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HANDBOOK AGREEMENT

This Psy.D. Handbook is for doctoral students inRadford University (RUCounseling Psychology
program. It provides information about policies and procedures for the management and completion of
your degree. The conteof this document is provided for general information armtigved to be

accurate at the timaf its writing, but is subject to change as deemed necessary by the program or
department faculty, University Administrators, and/or University BoaNigitors The University also
reserves the right to effect changes to tuition and fees without notice. An attempt will be made to inform
you of any changes to this documentwever you will want to be in close consultation with your

advisorto ensure you hee the most current information. Occasionally errors in this handbook or other
documents may be found. You will be informed of these errors when they are discovered, but in no case
will the program be bound to follow an erroneous statement or policy.

TheHandbook is ot meant to supersede any Radford Universitjciesor Standards ofStudent

Conduct bttp://www.radford.edu/des/eb/Standards08.pdfRU Graduate Collegeolicies and
procedure®r material in the Graduate Cataldudtp://www.radford.edu/gradcatalog/CurrentCatalog/RU
GraduateCatalog_2009.0.pd#, the Ethics Code of the Americ&sychological Association
(http://www.apa.org/ethidsor thelaws and regulations governing psychology enforcethéyirginia
Board of Psychologyhttp://www.dhp.virginia.gov/Psychology/psychology laws_regs)h8tudents are
responsible for familiarizing themselves with all information relevant to their program. We hope this
handbook will serve you well in addressing frequently askegstiors concerning the completion of our
doctoral program it€ounseling Psycholgy

The faculty of the Psy.D. Program encourage students to place an emphasis on their own development.
During the course of their tenure in the Program, students wil bpportunities to examine the

relationship between salfevelopment and professional competency. Some courses may include
experiential components designed to foster studenésathination in relation to course content,
competencies, and professional elepment. Courses and practica may include material and activities
that require personal exploration about psychological, social, and cultural processes of human behavior.
Students may be expected to share appropriate personal material in various thpsastiaum

situations (e.g., a family genogram).

Students must be aware that there are many personal and professional reasons that may prohibit them
from earning a Psy.D. or becoming licensed to practice psychology. Therefore, the faculty of the Program
cannot guarantee either graduation from the program or licensure. However, we will make every effort to
meet our obligations to each student to give you every opportunity to accomplish your goals.

| understand that my educational success is a jointtdffiween the faculty and me, the outcomes of
which cannot be guaranteed. Progress depends on many factors including my motivation, effort, and
other life circumstances. | agree that I will be responsible for adhering to all of the policies in this Psy.D.
Handbook and the Graduate Student Handbook and policies of Radford University. | also agree to
adhere to the Ethics Code of the American Psychological Assocéatibthe laws and regulations

governing psychology in the Commonwealth of Virgamd whereever | complete my practica and
internship | acknowledge thathave read this Handbook and if | had any questions about the contents of
the handbook they have been answered to my satisfaction by my advisor or the Program Director.

Student Signature Date


http://www.radford.edu/dos-web/Standards08.pdf
http://www.radford.edu/gradcatalog/CurrentCatalog/RU-Graduate-Catalog_2009-10.pdf
http://www.radford.edu/gradcatalog/CurrentCatalog/RU-Graduate-Catalog_2009-10.pdf
http://www.apa.org/ethics
http://www.dhp.virginia.gov/Psychology/psychology_laws_regs.htm
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INTRODUCTION
Welcome to thé&kadford University Psy.CRProgram in Counseling Psyaogy!

This Handbookis intended in part to provide detailed information for interested prospective
students. Its primary purpose, however, is to serve as the definitive guide for ineming
continuingstudents to the curriculum and policies of Bsy.D.Program. We ask that students
read it carefully and refer to it as necessary throughouttthegin the ProgramFurther
pertinent information, including the Graduatandbook is available on th€ollege of Graduate
and Professional Studiggebsite fttp://www.radford.edu/~gradcollegednd in oher college
and departmental resources.

This handbook provi des tamdethdreguwrentemsaotthe@rogramr t h e
for newly matriculated students. To the extent that the curricahuoiother aspects of the

program areinder the contioof the program faculty, no changes will be required of students

during their tenure in the program. Policy and procedure changes may be made in response to
issues arising in the program, University, and profes3ibase changes may in some cases be
comnunicated and made effective for all students, regardless of the date of their matriculation.

Radford University does not discriminate with regard to race, color, sex, sexual orientation,
disability, age, veteran status, national origin, religion, oripaliaffiliation in the

administration of its educational programs, activities, admission or employment practices.
Inquiries about this policy may be directed to the Director of Human Resources at 704 Clement
Street. Telephone: voice (540) 83421; heang impaired (540) 835128. Student inquiries

may be directed to the Office of the Dean of Students in Heth Hall 20an{540) 831
5321.Seehttp://www.radford.edu/AboutRU/EO.htrfdr more informabn. Note that graduate
students with assistantships are considered
http://www.radford.edu/~penseb/policies.htnfor the policies related tdiscrimination and to
sexual harassment. Sep://www.radford.edu/deweb/Standards08.pdiér the Standards of
Student Conduct that includes information on discrimination and on sexussimenrat from

student perspectives.

PROGRAM MISSION STATEMENT

The philosophy of th®adfordUniversityPsy.D. progranis ultimately one that values and

respects the integrity of all persons. The psychological perspective we take in training students

to become professional psychologiggggrowthb ased i n t hat it focuses o
and potentials with respect to their personal and professional development. We believe that this
training perspective will prepare students to help clients copeprablems, regardless of their

level of complexity, in a way that maximizes their development as unique human beings.

In preparing this Handbook, we are greatly indetetthe wisdom and experience of many other programs. We

have borrowed liberally from other program handbooks but have not included references to all of them. The
foundation for our handbook was the onePrdggaménl oped by TI
Counseling Psychology.


http://www.radford.edu/~gradcollege/
http://www.radford.edu/AboutRU/EO.html
http://www.radford.edu/~pers-web/policies.htm
http://www.radford.edu/dos-web/Standards08.pdf
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The mission of our program, more specifically, is to facilitate the professional, personal, and
ethical development of our students. r@hilosophy of training is consistent with the
practitionerscholamodel and the Counseling Psychology humanistic tradifiba.Program
includes emphases oaral issuesgultural diversity, social justice, evidenbased practice in
psychology, and thédevelopment of open and critical thought processes.

The goals and objectives that follow from this mission statement are presented in Appendix A.
In attempting to meet thgoals, the Psy.D. Program faculty strive to provide a safe and nurturing
environment for our students that fosters their growth as persons and professionals by
encouraging them to engage in continuous personal and professiosalidgland reflection.
We endeavor to integrate the following into the Program as a whole and onwaualdevel:
e Faculty are readily available to students for discussion and interaction
¢ Faculty offer opportunities for high faculty/student interaction, active advising, and
professional mentoring that models commitment to professional excellence in
sciene, practice, and personal growth
¢ Faculty facilitate and are acceptiogf st udent sdé i ndividual c¢hc
research directions that best fit their professional interegitsin the constraints
associated with options available at RU
e Students pdicipate in program governance
Many courses include discussion components to foster reflective thought
e Several courses require reaction/reflection papers to help students reflect on their
learning and chart their growth
e Supervision is structured such tistdents feel free to discuss important personal and
professional issues
e Faculty encour ag e sekhaaré (which ncludes,tbeat is rot lisnited d e n t s
to, access to personal theragayd other services when appropriate)
¢ Faculty engage studentsineaningful dialogue regarding personal and professional
issues

PROGRAM OVERVIEW

RadfordUniversityis fully accredited by th&outhern Association of Colleges and Schools
(http://www.sacscoc.oryy/ Radfordoffers a doctoraprogram in Counseling Psychology that is

not yetaccredited by the American Psychologigakociation(APA). APA will not accredit a
program until there are students at all levels of training. This means that we will not be able to
apply foraccreditation until the Fall of 2011, whére first cohort of students s£heduled to go

on internshipand after severatudentdhave completed dissertatiofmur plan is to send in the
paperwork as soon as internships start). The earliesiteurevew wuld happen would

probably be the Spring of 2012. Importantly, accreditation is granted based on when the site visit
occurs, not when the final paperwork is filed bg thPA Commissioron Accreditation. Thus, if

all goes as planned, we will be AR¥&cedited as soon as possible, which will be befoee
members of théirst cohort graduateWe have included more information on accreditation in
AppendixB, including a brief description of how the Radford Program meets APA accreditation
requirementslf you have questions about the accreditation process for doctoral programs in
psychology, you can contact the APA via the following means:



http://www.sacscoc.org/
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American Psychological Association

Office of Program Consultation and Accreditation / Commission on Accreditation

750 Frst Street, NE

Washington, DC 20002242

Phone: 2028365979

TDD/TTY: 202-336-6123

Fax: 202336-5978

E-mail: apaaccred@apa.org

Internet Webpagénttp://www.apa.org/ed/accreditation/
The American Pgshological Associatin of Graduate Students (APAGS) also has information
on accreditatiomvailable ahttp://www.apa.org/apags/edtrain/accred.ramdthe organization
publishedan article inthe April 2004 issue of its magazigggdPSYCHO n A Why Accredit
Mat t atip:8odadpsych.apags.org/aprO4/accreditation).cAmpowerpoint presentation
directed to graduate studentsde found atttp://www.apa.org/ed/accreditation/accred101.pdf

The Radford UniversitfProgramis one of only five Psy.D. programs in Counseling Psychology
(two are accredited at this jpb), and theProgramfollows aPractitionerScholar modebf

training (see below)OtherCounseling Psycholggprograms can be found through the APA as
well as the Council of Counseling Psychology Training Programs (CCPTP;
http://www.ccptp.ory Oursis the only Counseling Psycholo§yogram(of which we are

aware) that has an explicit focus on rural issues. Another of our core valuEsnsdmentto a
multiculturd perspective (broadly defined), which is describsate fully below. We are also
committed to consideration of social justice issues and to integeatidgicebased practice
throughout the curriculum.

Counseling Psychology is a distinct specialty within the broader field of psych&ady.in the

feldds history, Counseling Psyc-adusten mdividuals, t ended
leaving people with severe mental iliness to Clinical Psychologists. Over the past few decades,
however, the differences between what Counseling and Clinical Psgtsldo and where they

work have decreased. Several studies have demonstrated that Counseling and Clinical

Psychologists work sidby-side in inpatient hospitals as well as university counseling centers.

What seems to set Counseling and Clinical progr@amisprofessionals apart, in general, are

some of the perspectives taken and emphases given in training and when working with clients.
One description of the differences (and similarities) can be found in a 2000 article written by Dr.
John Norcross and plished by Psi Chi, the National Honor Society in Psychology
(http://www.psichi.org/pubs/articles/article _73.aspe also Norcross et al., 1998). Some of the
biggest differences Norcrossted were that faculty in Counseling Psychology programs had

more of an emphasis on multicultural issues, vocational psychology, and professional issues with
less emphasis on psychopathology and hospital work.

According to Gelso and Fretz (2001),therear8 fAuni fying themeso in Co
which reflect some of the things that differentiate Counseling Psychology from Clinical
Psychology:
¢ A focus on working within a developmental framework across a wide range of
psychological functioning;


http://www.apa.org/ed/accreditation/
http://www.apa.org/apags/edtrain/accred.html
http://gradpsych.apags.org/apr04/accreditation.cfm
http://www.apa.org/ed/accreditation/accred101.pdf
http://www.ccptp.org/
http://www.psichi.org/pubs/articles/article_73.asp

Psy.D. Student Handbook 8

¢ A focus on assets and strengths, regardless of level of functioning;

e The inclusion of relatively brief counseling approaches;

e An emphasis on persamvironment interactions, rather than an exclusive focus on
either person or environment;

e An emphasis on prention, including psycheducational interventions;

e Emphasis on the educational and vocational lives of individuals;

e A strong commitment to attending to issues of culture, race, and ethnicity, as well as
other areas of individual diversity such asdger, age, ability, socioeconomic status
and sexual orientation; and

e Evaluation and improvement through critical thinking and a commitment to the
scientific approach.

All of these aspects are present throughout the curriculum of the Radford Psy.DimPasgrall
as the perspectives and attitudes of the faculty.

The APAOGs #fAArchival Descriipldcatetth of Counsel ing
http://www.apa.org/crsppp/counseling.htamd the Society of Camseling Psychology (APA

Division 17) athttp://www.div17.org/ The Archival Description and a commentary were

published inThe Counseling Psychologighe official journal of the Society of Counseling
Psychology). mal | 'y, you can also find a discussion o
Psychology in an article by Neimeyer and Diamond (2001).

A competent, professional Counseling Psychologist is defined Bsth®.Programfaculty as a
selfreflectiveindividual capable of contributing to the field and to the public thrqughbtice

and scholarship The dimensions underlying this definition are assessed throughdtbtiram

and include, but are not limited twompetence in practice and adherence to aedegpandards

of practiceunderstanding ethics and professional issues, the appreciation of human diversity
andskill in evaluating and carrying out scholarshiprofessional skills and knowledge of
standards of practicas well as selfeflectionare mat specifically evaluated in practica, but

given the manner in which theory, research, and practice are integrated, they are also examined
in other coursesUnderstanding of ethical and professional issues is most specifically evaluated
in the Ethical, Lgal, and Professiona$sues in Psychology course and in practic

Professional skilland seHlreflectionarealso demonstrated by performance in all other courses
and in the everyday conduct and practice of all participants iRrtigram Students mst
demonstrate knowledge of and sensitivity to human divespiegificallyin Multicultural
CounselingRural Culturalssues, anthe other rural courseBurther, students should
demonstrate these attitudes, knowledge, and skidfl of their other ourses, teir everyday
conduct, anespecially in their applied worlscholarshigskills are evaluated in coursework as
wel | as walk ostheudidserteon and other requirement$Ve maintain atrength

focused developmental, angreventativeorientation to training and professional practice. We
anticipate thagraduates will be employed in applied setti(gg.,community service boards or
mental health centers, hospitals, private pracaoel will be providing direct services (e.g.,
counsehg, supervision, consultation) from a perspective that values diversity and social justice.


http://www.apa.org/crsppp/counseling.html
http://www.div17.org/
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Practitioner-Scholar Model

The nAPr &acthiotl iac o ebedioahampionkiol the National Council of Schools and
Prograns of Professional Psychology (NCBPAIthough not requirednanyPsy.D. programs

that use a Practitioné&cholar model follow the approach developed by NCS®Phave

adapted our goals from the NCSPP and form material developed by the American Psychological
Association. Based on these erals, we believe that@ractitionerscholar is a psychologist

who is focused on applying psychological principles that are grounded in theory and research
with individuals, couples, families, groups, organizatj@arsl communitiesA practitioner

schola contributes to the literature through presentations and publications in order to share
knowledge and experience with others who can use the matemasélves

At Radford, we specifically defoffenpsychblpgcal ct i t i o
knowledge and skills to the amelioration of problems faced by children, adults, older adults,

couples, families, groups, systeragganizationsand communities. A practitioner will be able to

engage in counseling, assessment, supervision, consultti outreach with attitudes that are
respectful of ot thatwifl tAke inta dctcounndividualrand group ! | e f s
differencesand similaritiesand that willconsidersocial justicamplications when interacting

and intervening. Interveioins are based on evidence and the litergtorthe extent possible

and outcomes are evaluated.

