent appropriate, . .
children with disabilities, aged Defining LRE

two to 21, inc/usive} .are Continuum of Alternative Placements
educated with children without
disabilities; and ...removal of

children with disabilities from the <

. . eneral Special
regular educational environment Classes  Classes
occurs only if the nature or

severity of the disability is such Least Most

that education in reqular classes ~ Restrictive Restrictive
with the use of supplementary Y
aids and services cannot be S e

achieved satisfactorily.”
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Special Education services can be delivered in a variety of environments.  The Individuals with Disabilities Education Act and the Regulations Governing Special Education in Virginia explicitly direct schools to first attempt to provide those services in the Least Restrictive Environment (LRE). The LRE continuum starts in a general education classroom with same-age peers without disabilities.  This should be the first place services are delivered and progress monitored BEFORE moving a student to a more restrictive placement.  It is important to understand this fact – delivery of services and supports STARTS here in the general education classroom.  This is our goal.


.

Best Practice Recommendations - Inclusive
Education for ALL Students with Disabilities

90% of students with IEPs should have the general education

classroom as their primary placement.
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The current goal for educating students with disabilities in the Least Restrictive Environment is far below what research says we should be doing.  Virginia’s target for IDEA Indicator 5 is now 70%.  Over 40 years of research indicate that both students with and without disabilities have better academic and social outcomes when educated together, yet oftentimes our first instinct is to segregate.

Norman Kunc, self advocate and disability rights activist, defines inclusive education as, “the valuing of diversity within the human community.  When inclusive education is fully embraced, we abandon the idea that children have to become ‘normal’ to contribute to the world.” 
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Now that we know what the regulations state and we have reviewed what special education and inclusive education is, I’d like to talk about a few of the misconceptions about special education and inclusion.  There are many myths about inclusive education that often deter schools from considering it as an option for their culture.  One of those myths is that “Special Education is a place.” 


Special Education is a Service not a Place

. Disability does NOT dictate placement (8VAC20-81-100,

-APE)

. Delivery of supports and services in the general education
classroom

nds

. Learning environments are designed to iy -Sadaptations conecon
labarafignog 2| Sommunication
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Special Education is a service, not a place; the disability label should not determine where a student receives his or her education (FAPE).  Services can be delivered in any environment and should first be attempted in the general education setting. They do not require a separate place to qualify as special education. Utilizing best practices with accessible and challenging learning environments, we can appropriately meet the needs of students with disabilities.  


Myth #2
Inclusion is only for students
with milder disabilities
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The second myth common amongst skeptics is that “Inclusion is only for students with milder disabilities.”  However, according to TASH, an organization advocating for equity, opportunity and inclusion of people with disabilities, “many respected research studies have found that school achievement and quality post school outcomes are positively correlated with the amount of time students with disabilities spend in a general education classroom.  Students with more significant disabilities have been found to have improved communication and social skills, behavior, and reading and math skills.”  

Source: TASH, Dispelling the Myths of Inclusive Education, 2014




https://youtu.be/40 NMJuUlLM
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Let’s watch this video that shows inclusion is possible and positive for even students with the most significant support needs.  

**CONSIDER HIDING THIS SLIDE IF YOU TRULY ONLY HAVE 10 MINUTES [video length is 4 minutes 21 seconds] – OTHERWISE YOU’LL NEED TO TRIM SOME OF THE SLIDES

https://youtu.be/4o__NMJuILM


https://youtu.be/4o__NMJuILM

Classrooms Need to Change

Classrooms needs to change to support ALL students:

Integrate or “push in” needed supports and services
into the general education classroom