Wetakeourdefii t i on of HBoyer (1990),avhodderttifreabfour aspects of

scholarship: (a) discovery, (b) integration, (c) application, ante&thing Although Boyer was

writing about professors, we believe the ideas can be easily translated to apply to Psy.D. students
and future psychologist$he following quotes illustrate each of these perspectives

€ t hseholarship of discovergomes clgest to what is meant when academics
speak of Aresearch. o No tenets in the acad
commitment to knowledge for its own sake, to freedom of inquiry and to following, in a
disciplined fashion, an investigation wherever éynead. (p. 17).

In proposing thescholarship of integrationwe underscore the need for scholars
who give meaning to isolated facts, putting thato perspective. By integration we
mean making connections across the disciplines, placing the spedralaeger context,

il luminating data in a revealing way, ofte
mean is serious, disciplined work that seeks to interpret, draw together, and bring new
insight to bear on original researchée.

The scholarship of inggation is, of course, closely related to discovery. It
involves, first, doing research at the boundaries where fields converge, and it reveals
itself in what philosophep hy si ci st Mi ¢ haverlappi®)dataamcy i cal |l ed
nei ghborhoods. 0¢é

The scholeshipof integration also meansimtgor et ati on, fitting o
research or the research of otheirsnto larger intellectual patterns. Such efforts are
increagngly essential since specialt&an, without broader perspective, risks pedantry.
Thedisthnct i on we are drawing here between Adi s
understood, perhaps, by the questions pose
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be known, what is yet to be found?0 Those
findingsmean? s it possible to interpret whatods b
|l arger, more comprehensive understanding??o9

of critical analysis and interpretation. They have a legitimacy of their own and if
carefully pursued can lead the scholar from infation to knowledge and even, perhaps,
to wisdom. (pp. 1&0)

The first two kinds of scholarshipdiscovery and integration of knowledge
reflect the investigative and synthesizing traditions of acadefeicTlhe third elerent,
theapplicationof knowledge, moves toward engagementas e s chol ar asks,
knowledge be responsibly applied to consequential problems? How can it be helpful to

i ndividual s as well as i nagbtemstheniselvesefme® And f
an agenda for scégolarly investigation?o
éeéall too frequently, service means not

consideredcholarship service activities must be tied
knowledge and relatto, and flow directly out of, this professional activity. Such service
is rigorous, demanding work, requiring the rigjaand the accountability traditionally
associated with research activities.
Thescholarship of applicationas we define it heres not a onevay street.
Indeed, the term itself may be misleading if it suggests that knowledge is first
Adi scoveredo and then fAapplied. o The proce
intellectual understandings can arise out of the very act oicapiphi whether in
medical diagnosiserving clients in psychotherapyshaping public policy, creating an
architectural design, or working with public schools. In activities such as these, theory
and practice vitally interact, and one renews the ofppr.2123, bold emphasis added)

As ascholarlyenterprise, teaching begins with what the teacher knows. Those
who teach must, above all, be well informed, and steeped in the knowledge of their
fieldse.

eéEducator Par ker Pal maate whdnhasayslsowng eci s e
and learning are communal adf¢ith this vision, great teachers create a common ground
of intellectual commitment. Tlyestimulate active, not passive, learning and encourage
[others] to be critical, creative thinkers, with ttegpacity to go on learning after their
[interaction is] over.

Further, good teaching means that [educators], as scholars, are also learners. All
too often, teachers transmit information that students are expected to memorize and then,
perhaps, recall. Wt well-prepared lectures surely have a place, teaching, at its best,
means not only transmitting knowledge, tranhsformingandextendingt as well.

Through reading, through [group] discussion, and surely by comments and questions
posed by [others], [@tators] themselves will be pushed in creative new directions. (pp.
23-24)

Boyer, E. L. (1990)Scholarship reconsidered: Priorities of the professori&enceton, NJ:
Carnegie Foundation for the Advancement of Teaching.
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M ajor Emphases of the Program

Rural Practice

The primary distinction of the Counseling Psychology Psy.D. Program at Radford is the rural
mental health focus. A significant amount of data indicates that a large percentage of the U.S.
and Canadian population lives in rural areas butthee few professional psychologists

available to provide services. Although professional counselors and social workers, and other
health professionals, can and do provide important services to those residing in rural areas,
psychologists have unique dkito complement those of other providers. Our goal with the
RadfordProgramis to train students who can work with people across the lifespan who present
with a broad spectrum of issues and severity of psychological conditions; who can provide
counselingassessment, and educational services to individuals, couples, families, and groups in
a variety of settings; and who can collaborate with other professionals in their community and
region. All these efforts must be done while taking into account the@ludtspects of the person

as well as the culture of the rural area in which the psychologist practices. Thus, in addition to a
large number of practieeriented courses and experiences, we also have a sefoes cburses
related to working in rural areand we will be infusing rural issues into all core courses.

Further, students are encouraged to take advantage of the significant resources available on
campus related to rural issues, including the Appalachian Regional Studies Center
(http://www.radford.edu/arscand experts at the Library.

The APA has made a compelling case that there is afoepdychologists such as those who

will graduate from Radford
The APA has identified rural health as a pripand has developed an APA Committee
on Rural Health, which resides in the Practice Directorate. The objective of the APA
Rural Health Initiative is to ensure that the behavioral healthcare needs of rural and
frontier Americans are met.... In almost allaliand frontier areas, healthcare
practitioners, services and infrastructure are in short supply. The population is small and
is disproportionately older. These areas have low household incomes, relatively high
unemployment rates and high poverty ratesfodunately, they also have a high
proportion of the population that lacks health insurance or has inadequate coverage.
Providing behavioral healthcare services to rural residents is further complicated by the
presence of stigm#quoted fromhttp://www.apa.org/rural/homepage.hjyml

Diversity
Counseling Psychology programs in general tend to emphasize diversity and cultural

considerations, and we are no differegit.members of thésy.D.faculty arecommitted to a
multicultural perspective, broadly defineliist as rural issu@se infusednto the core courses,
discussion of cultural consideratioalso will be included in courses. Because the fahsgtieve
that size of coomunity is a cultural iage,there is overlap between the rural focus and the
inclusion of diversity.

Thecommitmento diversityis evidentint h e P r migsiorastai@rent, integration of
multicultural issues into courses, applied pracseguence of four required coursesroral
issuesanadditionalrequired course oNlulticultural Counseling faculty membership in

professional or gani z atSocety ferth@Psychglogical StRlYad s Di v i

S
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Lesbian, Gay, Bisexuagand Transgenddssue$, and the diversitwithin the faculty.Faculty

also havealevelopedollaborative relationships with others on campus and in the community,

such as th&adford UniversityCenter for Gender Studies, tAppalachian Regional Studies
Center, and the WomehNévRiviR¥alleyur ce Center of th

Because of t he divastythe fagullysendorsed gn adafted Yeosion of the
Council of Counseling RsuwsingRsyhppgy Modal iTraningg Pr o
Values Statement Addressing Divergdige AppendiXC). Students (and facultygre expeted to
adhere to the statemefrt addition, students (and faculty) are expected to adhere to the APA
(2002)Ethics Code as well as the various guidelines that APA has passed regarding working
with members of diverse palations:

e American Psychological Association. (2002). Ethical principles of psychologists and code
of conductAmerican Psychologist, 57060-1073.

e American Psychological Association. (2003). Guidelines on multicultural education,
training, reseah, practice, and organizational change for psycholodisterican
Psychologist, 58377-402.

e American Psychological Association. (200&uidelines for psychological practice with
older adultsAmerican Psychologist, 5236-260.

¢ American Psychologicassociation. (2007). Guidelines for psychological practice with
girls and womenAmerican Psychologist, 6249-979.

e American Psykological Association, Division 44 /| Committea Lesbian, Gay, &

Bisexual Concerns task Force. (2000). Guidelines for psychotherapy with lesbian, gay,
and bisexual clientsAmerican Psychologist, 534401451.

Social Justice

A natural outgrowth ofthis ocus on diversity is the programb
purposefully integrate social justice material and discussions into the coursework, offer

practicum placements that allow for social justice opportunities (when possible), and have two
semestelong social justice practica. This means that students in the Program will attend to

issues of privilege, oppression, equity, and equality as they affect the lives of clients and others

in the community, region, state, country, and world, across se#timjsystems. The goal is to
sensitize students, and faculty, to injustice and oppression, helping us all to understand the
factors that contribute to human suffering, and enabling us (and others) to develop skills to
intervene at a variety of levels indar to promote human welfare and rights. The faculty

members see social justice as inherently related to equity and equality and therefore attend to the
distribution and access to power and economic / other resources as well as work toward the
reduction ofvarious forms of stigma.

A definition thatunites thesaspectcomesfrom the University of California, Berkely 6 s Soci all
Justice Symposiunhftp://socialwelfare.berkey.edu/swga/symposium_2007/sjsymposium;htm
see also th&ocial Justice Trainintnstitute,http://sjti.org/home_professional.html
Social Justice is a process, not an outcome, which (1) seek®Jdistribution of
resources, opportunities, and responsibilities; (2) challenges the roots of oppression and
injustice; (3) empowers all people to exercise-determination and realize their full
potential; (4) and builds social solidarity and comntyinapacity for collaborative
action.
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EvidenceBased Practice

The APAhasa policy statement on evidenbased practicethichsaysi[ r ] esear ch, c¢cl i
expertise, and patient characteristics are al
Evidernce-based practice ipsychology idlefineda s @At he i ntegration of be

with clinical expertise in the context of patient characteristics, culture, and preferences
(American Psychological Association Presidential Task Force on Evidasesl Practice,
2006,p. 284; sedttp://www?2.apa.org/practice/ebpstatementfodithe full statement). The
Programfaculty members subscribe to this definition and believe that it is consisthraur
beliefs about how best to help clientfierefore discussion of evidenbased practice
(according to the definition abovejll occurin courses and discussions of service provision.

APA Ethical Standards Pertaining to Education and Training

Although other standards are certainly applicable, the APA (2002) Code of Ethics has an entire
section specifically on Education and Training. Below we excerpt that section and provide
commentarythe indented materiatgarding each of the standards.

7. Education and Training

7.01 Design of Education and Training Programs

Psychologists responsible for education and training programs take reasonable steps to ensure
that the programs are designed to provide the appropriate knowledge and proper expandnces
to meet the requirements for licensure, certification, or other goals for which claimadedy

the program.

CommentaryAs is detailed in this Handbook and other material, the Psy.D. faculty have
designed the Program with APA accreditation regmientsVirginia licensure
requirementgother states may be different from Virginia but we will work with students
who need additional requirements for other stata®) Counseling Psychology principles
in mind. The goal is to have the Program accrddagthe time the first students

graduate and to have all students who apply for licensureesi@seoon as possible.

7.02 Descriptions of Education and Training Programs

Psychologists responsible for education and training programs take reasornble stesure

that there is a current and accurate description of the program content (including participation in
required courseor programrelated counseling, psychotherapy, experiential groups, consulting
projects, or community service), training goaisl objectives, stipends and benefits, and
requirements that must be met for satisfactory completion of the program. This information must
be made readily available to all interespedities.

CommentaryThrough this Handbook, the website, and assoclRtedram material, the
Psy.D. faculty have attempted to provide thorough and accurate descriptions of the
Program and what is expected from students. Informed consent documents are provided
to finalists and disclosure of important (and required) informasan the website. The
Program does not require students to participate in counseling/psychotherapy/group
therapy; however, as is discussed with prospective students, the Program has a social
justice emphasis so participation in activities thataade scial justice is expected but
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community service is not required and consulting beyond course requirements is
encouraged it not mandatedf students are concerned about the descriptions, they
should discuss their reactions witteir alvisor, the Psy.D. i®®gram Director, or the
Department of Psychology Chairperson.

7.03 Accuracy in Teaching

(a) Psychologists take reasonable steps to ensure that course syllabi are accurate regarding the
subject matter to be covered, bases for evaluating progresheanature of course experiences.
This standard does not preclude an instructor from modifying course content or requirements
when the instructor considers it pedagogically necessary or desirable, so long as students are
made aware of these modificatiansa manner that enables them to fulfill course requirements.
(See also Standard 5.01, Avoidance of False or Deceptatements.)

(b) When engaged in teaching or training, psychologists present psychological information
accurately. (See also Standi2.03, Maintaining Competence.)

CommentaryThe Psy.D. faculty believe that the syllabi they develop are accurate and
complete and welcome student feedback if there appear to be discrepancies. The faculty
believe that they are presenting informatioouaately. Other Department of Psychology
faculty teach courses required in the Psy.D. Program and the same expectations are held
for them regarding accuracy in syllabi and course conifestudents are concerned about

the teaching of a course, they shbdilscuss it with the faculty member, Psy.D. Program
Director, or Department of Psychology Chairperson, as appropriate.

7.04 Student Disclosure of Personal Information

Psychologists do not require students or supervisees to dipelssmal informatiom course

or progrararelated activities, either orally or in writing, regarding sexual history, history of

abuse and neglect, psychological treatment, and relationships with parents, peers, and spouses or
significant others except if (1) the program @irtiing facility has clearly identified this

requirement in its admissions and program materials or (2) the information is necessary to
evaluate or obtain assistance for students whose personal problems could reasonably be judged
to be preventing them froperforming their training or professionally related activities in a
competent manner or posing a threat to the students or others.

Commentaryln general, students are metjuiredto disclose the information identified
in this Standard in courses orsupervision. However, as is indicated in the second
caveat above, if necessary, Program faculty may attempt to obtain inforfnatiothe
student and others who may be familiar with the situatiarstudent appears to be
having difficulty in coursewdx, practica, supervision, interpersonal interactions, or
otherwise appears to be struggling with competence issues. In such situations, students
will be informed of the concerns and the reasons for the questions.

We wish to emphasize that we anticipatat timaterial covered in class and in
other discussions, including supervision, may promptdisfflosure but telling others
about this information is the choice of the student.-&#léction is something we value
but, except in the types of situationdned above, we wil | honor
about whether to disclose.

t

t
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7.05 Mandatory Individual or Group Therapy

(a) When individual or group therajs/a program or course requirement, psychologists
responsible for that program allow studentsindergraduate and graduate programs the option
of selecting such therapy from practitioners unaffiliated with the program. (See also Standard
7.02, Descriptions of Education and Training Programs.)

(b) Faculty who are or are likely to be respbnsie f or eval uating studen
performance do not themselves provide that therapy. (See also Standard 3.05, Multiple
Relationships.)

CommentaryStudents are not required to participate in individual or group therapy as
part of the Psy.D. curricuim. However, as is described below, we encourage students to
take advantage of opportunities for reflection and personal growth and have arranged for
reduced rate counseling for students who want to voluntarily receive therapy.

7.06 Assessing Student aBdpervisee Performance

(a) In academic and supervisory relationships, psychologists establish a timely and specific
process for providing feedback to students and supervisees. Information regarding the process is
provided to the student at the begngof supervision.

(b) Psychologists evaluate students and supervisees on the basis of their actual performance
on relevant and established program requirements.

CommentaryAs is detailed below, the Psy.D. faculty have developed an extensive and
transparent evaluation process for all Psy.D. students both comprehensively and in terms
of practicum/supervision performance. Students will receive comprehensive evaluations
at least once a year and practicum feedbatkea¢nd of each semestErvaluatons are

based on actual performance in accordance egthblished policies and procedures. If
students have concerns about evaluations they should discuss it with the faculty member,
Psy.D. Program Director, or Department of Psychology @heson as apropriate.If
necessary, th&rievanceProcedures described below should be followed.

7.07 Sexual Relationships With Students and Supervisees

Psychologists do not engage in sexual relationships with students or supervisees who are in their
department, a@ncy, or training center or over whom psychologists have or are likely to have
evaluative authority. (See also Standard 3.05, Multiple Relationships.)

CommentaryPsy.D. faculty will not engage in sexual relationships with Psy.D. students
or other studets in the Department of Psychology or other students/supervisees with
whom they have or are likely to have evaluative authority. If a student has a concern
about a Psy.D. faculty member she or he should discuss it with the faculty member,
Psy.D. Program ector, or Department of Psychology Chairperson, as appropriate.
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FINANCIAL INFORMATION

RadfordUniversity awards a number of graduate assistantships and tuition scholarships to
gualified students who are in good academic standiing. University hasommitted
assistantshifundingand tuition remission (kand outof-state for the first year and-state
thereafterfor studentgluring the three yeatbeyare taking coursess long asheymake good
progress through therogram mantain goodassisantshipevaluationsandfunds are available.

A graduate assistant is contracted to render service to the University through teaching, research,
and other duties fax set number diours per weeke.g.,20 hours per wegk This work will be

done provithg services on campus the departmengrd related to the Psy.D. Program and

may include research, teaching, or service work.

Information about ther sources of financial assistance can be obtained froRIiénancial

Aid office (http://finaid.asp.radford.edu/index.hiimRU Graduate College website
(http://www.radford.edu/~gradcollegebr APAGS http://www.apa.org/apagsgee the links to
ASchol arships and Awardso and fAStudent Resour

Additional Employment

The Psy.D. faculty strongly discourage students from adding responsibilities to their workload.

Just meeting Prograrequirements is a huge time commitment, between 4 courses, homework,

two full days at a practicum site, and a 20 hour assistantship, we assume students have at least 60
hours of work a week. If you truly believe that you must find additional employmeutgee

you to talk about this with your advisand current / previous studetsfore making any

commitments.

Financial Assistance for Professional Development

The Graduate College offers a very limited amount of assistance for research and for anferenc
travel (go tohttp://gradcollege.asp.radford.edu/professional _development_gragt Wehre

working with the University to increase the funds available for graduatkents but at this point

this is the only source of funds available.

STUDENT SUPPORT SERVICES
Psy.D. students are able to draw upon resources through the Psy.D. Program and Department of

Psychology, University, and community. Some of the key seraieesutlined below. More
information can be found in appropriate other sources.

Program and Departmental Resources

Upon your admission to tHerogram you will be given &adfordemail account anthe
Program Director will add you tihe PsyD. listservbefore the start of the Fall semest#ris
listserv is a very important source of commuation forProgram If you do not have access to
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the listserv, let th€rogram Director know and lvan help you get set ugPlease otethat i is
very importanthat you keep your personal contact information (i.e., address, dmhemail
address) current with tHe@epartment secretary and with tAeogramDirector. At times
information that is not appropriater the listserv will be emailedr maileddirectlyto you.

New students are provided arientation meeting early in theall semesterin addition, because

of the need to complete the dissertation proposal before applying for internship (see below),
there will be discussion déculty and studentesearh interestsThese interests were part of the
method for the initial assignment of advisors. The advisor is a primary resource for the student
and a description of the role of advisor is included later in this section.

Psy.D. students share space in Rli$$all Room202where gveral computers and desks are

available Howeverbecause of thmtensive nature of therogram the faculty anticipate that

this space wil/ be used more for storage of m
the week. Because of the tight class schedule, we have placed a microwave and refrigerator in

the office to allow students to bring their lunches and eat in class.

In addition to thecomputers in the Psy.D. student office, a large lab is located in Russell Hall
room348. Other labs are located in the building but these are reserved for students in other
departments. The computer and technology center is located in Walker Hall, a short walk from
Russell Halllt contains numerous computers that can be used fat processing, making
presentationsand running statistics. In addition, online searches can also be conducted from
these computers. Similarly, thédrary has many computers available. If you have a laptop with
wireless cpability, you can access theténnetfrom mog places on campub fact, Radford

was the first statsupported school to be completely wireless.

Departmental policy prohibits students from using Departmental equipment for printing or
copying their work or articles from journal, dag and other sources, including student papers,
defenses, or dissertations. Copy machines and printers are available at various locations on
campusGraduate students receive $7.50 per Fall and Spring semester, and $5.00 in summer for
printing purposeshttp://www.radford.edu/~walkertc/NewPrintPolicies/[FAQs.htRealizing

that this amount will not go far, the faculty have placed a printer in the Psy.D. student office.
Students areesponsible for determining how paper and toner will be purchased.

The Psy.D. facultglecided that there were several books that would be good resources for
students and therefore the Program has purchased copies for individual students or placed copies
of booksint he Pr ogr am Di r e cTheserbdoks ale bsted belBlicstodents3 4 2 ) .
have ideas for other resour@bkstudents should have, or that shouldldzdto the internal
library, or addedo the University library, they shouldform the Program DirectoiA
subscription to thdournal of Counseling Psychologgs also been ordsafor students to use.
Getting Mentored in Graduate Schaol for each student for the duration on campus
and then passed down to subsequent cofeath Psy. faculty member has a
copy of this book as well &ements of Mentoring
Surviving Graduate School in Psycholdag¥ for each first year student, to be passed
down from year to year
Thriving: A Manual for Students in the Helping Professi(@ra ed.)i 1 for each first
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year student, to be passed down from year to year
APAGS Resource Guide for LGBT Students in Psychol@gyopies
Succeeding in Practicuin7 copies
Dissertations & Theses From Start to Fini@md ed.)- 6 copies
From Numbers to Words1 copy
How to Write a Lot 1 copy
Library Use(3rd ed.)i 1 copy
Displaying Your Finding$ 1 copy
Presenting Your Findings 1 copy
Rural Behavioral Health Caré 1 copy

The Department recently significantly upgraded the technology associated witbypnact
training rooms in the building. Students can participate in individual, couple, family, or group
sessions whilethers watch through mirrors, TiMonitors or computers. Using statd-the-art
technology, sessions can be viewed and edited by studehfaaulty on computersonnected
through secure servers.

The Departmerglsomaintains a large test room thetuses testing materials and protocols for
over 100 cognitive, personality, behavioral, developmental, and neuropsychological tests. In
additian, it contains testing related resources and computerized scoring/interpretation software
for commonly used assessment instruments. A list of the instruments available can leel obtain
from Dr. Cohn or Dr. Mabry.

Thefirst cohort ofstudentscompleedthe paperwork necessary to creatéormal Psy.D. student
organization thaits registered as an official university grodme Doctor of Psychology Student
Organization begaoperating during the Fall 2009 semeskEsach yearat leasbnestudentwill
beelededby her or his peer® serve as Graduate Student Representative fétrtgram

When schedules allowhe student representative(s) attend faculty meetings and are permitted to
vote on importanProgramdecisions (Student Representatives rav@alof 1 vote;if there are

two representatives, each would have %2 vote, and so forth). The role of the student
representative is to provide input in faculty
help organize the admissiamerviewseach springand to be a contact person to answer

guestions of prospective students/new students aboBtdigeam Student representatives

should develop a summary of the meeting in conjunction with the Program Director and provide
a report to the Psy.D. studennmmunity. Student representatives will not be permitted to attend
parts of faculty meetings where other students are discussed or where personnel ifiseies are
focus.

TheCenter for Gender Studiéslocated in the Psychology Departmdiithe influence of

teaching and learning about gender issues touches virtually every aspect of human life. The
Center for Gender Studies is committed to providing women and men with knowledge and
experience that facilitate intelligent and informed choice and communicatianding gender

issues. Knowledge and experience empower individuals to function as competent decision
makers in their own lives; sensitivity and awareness enable individuals to arrive at wise decisions
and communicate them effectively. The Center seeksrice as a responsible broker of gender
relevant knowledge and experience for students and other members of the academic community,
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which necessarily implies service to broader local, national, and international constituencies. The
mission is global; théocus is on service to the multicultured society in which wedl(frem the
Center for Gender Studies webshép://gstudies.asp.radford.edsée Mission link

Appointment of Advisor

The advisor is ppointedby theProgram Directomt t he ti me of the studen
Program after consulting with incoming students and faciiltg advisor serves as a primary

resource and mentto the student throughoberor histime in theProgram(andsometimes

beyond). The advisor also summarizes and presents the evaluation materials for annual reviews

and then discusses the resulting letter with the student as well as serving as the chair of the
student 6s or al comprehehmsiore kRaaami sat mdayn ¢sree
dissertation Chair or C€hair (see Dissertation section belo®&udents mappt to change

advisors in thé’rogramsubsequent to discussing this matter with both the origingbaiahtial

new advisorgseeAppendk D for the Change of Advisor Request Fornijfformation about

Programfaculty is included ilppendix E

Although a student is assigned an individual advisor, students should also understand that the
Psy.D.faculty as a whole feel a sense of respongytfibr the development of eactudent.
Studentsalso ardree to consult with angorefaculty member as well as other faculty in the
Department of Psychology and across camipuwgays that might facilitate their professional
development. In line with th sense of collective responsibility for studéRrogramwell-being,
faculty membersalso consult with one another on an ongoing basis. In this regard, each student
should understand information thshie or he shares with one faculty memimeay be shard

with other faculty if it is deemed to be important for the continued-beghg of thestudent, the
Psy.D. Programyr the members of our community. Of course, faculty do not share all
information (e.g.information not relevant to professional issuefr@ning), but whenlsaring
information can enhance student wedling, Progranntegrity, and/or inform the comprehensive
review of each student, information known by one faculty memasgtbe shared with other

University Resources

TheCollege of Grduate and Professional Stud{@aduate Collega} located in_ucasHall.

The Graduat€ollegewebsite is especially valuable for obtaining information related to

financial aid, important deadlines, and Grad@@ddegeforms. The Graduate B ol 6 s web
page can be found http://gradcollege.asp.radford.edu/index.html

fiThe Graduate Student Coun¢tSQ exists under the Student Government Association in the
Internal Governance System. TB&C strives to responsibly represent the interests of graduate
students and to work with the university to improve the quality of graduate educational programs
and graduate student life. The GSC also solicits and codifies graduate student opinions and
corcerns; approves the appointment and removal of graduate students to the Internal Governance
councils and committees; facilitates the exchange of information between university policy
recommending bodies and graduate students; and provides a lobby fopk@éntation of

policies and procedures meeting the needs of graduate student§ E x ¢ ehttp:/fgged f r om
web.asp.radford.edur he faculty encourages and supports youtigpation in this group
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fiThe Appalachian Regional Studies Cerf®RSC), a division oRadford University's College

of Arts and Sciences, is located in the lower level of the Buchanan House on the Radford
University campus and serves as headquarters for the Appalachian Studias¥rofine

ARSC houses the Appalachian Folklife Archives, where some 1000 field collection projects and
their accompanying recordings, videotapes, slides and photographs are available for use in the
university program. Approximately half of these are Appaikac folklife projects, and the other

half feature Appalachian literary, media, history, sociology, and anthropology prdjects.

addition, the ARSC houses a growing collection of audio and videotapes, CD's, DVD's, record
albums and selected print matésidt serves as an information clearinghouse for the university
community and the surrounding region, and as a resource center for Radford students and
faculty, as well as for other scholars and educators in the Appalachian region. The ARSC is also
the hane of several programs enhancing the Appalachian experience at Radford University: the
Appalachian Events Committee, the Farm at $etp://www.radford.edu/~corderv/Selu.ht

the Highland Summer Conference, the Appalachian Teachers' Network, the Assembly on the
Literature and Culture of Appalachiand Appalachian Arts and Studies in the Scho@igom

the ARSC websitéhttp://www.radfordedu/~arsc/arsc.hfim

Radfad University has @isability Resources Officénttp://www.radford.edu/~dro/index.htinl

in Tyler Hall. A student who believes she or he has a disability is encouagsi that office

upon admission to the universitilRO will make a determination about the accommodations
necessary individual faculty cannot make determinations or accommodatibsisould be

noted that th&rogramfaculty have the right to determiménetherfithe accommodations
interfere with the techni andifthisidtlzecaaterthgvesof t he
need to be considered (quoted from R Academic AccommodatioRequestseesummary at
http://www.radford.edu/~dro/accommodation_agreemenj.htm