Universal Design for Learning (UDL)
Differentiation

Co-Teaching Models
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Part of dispelling the myth that only students with fewer, less-intensive needs starts with adapting a classroom to meet the needs of ALL students.  Changes can benefit both students with and without disabilities.  
The integration of needed supports and services into the general education is critical to the success of including students with disabilities.  Related services should be “pushed in” and integrated with the student’s daily routine, rather than delivered through a pull-out model.  Services provided in isolation should only be used when a student’s IEP dictates it is necessary and only for a finite amount of time.  
One-to-one aides should support professionals in providing instruction rather than actually providing the instruction.  Highly qualified teachers are a necessary element to a quality education.  The least-trained individuals should not be required to solely provide instruction. [consider adding information about the hazards of 1:1 aides]
Curriculum design and delivery of instruction is another way we can ensure that students with disabilities are included in their general education classrooms.  Universal Design for Learning, or UDL, is used to allow for multiple means of representation, expression and engagement.  This will allow students to maximize their potential by demonstrating mastery in ways that work better for their individual learning styles.  [see below for examples of each].  Differentiation is another way we can provide instruction to our students and meet their unique needs.  Lastly, co-teaching is a great opportunity to bring the expertise of general and special educators together.  There are a variety of ways teachers can work together to engage students. [See below for examples]

_______________________________________________________________________________________________________________

ORIGINAL NOTES: 

Related services should be “pushed in” and integrated with the child’s daily routine rather than delivered through a pull-out model.

One-on-one aides should support the professionals in providing instruction rather than the least trained person doing all the teaching.  


UDL -  Multiple means of representation, expression and engagement
 multiple means of representation (provide info through different modalities - vision, hearing, touch; provide info that is accessible - easily enlarged, volume amplified), expression (project-based learning, oral, typed, or picture responses), engagement (lessons of interest, choice or options)
Differentiated instruction - differentiate the curriculum to meet needs of ALL students
group work, listen to music while working, distraction free area, use a variety of instructional strategies, manipulatives, visual supports
Co-teaching models
Team teaching -  both teachers share in the instruction 
Station teaching -  teaching centers/stations that the student rotate through; students might work     independently at some stations 
Parallel teaching - split the classroom in half to teach the same information at the same time (2 teachers, 2 groups)
Alternative teaching -  one teacher manages most of the class while the other teacher works with a small group for remediation or enrichment



Myth #3
Inclusion hinders the
academic progress of
students without disabilities
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The third myth that baffles inclusion-minded educators is that “Inclusion hinders the academic progress of students without disabilities.”  


Positive Academic Outcomes

Academic performance of students without disabilities in inclusive settings was
better than students in non-inclusive settings (Castro, 2007).

Higher attendance rates for both students with and without disabilities
(Castro, 2007; Rea, McLaughlin, & Walther-Thomas, 2002).

Stuo
mat

ents with disabilities in inclusive settings had higher test scores in
n and reading, fewer absences, and less disruptive behaviors than

Sstuc

ents in non-inclusive classes (National Center on Inclusive Education,

2011).
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Research shows that inclusive practices have a positive effect or no effect on students without disabilities. 

Specifically, research shows: 

Academic performance of students without disabilities in inclusive settings was better than students in non-inclusive settings.
Higher attendance rates for both students with and without disabilities were noted.
Students with disabilities in inclusive settings had higher test scores in math and reading, fewer absences, and less disruptive behaviors than students in non-inclusive classes.

Decades of peer-reviewed studies have documented the academic, social and long-term benefits of inclusion.  


Myth #4
Students with significant
disabilities will not be accepted

by students without disabilities
and will be bullied
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There is another myth that is commonly believed – that students with more significant disabilities will not be accepted by those without and have a greater chance at being bullied.  While we know that students with disabilities are disproportionately affected by bullying, building a culture of inclusion can help address some of the stigma and prejudice that surrounds disability.  

Often enacted with good intentions, not including a student with a disability can have greater regulatory implications.  

Guidance from the Office of Special Education Programs (OSEP) explains that any bullying of a student with a disability which results in the student not receiving meaningful educational benefit is considered a denial of FAPE.  It is also noted that certain changes to an educational program (e.g. placement in a more restrictive “protective” setting to avoid bullying behavior) may also constitute a denial of FAPE in the LRE.  