A T hearning AssistancandResource Centdl ARC) strives to help all Radford University
students achieve academic success in all disciplimesdividual or group tutoring sessions,
students acquire support from College Reading and Learning Association (CRLA) certified
trained tutors.Writing tutors aid students withriting assignments for any discipline. Math and
science tutors help students understamohiilas, grasp abstract concepts, and reinforce problem
solving skills. Additionally, students can improve and maximize their learning skills, reading
comprehension, and test taking strategies througfooim@e consultations and in workshops
offered thraughout the semesteWVith a learneicentered approach, the LARC staff and tutors
seek to meet each Radford University studentd
http://larc.asp.radford.edu/indesp.
In addition to thestandard services offered by the LARC, we have made special
arrangements for Psy.D. students. Specifically, if you want to work with the LARC, you can
make an appointment withdlDirector, Dr. Theresa BurrisBr. Burriss teaobs the APAstyle
workshops on campus and has started a file specifically related to assisting Psy.D. students.
Further, early in the Fall semester of your first year Dr. Burriss and the Psy.D. faculty will
convene a meeting t o tiahsvdtlcpasers and Wilkreview moistakasy 6 s e X
they frequently see regarding APyle, grammar, and other writing errors.
As you know, during your interviews the Program Director specifically asked whether
you would be willing to seek out additional assisgawith writing if the faculty expressed
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concern, and your agreement to this was reiterated in the letter offering admission. If any faculty
member believes you need assistance beyond what she or he can provide as a normal part of a
course, or other projecyou may be referred to the LARC or other writing training and your
follow-through with this referral will be reviewed as part of the annual evaluation (see below).
McConnell Library(http://lib.radford.edyis your source for books, journals, and other sources

in hard copy and onlin@.he library is developing an Appalachian Archives and will be building

an archive on the Psy.D. Program, including the students.

fiThe mission of th€enter for Diversity and Inclusnis to develop cultural awareness,
understanding and a sense of belonging among Radford University students on our campus and
in our community.Although our primary focus is students, we work collaboratively with other
offices, serving as a resource faculty, staff and administrationVe work toward building an
environment in which cultural diversity is highly valued, differences are respected and people
from other cultures and lifestyles can flourish. We support the development of the whole person
by providing quality programs and services. Through our commitment we are helping to build
comnunity at Radford University (from http://www.radford.edu/~diverse/

Student Counseling Servicggtp://ccsdweb.asp.radford.eduis located in Tyler Hall. Thetaff
members of this office provide brief counseling services to students on campustifkeart
psychologist has been hired to allow Psy.D. studertis faced here f@racticum. Therefore,
although this is a resource available to you as an RU student, because it is a practiguen site
strongly recommend that students talk to the Director of SCS, Erin Sullivan, regarding whether
she believes they canifer the necessary support or whether another provider might be better.
Regardless of whether SG&ff may be able tassist students should be aware tlssue may

arise because of multiple relationships and inetdwe loss of confidentiality. It ialsopossible

that keing a clientouldpreclude being able to do practicum at this location. As noted elsewhere,
the facultyhas made arrangemeffits counseling fostudents who do not have insurance.

There appear to be over 18ident organizatiorm campus, including groups for African
American students, Latino students, gay/lesbian/bisexual/transgender students, and women
students among many others. The list of Clubs and Organizations can beditresgh the
Student Activities pagenttp://www.radford.edu/~stuagt/Although most are primarily for
undergraduates, you may still find a community through one or more of these groups.

A number of other resources on campus are listed below
Division of Information Technologyhttp://cio.asp.radford.edu/
Environmental Health & Safety Office  http://www.radford.edu/fpc/Safety/index.htm
Parkingservices http://parking.asp.radford.edu/
Police (RU) http://police.asp.radford.edu/
Portal (online access) https://myru.radford.edu/cp/home/displaylogin
Privacy Statement http://www.radford.edu/AboutRU/privacy.html
Registrar http://www.radford.edu/~registra/
Calendar http://www.radford.edu/~registra/calendar.html
Transcripts  http://www.radfad.edu/~registra/Forms/students/transcripts.html
RU Alert http://www.radford.edu/rualert.html
Student Health Services http://health.asp.radford.edu/



http://lib.radford.edu/
http://www.radford.edu/~diverse/
http://ccsd-web.asp.radford.edu/
http://www.radford.edu/~stuact/
http://cio.asp.radford.edu/
http://www.radford.edu/fpc/Safety/index.htm
http://parking.asp.radford.edu/
http://police.asp.radford.edu/
https://myru.radford.edu/cp/home/displaylogin
http://www.radford.edu/AboutRU/privacy.html
http://www.radford.edu/~registra/
http://www.radford.edu/~registra/calendar.html
http://www.radford.edu/~registra/Forms/students/transcripts.html
http://www.radford.edu/rualert.html
http://health.asp.radford.edu/
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Stuckent Information Directory http://www.radford.edu/student.html
Womends St ud http:BwwR.radgfagdredumwstudies/

Community Resources

Studentsvho desire personal therapye encouraged o so We have included a statement on
the importance of personal therapy to the development of practicing psychologigtsemdix

F. The Insurance policy available through the University has the faipwiental health benefits
(https://www.gmsouthwest.com/Default.aspx?tabid5585

(D) MENTAL AND NERVOUS DISORDER BENEFITS

A HOSPI TAL C ONWHeNnBddiaINdhfined for a mentalnervous
disorder, the same benefits will be payable as tharigrother sickness, but no
payment shall benade for the period afonfinement exceeding 30 days.

A OUT P A T80% of medical charges incurred for outpatieeatment of a mental
or nervous disorddyy a legally qualifiednental health professional limited to
$80.00 per visit, not to exce@@ visits for all outpatient treatment received for
each sickness.

(E) DRUG AND ALCOHOL REHABILITATION - Inpatient drug and alcohol
rehabilitation and treatmentpt to exceed 30 days of treatmenttfog policy
year. This benefit is in lieu of all other policy benefits.

We understand that not all students will have the university insurance or coverage through
another sourceTherefore, the facultjave made arraegnents with the Virginia Tech
Department of Psychology Psychological Services Centgr.fwww.psyc.vt.edu/centers/p¥c/
for Psy.D. students to be see at the Virginia Tech student rate; studeneeplisth 8ay they are
enrolled in the Radford University Psy.D. Program to receive the discounteStratents may
also be seen at the Virginia Tech Family Therapy Center
(http://www.familytherapy.vedu/ftc.htm) for a flat rate of $15/sessioBtudents are encouraged
to participate in additional types of seklire activities throughout tirogram

CURRICULUM

Devel opment of a Student s Course of St

Following their admission to tHerogram students should be in contact with #&y.D.Program
Directorto begin developing their course of studie curriculum is very rigorous and laid out

in a sequence that the Psy.D. faculty and Department of Psychology faculty as a whole have
approved. Thugt is expected that students will take the counsegquencas thg are listed in

the curriculum and for most students the plan of study will serve primarily as an indication of the
courses for which the student should register each semester,acheckl f or t he st uden
and a record for the faculty during the annual evaluation pr¢sesselow)

TheProgramcurriculum isoutlined in a subsequent sectiand the expectesthedule of ful

time study for students is offeredAppendixG. This schedule incorporates the best judgment

of the faculty as to the most educationally sound sequence of coursework and graduate training.
It is provided as a way to maximize the benefit students realize from their coursévmgrk.


http://www.radford.edu/student.html
http://www.radford.edu/~wstudies/
https://www.gmsouthwest.com/Default.aspx?tabid=585
http://www.psyc.vt.edu/centers/psc/
http://www.familytherapy.vt.edu/ftc.html
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deviation from this sadule could delay progression towamnternship and graduation and
therefore should be done only after careful ¢
advisor and other faculty.

Before proceedingve explain the rationale for structuring the atutum as we have. APA

requires that students achieve competence in a number of different areas. The most common way
of demonstrating that these areas are covered is by including coursework on the topics. This
approach also meets state licensure requiresa@utthe requirements for DesignaRgram

status by the Association of State and Provincial Psychology Boards/National Register of Health
Service Providers in Psycholaggecause thBrogramitself must meet APA accreditation and

state licensurand DeignatedProgranrequirements, we must include coursework (or other

ways of helping students achieve competence) in all the following areas. Some students may be
able to waive a required course if yieave taken aoursethatis substantially equivalent the

Psy.D. course (see below) but the course designed to help students meet the competence or
licensure requirement must still be a part of the Psy.D. curriculum. ThanakppendixH lists

the APA accreditation competence areas and Virginia statesliteand DesignateBrogram
requirements and shows how the courses in the curriculum helps students meet these
requirements. The table also includes aspectsedffibdel Training?Programin Counseling
Psychologyand shows how theurriculum fits within vhat is expected of Counseling

Psychology program&lnfortunately, the groups do not necessarily define areas in the same way
(e.g., individual differences and human development do not have the same courses across
organizations), so it may appear that themeinconsistencies in the table but that is a function of
the way each group defines the categories.

Because of the large number of courses required, students will typically be in class during Fall,
Spring, and Summer terms for three full years. Wheeraening how to schedule the courses,

the faculty considered both pedagogical and practical issues. For example, from a pedagogical
perspective, Biological Foundations of Behavior should precede Psychopharmacological
Medications, Introduction to CounsajifPsychology should occur in the first semester, and a
series of coursgs.e., Psychometrics, Multivariate, and Qualitatisbpuld prepare students for
working on their dissertations. Also from a pedagogical perspective, the faculty considered
Multicultural Counseling to be a foundational course for all others and therefore also was placed
in the first semester. From a practical perspective, only three courses and practicum could be
offered in any givemerm Further, faculty core Psy.D. and instructoo$ other required courses

T have limits in how many courses they can teach in a given semester and nearly all must teach
courses not in the Psy.D. curriculuim.addition, the no#iPsy.D-only courses must be offered in

the semester that works for otheadwate programs in the DepartmeXxfinal practical

consideration was the courses students need prior to or concurrent with providing counseling
services during practiq@.g., assessment courses)

Basedon these factors, the faculty attemptedéwelopa curriculum that incorporated all the
courses required to meet APA, licensure, and Counseling Psychology expectations in an order
that made most sense given the pedagogical and practical considerations outlined above. As a
result, three years of futime coursework, including summer, is the least amount of time in
which all courses can be completed. Although various arguments could be made about the
placement of a particular course in the curriculum, the Psy.D. faculty believe the overall
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curriculum seres the best interests of students, clients, and the Program.

Please note that this sch#e does not include electives because students will have different
backgrounds and therefore may or may not be able to take electives and, if so, these may occur at
different times across studen@oordinating electivethatlead to a coherent subspecialty can

take place in accordance with each stu@eatlvisor and in consultation with otlesy.D. and
Department of Psychologgculty members.

Once admitted to therogram students are expected to enroll on atintle basis during the
academic yeaaind over the summeiSome required coursework is offered only in the summer
session, and students are expected to be involvecbgramactivities in the summer. Stants
who do not meet the minimum enroliment requireméatseast 9 hours per term, until Summer
of Year 3)will be considered inactive and will have their status inRftegramevaluated by
Psy.D.faculty and may lose their assistantship and tuition ission unless they have
successfully petitioned for an exception or have been granted a leave of absence

Subsequent to completion of all course work, students are required to be continuously enrolled

until graduation for at least 1 credit hour eachirg@pand Fal(Internship or dissertation will

count as enrollment)Students who apply for graduation, but who have not maintained

continuous enroliment throughout their course of study, will be enrolled retroactively and

charged tuition and late regiation fees for all sens¢ers in which they were not enrolled

Please note that the Graduate School enfoneésyaar time limit for the completion of all

doctoral requiremenfss ee A Ti me Li mito sec.tAsnotedbeldv, t he Gr a
studens should also be aware that, Hey do not successfully defend the dissertation and have it
approsed by theuniversity withinFOUR years of passing the Comprehendtx@mination, they

must retake the Exam or risk being removed fronPitugram

Course Waiveas

If a student enters with relevant graduate coursework from an accredited college or university,
some of thesgraduatecredits mayallow requiredPsy.D.courses to be waive®equests for

waiver should typically be made before the end of the first stamef courseworkl he

determination of whether the previous course is substantially equivalent to the course that would
be taken as part of the PsyBrogramis made primarily by the instructor of the Radford course,

in consultatioowi t h t h edvisar andhe Rsly.Dfacultgas a wholebut the default

assumption is that courses will not be waived, so students must make a compelling case that the
previous course i s substanti al.Thenwenhanohous!| ent t
waivedwill vary, butno more than 5 courses can be waived,stndents mustomplete a

minimum of81 hours in the Psy.[RProgram(not including dissertation hoursggardless of the
number of hour s i nindtherevords, thv@®syD.eprograzas 8rhauggr a m
listed in the curriculum, 2 of these are dissertation hours, so there are a total of 96 other hours. A
student could waive up to 5 courses, totaling 15 credit hours, and still complete the minimum
number of hours and therefore graduate withi@ing required to take any additional courses.

Comparability of the prior course to the Psy.D. course is the primary criterion for granting a
waiver. Students should first consult with their advisor or the Program Director and then, if
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directed to do scshould meet with the instructor of the course they wish to waive. Students
should provide documentation of the completed course that typically will include (a) the

st udent 0 sanuhofficahversianis grteptable) showing a final grade of B mhler in

the completed course; (b) the course syllabus (incluti@game otthetext andthereading

lists); (c) a description of the course, including any information thattismoediately apparent

from the syllabus(d) tests, notes, projects or othreaterial from the completemburse (to the

extent possible); and (e) a description of the points of correspondence and equivalence between
the course requested to be substituted and the Radford course requested to be waived.

After the student meets withe course instructor, thaastructorwi | | t al k wi t h t he
advisor and/or Psy.D. Program Director regardingrieeuctob s eval uati on and de
instructorhas latitude in making a decisi¢though, again, the default is that the ceusl

not be waived)which may include determining the course is substantially equivalent and the

student can waive the course, determining the course may be substantially equivalent but the
student needs to demonstrate competence in the materiabyetaking an exam), or deciding

that the course is not substantially equivalent so the student cannot waive the course. After

di scussing the options with the st udtectords adv
will meet with the student to ceay the decision. If the decision is that the course can be waived
(either completely or pending a demonstration of competence), the student should submit a

formal, written letter to the Psy.D. Program Director describing the request and attaching the

mateial that was provided to thastructor The Psy.D. Program Director will formally request

that theinstructorma k e a wr i tten determination of the st
Director will then bring theandnstuctbobat 6settetteno
entire Psy.D. faculty for a decision regarding the request to waive the cbluesiaculty will

make a decision and prepare a written response explaining its decision that will be given to the
studentand instructarCopieso f al | t hese materials wil/ be pl

If a student disagrees with a decision at any point in this process she or he should attempt to
resolve the concern informally by discussing the matter with her or his advisor and other

involved parties. If this does not resolve the disagreement then the student should meet with the
Psychology Department Chair regarding the situation. If there is still disagreement, the grievance
policy (outlined below) should be followed.

Coursework

ThePsy.D curriculum is designed to provide the student with sound traini@guimseling
Psychology by adhering to tHeractitonerScholartraining model As described earlier,gp
APA Accreditation standardand state licensure requiremergsdents are provet with
coursework designed to help them become competent in a variety of areas inciloldigigal,
cognitive-affective, social, and individualspect®f behavior and history and systems.
Counseling Psychology course work includesntroduction to he field,vocationalpsychology
additionalassessmemiassesmulticultural counselingand additional theory classes.
Psychometris, research desigand statistical course work is also requir&tensive practica
and supervisioareincorporated ird the curriculum.The ntegration of theory, research, and
practicewith an emphasis on rural mental health, diversity, social justice, and evidasee
practice occurs throughout tReogram
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A schedule of class offerings and expectations about whases are to be taken is available in
AppendixG. Please note that the courseload is heavy and continues through the summer.
Students should plan on viewing enrollmenthe Psy.D. Programs if it were a jobrequiring

40+ hours per week throughout tyear committed to applied experience, coursework,
homework, graduate assistantship work, and d®mgram activities.

APA requires thatach stuént must complete a minimum of thifed -time academic years of
graduate study (or the equivalent therewf)l an internship prior to awarding the doctoral
degree. At leadtvo of thethreeacademic training years (or the equivalent thereof) must be at
RadfordUniversity. At least oneacademic year must be in ftiline residenceBecause the
Progranmrequires sidents to be enrolled fulime and all courses are only offered on the
Radford main campus, a review of the extensive required coursework will demonstrate that
students will need three years on campus to complete their cours&at&nts are required to
be registered for at least 9 credits per semester except the final summer and during internship
(and if working on the dissertation after internship) or else they risk losing their assistantship;
please note that most semesters require registration ferthremn 9 hours or students risk falling
behind in theProgrami and because most courses are offered only once per year and many
classes build on previous ones, not taking a couhsa scheduledould delay progress by at
least a yeailf a student hasat completed thentireProgram(i.e., courseworkpractica,
comprehensive examinations, dissertation, internshifiye years, she or he will negotiade
written contract with the Psy.D. faculty that will include a plan for completindPtiogram(see
Appendixl).

Below is the list of required courses, in num
column, F = Fall, Sp = Spring, Su = Summer, Y = Year. The number iadittze year in the
program; so, for examplany course with F1 (e.g.08) is slatd to be taken in Fall of Year 1.

No. Name Term
612 Psychometric Theory, Assessmefppraisal, and Application F1
622 Historical Foundations of a Scientific Psychology Sp3
623 Advanced Social Psychology F3
628 Biological Foundations of Behavior Spl
629 Cognitive and Affective Aspects of Behavior F3
660 Human Growth and Lifespan Development Sul
772 Couples and Family Systeriterapy Sp2
773 Assessment and Treatment of Addictive Disorders in Rural §ettin Sp3
774 Introduction to Psychopharmacological Medications F2
777  Multivariate Analysis of Behavioral Data F2
785 Neuropsychological Assessment Sp2
800 Introduction to Counseling Psychology F1
801 Multicultural Counseling F1
802 Ethical, Legal, and Professional Issues in Psychology Spl
803 Vocational Psychology Spl
805 Advanced Cognitive and Intellectual Assessment Techniques F2

(or PSYC 631: Cognitive Intellectual Assessment Techniques)
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806 AdvancedPersonaty Assessment S
808 QualitativeResearctMethods Sp2
809 Supervision Su2
810 Rural Consultation and Program Evaluation Su2
811 Health Psychologin Rural Areas Sul
812 Rural Cultural Issues S|3
840 Practicum I(Fdl: Adult Psychopatholog§ Self-Care

Spring:EvidenceBased Practic& Therapeutic Relationshjp Y1l
841 Practicum lI(Fall: Child PsychopathologySpring: Positive Psychology) Y2
842 Practicum llI(Fall: Brief Therapy Spring: Business of Practice Y3
843 Summer Practicum (Rotation of Group, Integrative, and Gerontology) Sul3
870 Doctoral Internship Y4
899 Dissertation Y3

The Program faculty have decided that there are two comprehensive resources that students must
purchase becae the content will be incorporated throughout the curriculum as well as in the
comprehensive examinations (see below). Specifically, students shimgdo the first day of

classes the current editiontbe Handbook of Counseling Psycholagyglited byBrown & Lent)

and theHandbook for Social Justice in Counseling Psycholeghited by Toporelkt al.).

Grade Requirements

The Psy.D. Program is demanding, and the faculty and university have high expectations of
students. Students are required to mam&aGPA of at least 3.00 (i.e., a B average), and students
may receive no more than two Cb6s through the
removed from the Program. A student who receives more than 2 grades of C or lower in any
graduate wds attempted at Radford University will be dismissed from the Program, per

Graduate College rules. A student whose overall GPA falls below a 3.00 will be placed on
academic probation, and if she or he is unable to improve the overall GPA to 3.00 or fégher a

the next term, the student may be removed from the Program. Students should note hlast a B

a point value of 2.7 and therefore receiving-a&n have significant consequences for their

semester and overall GPAs as well as assistantship/tuitidmurBecause a grade of 8 C

indicates that the student may not have achieved competence of the course material, the student
will need to discuss the class performance with faclileystudent receives aBhe or he must

meet with her or his advisand the course instructor regarding course performance to determine
whether remediation is necessary (see Appendix J for the form to be used). If a student receives a
C, she or he must meet with the course instructor, her or his advisor, and the PsgrBmPr

Director to determine how to remediate, and the requirements will be documented on the
Remediation for an Unacceptable Grade Form (see Appendix J).

A grade of F may result in the student being placed on probation and a remediation plan
developed omaylead to the studemnmediately being removed from tieogram(see

AppendixJ for theremediatiorform). A student who receives an unsatisfactory grade in
practicum risks being removed from tAeogram if she or he is not removed, a remediation plan
will be developed (see Appendix If a student receivesdnl 0 i n, sle orche musts e
complete the requiremendgtermined by thanstructorby the specified date in the subsequent
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semester or, per Univer sity studerdtmay be imnfediatelyr a d e
removed from th&rogram IPs are expected grades for practica, internship, and dissertation until
the requirements for each of these classes are met.

If remediation is necessary, for whatever reason, the tasks to be peréordhied criteria to be

met in order to determine whether the student has achieved competence in the material will be
determined by thaastructor A contract will be developed and signed byitisructor student,

and the student 6 sienaydsvyemedated, thegituaonwill seimdcea letkex to i ¢

the student and advisor documenting that the remediation has occurred and the letter grade that
the student has earned through her or his remediated performance. The contract and subsequent
letterw | | be pl ac efitt. SeerAppertdid. st udent 0s

Professionalism

Faculty expect students to act as professiaimalgining. Thus, lapses in professionalism
including and especially ethical/legal/regulatory problérase cause for concern. Foraemple,
class attendance in all courses is required. Students ardexkpebe present at each class
session. Medical emergencies, serious acts of nature, andegfiierate absences from class
are unavoidable. Personal vacations andlfabusiness gegrally are not consideraexkcusable
absences. Students are responsible for planning personal activities accotigeputdished
academic calendand in conjunction with practicum site expectatioras agreed upon in the
contract established at the bagng of the placemenAttendance policies for each course are
described in the course syllabus.

It is likely that you will need letters of recommendation during yone in the Prograrfor such

things as awardsternship placemenand job applicadns Faculty members receive numerous
requests for recommendations and need sufficient time to complete the lettersweddur

period before the letter is needed is both courteous and appreciated. Frequently, faculty members
will request a copy of youwrita, a description of the type of position ytar which youare

applying (or your cover letter and essays, for internship) what you are hoping the faculty

member can say about you.

The Psy.D. faculty members stronggcommendhat students maintacopiesof all formsand

other materiatoncerning your degree programhisincludesrecommendation or evaluation

letters, annual review feedback forms, plan of study, course syllabi, grade reports, IRB approval
forms, and dissertation proposal and ds&approval pagélot only may these be useful during

the Program, licensure boards may want to review such material before allowing a student to sit
for the stateb6s |icensure exam.
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PRACTICUM

According to theCouncil of Chairs of Training Councils Rtacum Workgroug2007, see
AppendixKf or CCTC6s Recommendations for Practicum

Practicum: The practicum is the first set of supervised practical training
experiences ithe sequence of professional training in psychology and is designed to
med the traininggoals of the graduate program. The practicum comprises all supervised
pre-internshiptraining experiences conducted under the auspices of the graduate program
in settingsproviding professional psychological servié&she practicum promes the
integrationof academic knowledge with practical experience, and prepares the student for
futuretraining in professional psychology, particularly for the internship that follows. On
practicum, students apply and extend the knowledge, skills andiett learned in the
programbs di da-lbased expeaemttl campanents to prodoce increasingly
sophisticated levels of understanding and skill.

Goal of Practicum: Through the practicum, the student attains levels of
competence ithe core fondational and functional competency domains needed to make
effective useof future training experiences in the practice of professional psychology,
particularly theinternship, as envisioned in the training goals of the graduate prégram.

Objectives of Practicum: The practicum assists students in integrating academic
knowledge with applied experience in settings providing professional psychological
services, contributes to the development of competence in the basic skills of professional
psychological praate, and enhances the effective use of training experiences. The
practicum furthers growth of the studentds

Because this is a Psy.D. Program, there are high expectations regarding practical training.
Students arecheduled to begin their practica immediately upon startingtbgramand

continuing at various sites until they leave for interns8ipdentstypically will participate in

three 1l-month placement§-all, Spring, and Summer semesters, totaling apprdgignas

weeks) spending an average of 16 hours a weekitan(eg., two full days; this does not include
commuting time to and from the placement). Within these 16 hours, the goal is for students to
have faceo-face contact with an average of 10 cligms week. Thus, the overall goal is for
students to have approximately 2000 total practicum hours before leaving for internship, at least
1000 of which are client contact houfFhis will maximize competitiveness for internship and
may also help satisfyaining hours required for licensufEo help with tracking hours as well as
to facilitate preparation for internship, practicum hours wilkepton the offcial internship
practicumform (Sections 3 and 4 of Part 1 of the AAPI, the current version ahndan be

found athttp://www.appic.org/match/5_3 _match_application.htihis process will assist with
recordkeeping and documentation for the student, practicum siteRagptam If desired,

students can use the documentation spreadsheet from the University of Kentucky Counseling

2 This definition incorporates supervised fimeernship experiences that some graduate programs call assistantships
or externships.

% Services include: Assessment, treatment, consultation, management and adminisigeieisien, advocacy,
education, program development and evaluation. Service recipients may include individuals, couples, families,
groups, organizations and communities.

* Specific guidance on practicum competency goals is available in the CCTC PraCticgpetencies Outline and

the Assessment of Competency Benchmarks, avaitdlfletp://www.psychtrainingcouncils.org/documents.html).
Practicum administrative recommendations are available at this site.
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Psychology programhétp://www.uky.edu/Education/EDP/edpforms.htmhce you arrive at the

page, move down to fAPracticum Hour sAdpytofa RecoO

this material will be submitted by the student each year for the annual evaluation and will be
retained in the studentoés fil e.

Given thatwe have a rural emphasand Radford is located in a rural part of the state, our
practicum sites are located throughout the region, necessitating some driving on the part of the
student. The amount of commuting time will not be much different than you may find in some
large dties, but the distances traveled will likely be longer (e.g., in a city you may drive 10 miles
in 45 minutes whereas here you may drive 40 miles in the same 45 minutes).

Although this may change in the future, as it currently stahdgylacement procesvill differ
based on the year in the prograrhe first practicum (84Qlacementvill be in one or more of
the sites associated with the Mental Health Association of the New River \Bdleguse of

Counseling Psychol ogy 0s paeofpprie aesnester (ienonedayaat i ona

week) will be spent working on campusGareer Servicestp://careers.asp.radford.efiu/

Subsequently, students who will be in 841 or 842 will apply for placerretite Spring
because that is when sites traditionally conduct intervituglents will choose one site at
which to interview and if the student and site agree that placement is desired then no more
interviews will take place. If necessary, this procetiscantinue until the student is placechd
Program Directoor appropriate practicum instructeill only become involved if there appears
to be a problem with placing a student.

To facilitate practicum placement, tReogrand s Pr act i ¢ u il diSrioweredch yeart o r
a list of availablgoracticum sitesbrief site descriptions and contact informatiand application

W |

policies, procedures, and timelines. Init he Pr acti cum Coordinator 6s

practicum placement for indidual studentsi studentshould seek placement in caitation

with the instructorefthes t u d e n t practicemand subsedquent practicum (i.e., the

instructor during the year the student is at the practicumasitehis oher advisor. The advisor
will generally seek the input of the most r
readiness for the practicum settings and activities of intékérstn preparing application

materials, studentsho will be in 841 or 842hould use th8ectons 1 and 2 of Part 1 of the
internship application materiéhttp://www.appic.org/match/5_3_match_application.htasl a
templatel writing a professional cover letter ami841answeringthe first twoessay questions

within the word limitsand for 842 updating the first two and also answering the secondbtwo

of this materiablong a vita andpracticum hours complete to that point as documented in
Sections 3 and 4 of the intelmg application fornshould be available for siteBhesematerias
should be reviewed by the studentds advisor

The Psy.D. faculty have decided that except in unusual circumstances, a student canlet# comp
practicum hours at a place where she or he is currently working or has worked in tmpast.

the goals of a program that focuses on training skilled practitioners, such as thePPsgrBm

at Radford, is that graduates have a wide varietyaofitrg experiences in many diverse settings
so that they have a true generalist background. Obtaining practicum hours exclusively at a site
where a student already wordisworked recentlyvould not be conducive to attaining this goal.

ec
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In addition, while arolled in theProgram practicum experiences are focused on your training
whereas if you have been working somewhere, the focus of your time has been on service.