Inclusive School Culture
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The acceptance of students with disabilities amongst their same-aged peers without disabilities has more to do with the culture in a school community than the practice of inclusion. Inclusive school cultures require fundamental changes in educational thinking about children, curriculum, pedagogy and school organization (Slee, 2011, p.110).  It takes the administration of a school to lead and set a standard for an inclusive culture.  Deliberate action and time are necessary elements of this paradigm shift.  

When the school culture embraces diversity, all students learn to be kinder and gentler human beings.  Students learn that our differences do not define us; our differences make us stronger. 

__________________________________________________________________________________________________________


Myth #5
Inclusive education is
more expensive than segregated
settings for special education
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Lastly, and often of most concern for schools, is the belief that inclusive education is more expensive than segregated settings for special education.  

Most high quality educational practices require preparation, training, leadership, vision, and the creative allocation of resources; inclusive education is no different. 


Cost

Inclusion does not cost more even when you consider the additional
teacher training needed (Grieco, 2019; Stetson, 2013).

In her work with schools over 25 years,
Stetson found that schools typically already
have sufficient resources available — they
are just not being used effectively and
efficiently. Inclusion is no more expensive
when schools carefully re-examine how
they are currently using the resources they
have. (Stetson, 2013)
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Research has shown that inclusion does not cost more even when you consider the additional teacher training needed to ensure the successful inclusion of students with disabilities in general education classrooms.  

Research found that schools typically already have sufficient resources available – they just need to be used effectively and efficiently.  Inclusion is no more expensive when schools carefully re-examine how they are currently using resources they already have.  

Transportation is also considerably less expensive when students are attending their neighborhood schools.  Oftentimes, with training, bus drivers can accommodate students with disabilities without the need for additional routes to the same neighborhoods.   


Why Inclusion?

Inclusive Education is not just about special education. It represents a
larger vision for schools and educational services that support the
academic and social/emotional/behavioral success of all students.

\ | Benefits include:
| - Higher Academic Achievement

. Higher Educational Outcomes
o - Increased Access to Curriculum
B .- Decreased Challenging Behaviors
- Greater Social Benefit
-  More Valued Community

- More Independent Futures

18
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So, we have talked about some of the common myths that seemingly discourage inclusive practices and you are probably thinking, “ but why inclusion and why now?”

IDEA requires schools to prepare students for further education, future employment and independent living.  Our schools best represent what our community will look like and every student has something to contribute to their community. Higher academic achievement, decreased challenging behaviors, and a greater social benefit are just a few of the many benefits when students are included.





.

Why Now?

The majority of students with disabilities are not
achieving even basic competency in core academics

VA Standards of Learning Assessment

% of students with disabilities passing

English 48%
Writing 42%

Math 48%
Science 50%

Social Studies

57%
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This is statewide data from 2018-2019 showing while most SWDs are participating in state assessments, the percentage of students passing is half that of their peers without disabilities.  SOL pass rates for peers without disabilities range 79-84%.  Students with disabilities have greater access to high-quality content-area experts when educated in the general education classroom thus improving achievement outcomes.

___________________________________________________________________________________________________________
Resource for statistics:
http://www.doe.virginia.gov/statistics_reports/sol-pass-rates/index.shtml
**Presenters can look up data specific to their divisions.



Why Now?

The statewide averages in Virginia for inclusion of students with
disabilities:

* Only 65% are included 80% or more of the school day

e 10% are included less than 40%

* 4.3% are in a separate school for students with disabilities

* Only 59% of students with disabilities graduated with a regular
diploma; 1.7% drop out of school (last data available 2017-
2018)

How does our division measure up?
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Today, VDOE reports that, statewide, only 65% of students are included in their general education classrooms for 80% or more of the school day.  This number varies based on the disability category, with Multiple Disabilities and Intellectual Disabilities having the lowest population included.* 

Data Resource:
http://www.doe.virginia.gov/special_ed/reports_plans_stats/special_ed_performance/division/2017-2018/index.shtml
___________________________________________________________________________________________
DIVISION SPECIFIC?
teach people how to find this same data for their school divisions www.schoolquality.virginia.gov
http://www.doe.virginia.gov/statistics_reports/accreditation_federal_reports/accreditation/index.shtml

INSERT SCHOOL DIVISION SPECIFIC DATA (Indicators 1 - Graduation and 5 - LRE) – show how your division measures up to the state averages.