Given that students enter with a Master 6s deg
another field in Virginia or in another state. Although not a prerequisite for admission into the
Psy.D.Program such licensure can open up opportunities for other practicum placements sites if
the license makes the student eligible for reimbursenfeydulalready hold a license in a

mental health field, please discuss the possible implications of this wigrdageamDirector.

Students are required to purchase their own liability insurandgrovide a copy to their current
practicum instructorThis insurance should be purchased before starting to see clients and
maintained while the student is in tReogram There are various organizations that provide such
coverage for minimal fees, including the American Psychological Association Insurance Trust
(http://www.apait.org/apait/products/studentliabiljtsthd the American Professional Agency
(http://americanprofessial.com/student/index.hfm

TheProgramhas purchased digital audio and video recorders that can be played independently
or through computers. This equipment is to be kept at the practicum site for the duration of a

s t u d eatttcudins Repordingare nad to leave the site unless agency policy allows this and
informed consent has provided by the client(s) who are on the recording(s).

Some practicum sites may require a background check. In these instarfeegthewill work
with the student and the sitegarding the cost of these procedures.

Providing psychological services is an activity governed by state laws and regulations. Students
should not provide any services beyond what is taking place as part of their practicum placement,
whether volunteeor for pay, without talking with their advisor first. Although the faculty do not
want to discourage volunteer work, it is crucial that students understand that unless they are
being supervised by a licensed professional, they are in danger of violatsgrd regulations

and can be suspended or removed fronPtiogram Students should err on the side of caution

and consult with their advisor before undertaking any activities that could be consider counseling
or psychological (see appropriate state land regulation$or definitions:
http://www.dhp.virginia.gov/Psychology/psychology laws_regs .dutich
http://www.dhp.virginia.gov/counseling/counseling_laws_regs)htm

Practicum training is a professional experieri@ece a practicumplacement has been accepted

by a student, he or she is not permitteditangeexcept in cases of extreme hardskiprther
students are expected todailable for practicum work as scheduled. Practicum sites do not
necessarily adhere to an academic schedule so the expedatagarting work during academic
breaks (including spring breakged to beliscussed durinthe interview and then made clear
before an offer is accepteftudents should anticipate continuing their practicum responsibilities
during holidays and vacationsnless other arrangements are agreed upon by th8tsitents

who fail to attend, or arate for, practicum work or class may have tlggade affected

Students are expected to wear attire that is appropriate to professional psychology when
providing therapy/supervisioiach site may have different expectations regarding what is
Aappiraotper attire, 0 including what jewelry (if


http://www.apait.org/apait/products/studentliability/
http://americanprofessional.com/student/index.htm
http://www.dhp.virginia.gov/Psychology/psychology_laws_regs.htm
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application process and then aghéiore providing direct servicestudents should discuss
expectations regarding attire with site administrators and supervisors. llomadstiidents who
have potentially visible piercings and tattoos should clarify expectations prior to accepting an
offer. Students who fail to comply with tlestablishediress code may be prevented from
providing services and may be sanctioned througlevh&iation process and/or the annual
review, therefore, it is preferable to err on the side of caution.

Mid-semester and ermf-semester practicum evaluations are condugyeah-site supervisors.

The supervisors complete A Psy . D. Pr acutaitciuoon SRourdneon tf oEv aela c h
give this feedback to #ir supervisees (see Appendix Students receiving an unsatisfactory
evaluationin practicum will be removed from the practicum and a remediation plan will be
developedsee Appendix)). If the stuation(s) that resulted in the unsatisfactevgluatiorwas

of sufficient gravity €.g.,an ethics or legal violation), tierogranreserves the right teuspend
and/ordismissthe student from thBrogram

At the end of each semester, studentsanereq ed t o compl ete a ASuper vi
This is an opportunity for students to give helpful feedback to their supervisors. The Supervisor
Evaluation form isn AppendixM. Failure to submit Supervisor Evaluation forms andasdate
logsofhom s wi |l |l affect a studentdos practicum gr ad

Doctoral training involves collaboration and partnerships with multiple training sites, including
practicum placements, doctoral internship training programs, and others, such as research labs

and other academdepartments. Communication between doctoral training programs and these
training partners is of critical importance to the overall development of competent new
psychologists. Therefore, it is the position of our trairiinggramthat regular communicatio

about studentsd perfor manc ePragnardacyty andjothers s mu st
training partners, and that the content from this communication will contribute to regular
evaluation of t(deetheGouncidobGhaird of Tramg Cauncis$CCTC]
Recommendations for Communicatj@ihttp://www.apa.org/ed/comm_guideline.pftir an

expansion of these statemgnts

THE DISSERTATION

The student is expected to deyel dotoral dissertation thaheets the standards of tRsy.D.
Program the Department of Psychologgnd the Graduat€ollege TheUniversityd s
dissertation guidelines astill being developed; howeverge anticipate thahey will be in place
by the end oBpring 2A.0. What follows are the gdelines for the Psy.CRrogram these may
change based on the Graduate College requirements that are eventually adopted.

As noted below, the dissertation proposal must be accepted prior to applying for internship

which typically will be in the Fall of the third yeafhe faculty have decided to use November 1

as the deadline for completing the proposal and having it approved by the coimitieger,

the faculty encourage students to begin thinking about dissertapims and talking about ideas

with their Chair(s) as soon as possible because of the time it takes to fully develop aridpio

the literature review necessary to decide upon a research question and appropriate methodology.


http://www.apa.org/ed/comm_guideline.pdf
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Our goalis for the studento be completely finished with the dissertation or at least done with
data analysis before internship stavt& believe this is important for a few different reasons.
For the student, we have found and been told that it is very difficult to make progriaes
dissertation while o internshipgi and we believéhis will be especially true for students in the
RadfordProgrambecause of the types of projects we anticigtudents undertakin@.g.,
communitybased and involving qualitativa@ mixedmethodsas opposed to larggcale
guantitative studies involving college students where participants can fill out forms on a
computer). This timeline is also important for fx@gram especially for the first cohorts of
students, because when the APA accreditaieam comes to visit th&rogram they will want to
look at several completed dissertations and if we do not have these then we cannot be accredited.
Because we want to be accredited@msas possible andideally before tle first cohort of
studentsihishes internshijp it will be very important fomitial cohorts of student® have
defendedlissertations beforgtaring the second half ahternship or else we will not be able to
get an accreditation site team to visit in the sprintheffirst cdh o r intednship year.

Students should begin enrolling fdissertation credits at least in Fall of their third year. If a
student wishes to propose earlier than Fall of the third year, enrollment should begin earlier.
There is no minimum or maximum nueof dissertation hours, but in general the student

should register for the number of hours that represents the amount of time they will be devoting
to the projectStudents must be enrolled in at least one credit of Dissertation during the
semeters in viich they defend the proposal andrtiieferd the final dissertatiorOnce students
enroll for dissertation credits, they must continuously elffall, Spring, and Summer terms)

until the dissertation is successfully defended and approved by the Gr@dlage. Students

should note thahey will have to payuition for dissertation hours taken after the third year of
classes because it is expected that the project will be done before internship begins.

Students are encouraged to avoid schedyimgasals ordefenses in the summer, as it is often
difficult to convene the committee in the summer becauseafc u | t y varnedrtelahings 6
schedules. Some faculty teach in the first half of the summer, others the second half, and some
do not teach in thesummer.Therefore, i should not be assumed that committee members will be
available for summer defense meetings.

A dissertation committee shall be formed priocamnpletion of thalissertatiorproposal

Typically, one ofthe dissertatio€hair(s)willbe t he student és advisor;
need to be the case. The disserta@bair(s)must be a member of the Psychology Department

and have graduate faculty status. A Psy.D. core faculty member does not need tOHzer{bg
nevertheless, regdless of the psychology discipline of tG&air(s) the dissertation topic,

proposal, and final document must be grounded in the Counseling Psychology literature and
field. If the dissertatiolChair(s)is a different person from the advisor, it will becial for the

student, advisor, andhair(s)to be clear about responsibilities and expectations.

DissertationCo-Chairing arrangements can be undertaken if necessary in those situations where
the particulaccontent and/or research expertise of anotherlfiamember is highly desireth

such cases, botho@Chairs must hold graduate faculty statdstablishing constructive
collaborations with these additional faculty members can be desirable to facilitate student
development. At the same time, studesfitsuld recognize that developing "content expertise" is
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the student 6s Charsspworkwith ftudénts in gevelopirty itestable questions,
designing appropriate studies, and analyzing data. Except sualntircumstances, one of the
Co-Chairs will be a Psy.D. core faculty member. Therefor€paChair arrangement is

predicated on the Psy.D. faculty member maintaining her or his "mentoring"” role as well as the
key "responsibility” role for facilitating student work, guiding the student thrabg doctoral

training experience, and connecting the student (and her or his dissertation research project) with
the knowledge patrticular to our psychology specialtyCo-Chairing situations, the student will
register for at least 1 dissertation hauth eachChairfor each semester, including summer,

until the dissertation is complete or the student decides to have onGhaire

The dissertation committee shall be composed of not fewethheemembers, including the

st udent 6 sChdi(fgshere ardC@Chairs, then the committee shall be composed of at

least four members)he majority of the committee members must be Psy.D. core faculty

members and at least one member must be 48pD. core faculty member from the

Psychology Departent The majority of norChair committee members must hold graduate

faculty statusDissertationcommitteesareselected by the studentasd udent 6 s di ssert
Chair(s)(and advisor if this person i®t one ofthe dissertatiolChair(s) together basedn the
studentbés topic, preference for committee mem
believe this approach allows for the best individualized composition of the committee and allows

the student andissertatiorChair(s)(andadviso) to collaborae with other faculty in terms of

relative strengths so that thessertatiorChair(s)(andadviso) does not have tbe an expert in

all content areas and methodologies

Once theChair(s)approves the proposal, the date should be set and copies diskiitput

committee membersThe proposal meeting may take place between the Tuesday after Spring
Break and the Friday closest to October The proposal, consisting of chapter&fh overview

of the dissertation proposal prepared for submission to a jdusag beloy, 2 (comprehensive
literature review and hypotheses for the projesntid 3(research methods and analysekpuld

be given to committee members at I€asteeks before the proposal dad¢ the same time the
dissertation proposal is delies to committee members, an announcement will be posted by the
s t u d €haitc)dvie email and the student will post written flyers in the Department of
Psychol ogy mail room an ddoor€ontmittee mersbgrsilDreadthd ud e nt
proposalnd give feedback to the studenh d t h e Chait(s)atl least bn& week before the
meeting in order for the student to have time to prepare for the questions that may arise during
the proposal. The proposal meeting shall be scheduled for 2drskall begin with the

student making a short presentation to the committee regarding the pr@ibsalRadford

faculty or students, or other individuals invited by the studeay attend and ask questions of

the student after the Committee has complétedguestioning/discussion; however, the final
determination of the status of the proposal rests solely with the Committee members, who will
deliberate in closed session.

The proposainustbg udged by the student 6s diefostert ati on
specialty ofCounseling Psycholgggnda ppr oved by the student 6 com
commencing data collection and/or analygie latter is only appropriate iftleet udent 6
dissertation project is using archival da#@)copy of he dissertation proposal, as approved by
the committee, shall be kept on file in the department until the dissertation is successfully

S
S
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defended.Students cannot unilaterally make changes to their propos&htigs) and
committee(and perhaps the IRBjust approve significant changes to the project and methods.
The Chair(s) with the assistance of tikemmittee, guides the student in her lois research and
writing. Final decisions pertaining to the dissertation and oral exdionrest with the

commitee Sudens are encouraged presentither theproposedr final dissertation project at
adepartmental or internshgolloquium.

TheRadfordUniversity IRB (http://irb-iacuc.asp.radford.edu/public_html/Pages/IRB hinust
approve all ressrch pertaining to human participargrior to thebeginning of data collection.
Students should review the appropriate material and complete the appropriate forms during the
proposal proess so that once the proposal is approved the IRB paperwork can be submitted.

The proposal must be accepted by the commuttiee to the student being able to apply for
internship whichthe faculty has operationalizedldevember 1 of the year inhich the student
plans on applying (which is typically the third yeatlod Progran). This allows for
approximatelytwo weeks between the last possible proposal (tlae-riday closest to October
15)and when the proposal needs to be complete in order tochakges based on the proposal
meeting. Clearly, this is a tight timeline so we advise students to propose as early as is
reasonable to provide time for revisiofsirther, lecause there will be several people needing to
propose each year, students areoeraged to schedule their prgab well in advance dhe last
day to proposéo allow for time to meet with faculty and then to make changes after the meeting,
if necessary, to receive committee appro8alidents do not need to have passed the
comprehense examinationdescribed beloywprior to proposing the dissertation.

The student must maintain orderly progress toward the completion of the dissertation and is
required to establish a target date for completion of the dissertation. This target datgreamh
shall be given to the Committeadshould usually be before the student starts on internship
Students who do nossuccessfully defendheir dissertation and have it approved by the
various parts of theUniversity within FOUR years of passing theComprehensive
Examination must retake the Examor risk being removed from theProgram.

The process for defending the dissertation is similar to the process of propaSmggithe
Chair(s)approves the final document, the dissertation defense datel $leosét and the

document given to the committee memiaste that for the final disstation, chapter 1 should

be manuscript lengtland should reviewhe entire dissertatioinsee beloy Thecompleted

dissertation must be submitted to the Committeeamt8 weeksprior to the scheduled

dissertation examinatioAt the same time the final dissertation is delivered to committee

member s, an announcement Cha(dviaerad angpthesstuderst by t h
will post written flyers in the Demor t ment of Psychol ogy mailroom a
office door. Committee members witkad the proposal and give feedback to the student and the

s t u d €hait(sfasleast one week before the meeting in order for the student to have time to

prepae for the questions that may arise during the prop®dbkal ensuing oral examination is

scheduled for two houmnd shall begin with the student making a short presentation to the

committee regarding the overall proje@ther Radford faculty or students, other individuals

invited by the studenmay attend and ask questions of the student after the Committee has
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completed its questioning/discussion; however, the final determination of the status of the
proposal rests solely with the Committee membehsy will deliberate in closed session.

Topass the or al defense of the dissertayion, t
themajority of theCommitteemembers Verification, in writing, of the satisfactory completion

of the dissertatio and oral examination, along with the names of dissertation committee

members, is filed by th€hair(s)with the Graduate School when the dissertation is successfully
defendedA successful outcome of the dissertation defense is recorded on the ApagealfP

the dissertationand onthieCo mp |l et i on of Requirements for the
N). The committee may vote to pass the candidate pending revisions in the final document. In

that event, the dissertation is not officially completed uh&iGhair(s)certifies that all requested

changes have been made. In the event that a majority of the committee does not pass the

candidate, a remediation plan will be developed by the committee.

After committee approval, and after all suggested correst@ve been made, the dissertation is
submitted to the Gradua@ollegefor final format review.Please notéhat the deadline fahis
review isdetermined by the Graduate College and studeetadvised to check all deadline
dates for the semester whichthey intendto graduateNote that if the dissertation is
successfullydefended prior to the completion of internship, then the end of internship will
signify readiness to graduate.

If necessary, changes in committee membership can be made, fglldstuission of issues and
options with (&)persos pgotendiaybeidgsepl&bdaand person potentially
joining the committee. A request for a change in committee membership can be made by the
student or the faculty on the committee. Teguest is submitted to the committee Clsaand

if accepted the change would be reflected on the proposal page if the change was made prior to
the proposal or on the dissertation title page at the defense.

One of the problems with many dissertationtha they are so comprehensive and lengthy that
the idea of condensing them to a publishable length is so daunting that after the long process of
dissertating the student does not return to the final product. This result is problematic for many
reasons, ot the least of which is that the results of the project may be able to make a significant
contribution to the field and to the treatment of people and their problems. As noted earlier, there
are many ways to be a scholar, but to be considered such,aveemstEs results with others.
Further, the dissertatordés participants have
very little and in many instances it would be disrespectful to the participants to not attempt to use
their data to contrilnte to the field. Therefore, the Psy.D. faculty have decided to structure the
dissertation in a way that promotes the possibility of publishing the results of the &udedt
commi tteedbs, efforts after bothttdhe proposal
e For the proposal, Chapter 1 is to be a manuskigth(approximately 20 pages
of text; 30 pages totafverview of the literature and gaps that have been
identified.
¢ For the final dissertation, Chapter 1 is to be a manudemgith(approximatéy
20 pages of text; 30 pages totaerview of the entire project.
eln both instances, because(s)andothemt i ci pat
committee members will have contributed significantly to the products, the
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manuscripts that are submittesiuallywill include the student as first author,

Chair as second author (@hairs will negotiate second and third author status
with the student and each other), and members of the committee as authors in
the order of their contribution to the producingesubmittedIf one or more
committee members did not make substantive contributions to the dissertation or
the manuscript, they will be mentioned in an author note but will not receive
authorship. This approach is consistent with APA ethical standagdsding

research and publication (see APA Ethics Code [2002] Standard 8.12).

THE COMPREHENSIVE EXAM

The Comprehensive Examinationii ¢ o nepnsisis)of a written part and an oral part and is
conducted under the supervision of the Comps Chair. IRglheemester of each year, a comps
memo is circulated specifying examination dates and current examination policies and
proceduregor the exam that will take place the following ye&ne written portion of the
Comprehensive Exam is offered on theessdayandWedneslay prior to the start of Fall
semester. Students must register to take the written portion of the Exathe@thair by a date
speci fied i n andtadpplicatoa mustbe appgravea by the faculty (see Appendix
0). Those studentwho register and who do not take the Exam receive a grade of fail unless
approval of a legitimate excuse is given prior to the EXaman excuse to be approved a
majority of the core Psy.D. faculty must vote to accept the request to witHelegistration for
the exam must include the following:
e A statement of intent to take the exam
e A statement otinderstanding that not taking the exam without having an excuse
approved by the faculty means the student
e A statemenhof any other special circumstances or nesd} if accommodations are
requested, documentation from the Disability Resource Office indicating the
accommodations recommended by the DRO

Students will have two opportunities to pass each portion of the.&4ea provide details about
remediation later in this section.

Statement of Purpose

The comprehensive examination is an opportunity for the student to demonstrate an ability to
integrate broad and specific knowledgdha field ofCounseling Psycholggirom a
practitionerscholarperspective. This knowledge derives from coursework, professional

activities (e.g., organizational membership, conference attendance), broad reading in the field of
Counseling Psycholgg andpractical experience (e.g., providing therapy/assessment,

conducting research, receiving/providing supervision).

Integration, roughly, involves reasoned synthesis, application, and communicétom a
practitionerscholarperspective- of knowledge gined from practical experiendégory,
scholarshipand ethical considerations in the field@dunseling Psycholggand psychology as
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a whole We take our cue from Wechslerdos broad d
Counseling Psycholgg We expect students to be intellig&uunseling Psycholagts, in the

sense that they ar ®thiakrdtienallyi and to dealteffegively with gheif u l | y
professionaCounseling Psycholgg] e nvi r o n me m4, p. 3 Bledentwslllhave | 19

the opportunity to demonstrate such abilities in their written and oral responses.

Specific comprehensive exam practices may be revised from year to year; the following
summarizes those currently in place.

Written Examination

Becaus this isa professional qualifying exar@ounseling Psycholggmaterial will be
emphasized, buhaterial fromotherrequiredcourses (e.glifespan development,
psychometrics) stuld provide support inllaanswes. In addition tamaterial from required
coursesstudents will be expected to demonstrate their familiarity with the current professional
literature.Questions will be derived from tHellowing sources:
e Material fromrequiredcourse syllabi (this means any material contained in the reading
lists from al courses/practica)
e The pastwo years ofthe Journal of Counseling Psychology
e The pastwo years ofThe Counseling Psychologist
e The pastwo years ofthe American Psychologigexcluding all reports, obituaries,
letters to the editor, and awards materiblg students will remain responsible for
judging the relevance of regular articles and comments)
e Material from the most recent edition of tHandbook of Counseling Psychology
e Material from theHandbook for Social Justice in Counseling Psychology
The fawlty realize that this magppear to be a great deal ofterél, so below we provide
information about the use or study summaries to assist with organizing and retaining this
material.

Content Areas

Four broad content areas for the exam are definedlar to help students organize their

thinking and plan their study programs with regard to the material specified above; these are
NOT to be considered as sections of the exam. The Exam is integrative and will not be tied
directly (or limited) to materidearned in any specific course or courses. Neither will the
guestions be tied directly to material covered in-remuired courses (e.g., students could
includematerial from a forensic courgetheir answers to an assessment/diagnosis question but
couldnot be faulted if thy failed to do so because thisx® a required courgeexcept as such
material is addressed in required courses/journal literature. The content areas are as follows:

e THEORY (e.g.,counseling/therapy/personality, vocational, sujseon, multicultura)

e RESEARCH é.g.design, fatistics, critical revieyw

e PRACTICE AND INTERVENTIONS ¢€.g.,case studies, diagnosis/assessment,
intervention techniqugs

° Wechsler, D. (1944)The measurement of adultéfiigence(3rd ed.). Baltimore: Williams & Wilkins.
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e ETHICS/PROFESSIONAL ISSUE®(g.,ethical principles, state statutes, case law [e.qg.
Tarasof], current issues such as eduecatand training, diversi}y

Regardless of the content areas, all answers are expected to integrate the core features of the
Psy.D. Program: (a) rural considerations, (b) cultural diversity, (c) social justiced)and (
evidencebased practice in psychology.

Study Summaries

Facultymemberar e f ar | ess interested in studentsoé a
(authors and dates) than we are in st-udents©éo
guality responses. To emphasize this poirg,allowthe use of study summaridaringthe

Exam. Based oprevious experienceregardingt udent sé6 use of study sun
the following information about their intended development and use.

Theprocess of synthesizing and integrating material for comprehensive exams occurs over time,
beginning with each student reading the relevant literature and making decisions about which
articles to include and which to exclude. In general, initial foragsthr material will be very
inclusive. However, with the focus on trends in relation to the four broad areas covered in the
exam and increasing familiarity with the literature, initial study notes and guides would be
expected to become more and more cosdénculminating in relatively brief documents
perhaps better characterizedsaigdly summariesThese study summaries, rather than replacing
the need for having a command of the material, can be used to stimulate retrieval of the
information in the testingituation. As such, we offer the following guidelines for
Comprehensive Examination study summaries:
e Summaries will be limited to 40, orsded pages with a minimum of 10 point font ard 1
inch margins
e Summaries will not contain original neaial such aslastracts, Psydhfo or other search
engine abstracts, complete articles, ethics codesggtept the cover page of the ethics
code may be included if desired and will not count as one of the 40 pages
e Summaries may include actual APA reference citateortsstudent generated brief
summaries of literature

Again, we reiterate that the facultyemberglo not want students spending a great deal of
precious study time memorizirigll citations(although extensive deep study undoubtedly will
be marked by suctamiliarity with the literature), rather students should understand that the true
purpose of the Comprehensive Examination is:
to assess in a standardized manner a stude
interpret and synthesize the recent professiditerature, and then to answer questions
regarding this literature in a manner that is consistent with the practitisoholar
model of training we espouse.

We hope studentsd access to their studhe summa
perceived need to memorize large quantities of information, while retaining the intended demand
characteristic that students produce high quality original answers to complex professional

guestions.
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Exam Items and Grading

The written portion of the Comghensive Examination will be created by the entire faculty.

The questions will encompass the broad doma@afnseling Psycholgg All questions will

be graded by more than one reader, so they are intended to be "generalist” questions sampling the
knowledgebase of any compete@bunseling Psycholagf regardless of additional special

interests and/or competenci&xamples of théypes ofquestions given during the written Exam

will be provided several months prior to the date of the exaach answewill be read by two

faculty members; disagreements will be negotiated and/or additional readers will score the
guestion. All results must be approved by the entire faculty.

Students will answe questions representing the content domains describeg-eéba each of

the four session@:30-11:30 and 1:3@:30) d the twoday exam. Each of the four sessions will
include at least 3 questions, with students choosing 2 to arfStudents will be assigned a code
to place on all their answers; the pairistl of codes and names will be placed in an envelope that
is then sealed and held by the Department Chair or a designee until the grading is complete.
Readers will receive copies of answers onMloeday following the exam and will complete

their evaluatios withinonemo n t h 6 Readern®ineach questiowill meet toreview scoring

and develop a mutually agreeable scdtee faculty will then meet in order to approve the
results.Only after this vote wilfacultyo pen t he envel opentifying h t he ex
information.After this meeting, advisors will inform their advisees of their Exam results and
discuss preparation for oralSrals will take place on date(s) that will be provided in advance,
usually within two weeks from when the results of wréten exam are given.

What follows are five general guidelines for evaluating comprehensive examination answers.
These five general areas may be given different consideration depending on the question, but
should serve as standards to whictsalbdens can aspire for theaomprehensive examination
answers, andill serve agparameters upon which they will be evaludtgdaculty.

¢ First, and foremost, good answers respond to the question. Regardless of the
other criteria, good answers reply to thiensli presented and demonstrate a
general understanding of the important issues presented in the quéstion.
answer that does not respond to the question will not receive a passing score.

e Second, good answers present accurate knowledgeuwfseling Psshology
literature and considerations. Good answers demonstrate that this knowledge
base has both depth (i.e., employing of specific literature with appropriate
citationsto justify assertions and demonstrate an awareness of thé fredd
study summar®are designed to help with this compohamid breadth (i.e.,
articulating conceptual considerations).

e Third, theyexhibit the integrative thinking indicative of a practitiorseholar
approach In other words, the answer is thoughtful in that it irdegspractical
experience, realorld implications, andgcientific thinking. Good answers
demonstrate critical thinking rather than simple rote information regurgitation.
Fourth,theycommunicate ideas in a clear, organized, and coherent fashion.

e Fifth, theyare consistently professional. Regarding this guideline, we ask such
guestions as: Does the answer show any lapses in ethical reasoning? Is the
factual information accurate? Are there essential consideratiatigave been
overlooked withintheanswer (e.g., rural issues)?
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Grading for the written portion of the exam will be on a scale of 1 to 5. A reconciled score

across all graders that is above 3.0 is considered to be passing. Although we encourage students

to do their very best on eaclrt, we also understand that a student will probably write better
responses to some items than to others. It is possible for a student to obtain low stvapes on

items and still pass the overall examowever, if one or both of these items that is nos@@dss

an ethicsfocused question then the student is not considered to have.p@bkseefore for an

over al l score of Apas@dbdaveoaminimhne of kerisawith aseorest u d e n
of f and @)smust not have failed any ethiosusedtems (see the tableResults for the

exam as a whe will be reported to students by their advisorghe following ranges:

e Honors Pass (no failed questions and overall mean score above 4.0)
e Pass (no more than 2 failed questiand no failed ethicfocused itemgs
¢ Not Passe(3 failed questionsr 1 or more failed ethics focuséegmsg
¢ Fail (4 or more failed questions)
Number of Overall Number Number of Result Remediation Process
Items Passed of Items not Ethics-Focused
Passed Items not Passed
6,7,8 0,1,2 0 Pass Not applicable
6,7 1,2 1,2 Not Passed Remediate 1 or 2
ethicsfocused items
5 3 0 Not passed Remediate lowest
scoring item
5 3 1,2 Not passed Remediate lowest
scoring item and 1 or 2
ethicsfocused items
4 or less 4 or more 0,1,2 Fall Retake entire exam in
January or August

Students who faibne or more items will receiieedback on those items withiwo weels of

receipt of their performance feedback. No scores will be changed and feedback will consist of a
brief summary of generalrsingths and weaknesses. The feedback process will be funneled
through the advisor.

If a student fails one or more ethiftcused items, then the student must remediate by retaking

the number of ethiebbcused items that were not passed and then peabiof these items. The
process will be that approximately 2 weeks after the results are provided, the student will be
scheduled to answer the number of etiitcsised items that were not passed; although the focus

of these additional questions will bihies, the questions will not be the same as the ones that

were not passed. If a student again fails one or more of these remediation items then the exam is
considered to have been failed and the entire exam must be taken again in the following January
or August (see below).