**Schools are not required to report data for students included 79% to 40%


Disruption of Special Education Services and the Social Isolation Caused by the
Pandemic Makes Inclusion an “Economic and Moral imperative.”

The United Nations UNESCO declared last year at the height of the pandemic that “inclusive education should be a ‘non
negotiable’ right for all children.” Universal, inclusive education 'non-negotiable’' | | UN News

In a new report- The Disparate Impacts of COVID-19 on America's Students - The US Dept. of Education has made this
official declaration: “For many elementary and secondary school students with disabilities, COVID-19 has significantly
disrupted the education and related aids and services needed to support their academic progress and prevent
regression. And there are signs that those disruptions may be exacerbating longstanding disability-based disparities in

academic achievement.”

The JLARC report released in November 2020 http://jlarc.virginia.gov/landing-2020-special-education.asp called for pre-
service and inservice teachers to be prepared to understand the goals and benefits of inclusive education for all
students. It also recommended that school divisions be required to conduct division-wide assessment and create division

wide-plans to enhance inclusive practice.

The report also pointed out that Virginia relies on out-of-school placements to a greater degree than 37 other states,
and cites the current CSA funding policies as a key factor in hampering school divisions’ ability to serve children with
special needs in their local schools. They recommended that control of these funds be returned to the VDOE and that
significant revisions in the funding mechanism occur. https://www.vaco.org/jlarc-releases-report-on-childrens-services-

act/ 21



https://news.un.org/en/story/2020/06/1066942
https://www2.ed.gov/about/offices/list/ocr/docs/20210608-impacts-of-covid19.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/20210608-impacts-of-covid19.pdf
https://www2.ed.gov/about/offices/list/ocr/docs/20210608-impacts-of-covid19.pdf
http://jlarc.virginia.gov/landing-2020-special-education.asp
https://www.vaco.org/jlarc-releases-report-on-childrens-services-act/
https://www.vaco.org/jlarc-releases-report-on-childrens-services-act/

Make a division commitment to increase the number of students
included in our general education classrooms for 80% or more of
the school day.

Create a Framework for Inclusion and develop division-wide and
individual school Inclusion Action Plans that:

* Creates a Culture of Inclusion
* Enhances special education/general education collaboration
* Builds capacity for inclusive practices

22
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Moving forward, where we start the delivery of services will drive the direction we take towards a more inclusive culture within our division.  I am asking the division to commit to making inclusion a priority by:
Making a division commitment to increase the number of students included in our general education classrooms for 80% or more of the school day.
Creating a Framework for Inclusion and develop division-wide and individual school Inclusion Action Plans that:
Creates a Culture of Inclusion
Enhances special education/general education collaboration
Builds capacity for inclusive practices
Real systemic change does not happen overnight but with your leadership, I know we can create a school community where we ALL belong.  

Thank you for considering this bold initiative to ensure students with disabilities have access to a quality education.  The Virginia Inclusive Practices Center website provides a wealth of information for making a move towards a more inclusive school division.  




Thank you to our friends at PEATC,

the Virginia Parent Educational Advocacy Training Center,
for their collaboration on this project!

8003 Forbes Place, Suite 310
Springfield, VA 22151
703-923-0010 / 800-869-6782
www.peatc.org

| noe —



http://www.peatc.org/
https://www.facebook.com/PEATCVA/
https://twitter.com/peatctweet?lang=en
https://www.youtube.com/user/PEATCVirginia
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