If a student fails 3 items, none of which are ettit@used, then the student must remediate by
answering a question in the same emphasis area as the item on which she or he received the
lowest score (e.g., if the student received@e of 2.0 on a theory question, a 2.5 on a research
guestion, and a 2.7 on a practice question, then the student would have to answer a new theory
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qguestion). The process will be that approximately 2 weeks after the results are provided, the
student willbe scheduled to answer the new question. If a student again fails this remediation
item then the exam is considered to have been failed and the entire exam must be taken again in
the following January or August (see below).

If a student fails 3 items aridor more are ethie®cused, then the student must remediate both

the lowest scored neethics item and the equivalent number of eticcsised items that were

not passed (i.e., this could be 2 or all 3 items depending on what areas the items conidaéom).
process will be that approximately 2 weeks after the results are provided, the student will be
scheduled to answer the new questions. If a student again fails these remediation items then the
exam is considered to have been failed and the entire exatrbetaken again in the following
January or August (see below).

If a student fails 4 or more items, regardless of whether any are-fetbicsed, the entire exam is
considered to have been failed and the entire exam must be taken again in the fobowary
or August (see below).

If a student fails the first exam, either by not passing 4 or more items or by not passing the
remediation items, then the student must retake the equivalent of an entire exam again the
Tuesday and Wednesday before the egbent Spring semester starts in January or before the
subsequent Fall semester starts. The additional consequence is that the student is not considered
ready to apply for internship. The faculty re
atleast a year and may therefore involve some financial repercussions for the student because of
delayed graduation and the need to take, and pay for, credit hours while waiting to start
internship; however, we trust that students will understand thatdhlyfaannot in good

conscience sign off on the student being ready to start internship if half or more of the
comprehensive exam items are not passed or if an attempt at remediation has failed. The faculty
decided to offer the student the choice of retgkhe exam in January or August. The January
re-take may lead to a loss of anonymity in grading but would allow the student to move into
working in earnest on the dissertation. If a student chooses to retake the exam in August so that
anonymity is availale then the faculty hope the student will use the time to make progress on

the dissertation so that the time is not lost. If a student does not sit for the exam when it is
scheduled for her or him then, unless there is a compelling reason, she or lagewibhsidered

to have failed the exam a second time.

Any student who fails either written or oral examination twice will be dismissed from the
trainingProgram If a student passes the written exam but failohhrs first attempt to pass the
oral exam sheor heis only required to again attempt to pass the oral esanaents must pass
both parts of the exam before being able to apply for internship sites.

Oral Examination

Students must pass the written portion of the Exam in order to be eliggitddoorals. The

oral portion of the exam is intended to allow students to demonstrate their professional demeanor
and their ability to "think on their feétespecially related to counseling issu&sudents are

expected to behave just as they migha job interview, demonstrating their knowledgthics,
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competence, professionalism, judgment, etc. The purpose sfwaadcholarly exchange of

ideas between the student and drdnis committedhat is focused on a case but will move in a
varietyof directions based on the responses of the student and questions by committee.members
It is an opportunity for the studentdemonstrate thability to engage in spontaneous scholarly
dialogue think through and communicate about professional, pracaeel scientific issues.

The student will be given a case scenario and the general exam questions one hour prior to the
start of the examinatigithe student will have a private space to develop responses using the
study summaries that the student depetbfor the written comprehensive examinatidhe
committee members then examine the student on assessment, treatment, and theoretical
knowledge related to the case. Students are evaluated for their ability to recognize ethical and
sociocultural issues gfine problems, organize assessment and treatment plans, develop
interventions, make appropriate referrals, and plan for case closure. Each faculty member grades
the student's performance on a scale of3(in the same way that the written exam is gihde

An average score of 3 is required to pass each question. If one or rastiegi are failed, the
studentwill be given oneopportunityto retake the failed questions; this remediation will take
place within 2 weeks of the original oral exgstudentsvho fail multiple questions the

original exam or who do not pass the remediation exanbwitequiredo retake the entire

examat a time to be scheduled by the faculty

Oral exams are scheduled by the Ce@pair and under usual circumstances veike place

shortly after the written results are certified and shared with students. Oral exams are scheduled

for 90 minutes and exams for all students will take place within a few days of one another,

depending on the number of examinees taking oralsl eQaaination committees are

comprised of thre@sy.D.core faculty members, one of wham | | be the examinee
and he other twdP?sy.D. members aimne committee will be determined by the Can@hair.

Oral exams for all students will be roughlyugévalent in structure. Of course, the content of
each oral exam will depend on the particular committee and the flow of ideas, thereby making
the oral exam a somewhat unique experience for each student.

In order to help all involved to understand bettee purpose and process of orals, the major
el ements that make up a solid oral exam perfo
performance is evaluated on the following 8 items/domains:
1. Presentation, poise, professional behavior, anxiety managegoed balance of
openness and confidence but without defensiveness/overconfidence.
2. Thoughtful integration of theory, reseayelmd practice; a practitionscholar
approach; appropriate engagement in scholarly dial@mpte that implicit within all
of these is an ability to draw from, and refer to, the appropriate literature)
3. Integration of the core aspects of the Program: (a) rural considerations, (b) cultural
diversity, (c) social justice, and (d) evideruzased practice in psycholagy
4. Demonstration foclear identity as &ounseling Psycholagf in training
5. Demonstrated ability to think on oneds f e
demonstrated response to immediacy of process and dialogue in the oral exam.
6. Ability to translate academic issuato reatworld applications; ability to build
critically on current paradigms or sol uti
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7. Demonstrated ability to bring oneds own

possibly to move beyond merely socially ddsiesanswers.

8. Demonstrated understanding of ethical and professional issues, relevant ethical codes,

appropriate legal and regulatory consideratiens,

INTERNSHIP

A oneyear fultime or twayear halftime internship of approximately5032000 hourss
required.The internship is an integral component of the total educational fot¢he BEy.D.
Program The philosophy behind the inclusion of the internshigr yathin the training
curriculumis to allow for the application of knowledge and practitskills acquired during
training within an environment consistent
internship placement provides a context that is central to the purpose of the internship
experience. Secondarily, the internship regmient meets the mandates of internship training
suggested by the American Psychological Association and fulfills licensingeements
Studentgypically areconsidered to be ready for internship when they have finished the last
practicum, completed dbrmal course work, passed theiritten and oralComprehensive
Examinatiors, have a positive ctent comprehensive evaluatiaand have successfully proposed
their dissertationStudents must receive permission from the Psy.D. faculty before applying for
internship, as will be described in the next section

Evaluation of Readiness for Internship

Evaluation of readiness for internship is an ongoing process that occurs in multipléayays:
coursework requiremen(s.g., courses completed, grades receiakbdncompletes or In

Progress grades have been complei@d)practica requiremen(s.g., supervisor evaluations,
completion of sufficient hoursjc) dissertation proposal defense requirenferg.,already
completed by the time of the meeting or mack to becompleted by November ;1(d)

certification of internship eligibility and readiness on APPIC applicatod; (¢ ongoing
monitoring and evaluation of readiness. As per the policy of the Council of Counseling
Psychology TrainingPrograns, oncea student has submitted a rank order list by the APPIC
deadline, thé’rogramfaculty will not prevent a student from going on internship unless a gross
ethicallegal/regulatoryiolation has occurred and the internship site is notified.

The APPIC Applicabn for Psychology Internship (AAPI) Part 2 (AcaderRiogrand s
Verification of I nternship Eligibility and
agrees that this student is ready to apply for internshigg s o Thersfore, at the baging

of theyearthat the student plans on applying for internskige or he should submit threent to
Apply for Internship Fan (AppendixP) by September 15, after whitihe core faculty will meet
and evaluate the readiness of the studsrihis meeting, thePsy.D.Faculty may eithefa) grant
permission to apply for internship pendingh e s tsuccessfulty prgposing the dissertation
and passing both the written and oral comprehensive esafisdeny permissio to apply for
internship The deisionregarding whethea student is ready to apply for intehmp will be
determined by a majority vote of all Psyflaculty present at this meeting.

t

wi t



Psy.D. Student Handbook 45

If faculty deny application to internship they shall, at the first denial, provide in writing to the
student the reasons why, which can include failure to meet academic standare®quigres.

The letterwill detal the actions needed to bble to apply fomternship. In this case, if deemed
appropriate to the specific situation, the student neagdiked to first meet with the faculty or a
faculty subcommittee to present a plan regarding what he or she would propose to do to address
identified deficits and how the outcomes would be measured (i.e., how will the faculty judge that
the plan has worlteand that the deficits have been remedied?). In flatmg the plan, students

are encouraged to consult with their advisor or any other faculty member. After the meeting in
which the student presents his or her plan, the faculty or faculty subcommittieéevthe
student 6s presentation into adalemngpabletoaplyd t hen
for internship, which will subsequently be provided to the student in writing.

When a denied student seeks approval to apply for internship agaor she must demonstrate
what h& been done to resolve the pmsly identified problem or issue. In this case, a second
denial to apply for internshimayresult in the student no longer being allowed to continue in the
Program

Ongoing Monitorin g and Evaluation of Readiness for Internship

The faculty will engage in ongoing monitoring and evaluation of readiness for internship
throughout the time between when they deem a student ready to apply for internship (see above)
and the time the studenitamits his or her internship rasgcder to APPIC. Thus, if any concerns
surface during this time period regarding whether the student has met academic standards or pre
requisites (including the dissertation proposal defense requiremernihe comprehensv

examination requirementaitlined above), the faculty may revoke approval to apply for or go on
internship.

If the faculty revoke approval to apply for or go on internship, they shall provide in writing to the
student the reasons why, which can inclialleire to meet academic standards ornaguisites
(including the dissertation proposal defense requiremetdmprehensive examination
requirementsutlined above)The letterwill detal the actions needed to bble to apply for
internship. In this ase, if deemed appropriate to the specific situation, the student may be asked
to first meet with the faculty or a faculty sesbmmittee to present a plan regarding what he or

she would propose to do to address identified deficits and how the outcomddeoukasured

(i.e., how will the faculty judge that the plan has worked and that the deficits have been
remedied?). In formulating the plan, students will be encouraged to consult with their advisor or
any other faculty member. After the meeting in whioh student presents his or her plan, the
faculty or faculty subcommittee will take the
outline the exact conditiorfer being able to apply favr go oninternship, which will

subsequently be provided to thadent in writing.

When a denied student seeks approval to applgrfgo oninternship again, he or she must
demonstrate what has been done to resolve the previously identified problem or issue. In this
case, a second denial to apply for internshgyresult in the student no longer being allowed to
continue in thd’rogram
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The Al nt erarnd loinp Adpp loiva | @ mistbe completAdiapdegivah toxhe
ProgramDirector no later than the September 30th prior éoytbar a student hopes tegin

internship in order to provide adequate time to complete the Internship Verification Form. The
student 6s &dgamPoreandr t wiel | revi ewdgoasdodn st ude
internship and helptudents select appropriate internshipgoams for application.t&dents

should also provide the Progrddirector with one completed electronic copy of thPPIC

Internship VerificatiorForm. TheProgramDirector will complete the required number of fam

f or t heappglitatodse nt s 0

The inportance of the internship mandates the serious consideration of the site selection. The
student should start planning for the internship at ldashg the summer prior to applications
beingdue and t he sdndrdcem pgragteumandtmudc(ssbould be constdd

Students are encouraged to apply to a range of internship sites in order to enhance their
opportunity for an offer from one or more of the sites. Application to APA approved pre
doctoral inernshipghttp://www.apa.org/ed/accreditation/intern.hfmsl recommendeend

except in unusual circumstancal,internship sites must be members of the Association of
Psychology Predoctoral Internship Centers (APRL®;//www.appic.org). If a student wishes

to apply to a notAPA/nonAPPIC site then she or he must receive approval from the Psy.D.
faculty before applying. The student should provide a description of the internshipcitding
written material and website addresses, and reasons for choosing this site to her or his advisor.
The faculty wil/ review this material and the
Because there may be negative consequences to accaptiffgr from a notrAPA/nonAPPIC

site (e.g., inability to be eligible for licensure in some states or ineligibility for some job
positions), students will be required to sign a form indicating that they understand the risks and
assume complete responsilyilif they are placed at a negkPA/nonAPPIC internship site (see
AppendixR). Studens should also be aware that there are negative implications for the Program
if students go to neAPA/nonAPPIC sites because the accreditation team will look at

interngip data and we must post data on the program website.

After narrowing down possible sites according to how well they meet the needs of the individual
student, the student should disctieslist withheror hisadvisor. The next step is to formally
appl to the chosen internship sites and to informRhegramDirector of needed letters and

forms certifying the studetd readiness for the pooctoral internship. Assistance is available,

but it remains the responsibility of the student to make surellhgteps necessary in obtaining
heror his internship are completeldlease note that preparation of these masaréal take a
significant amount of time, but the Program has attempted to simplify the process by having
students write the equivaleotinternship letters and essays when applying for practica sites and
by having practicum hours maintained on internggpivalent formgseehttp://www.appic.org

for these materig). Materials need to be gine¢o theProgramDirector at least 3 weeks prior to

the earliest date that applications will be submitted.

Students are reminded of the importance of following the APPIC rules for internship applications
(including timely and proper completion of the APPIC Applicatfor Psychology Internships)

and interviews. Selection decisions are made via APPIC computer matching process and
students receive periodic information updates abouéctimatch policiefom APPIC andn

the Psy.Dlistserv. Once the student hasgmed an internship offer, sbe hemust notify the
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ProgramDirector. This notification should include the official name of the sissaddressand
the nametelephone number, amdmail address athes i ttrairing director.Once the

internship ha been successfully completed, the student is responsible for filing documentation of

completion with théProgramDirector and ensuring the certificate has been received.

Communication between doctoral training programs and internship programs tecaf cri
importance to the overall development of competent new psychol{gpstshe Council of

Chairs of Training Councils [CCTC] Recommendations for Communication, at
http://www.apa.org/ed/comm_qgugline.pdf for an expansion of these statemgnife

predoctoral internship is a required part of the doctoral degree, and while the intstafhip
assess the student performance during the internship year, the doctoral program is ultimately

responsid f or evaluation of the studentods readi
profession. Therefore, evaluative communication must occur between the two training partners.

Given this partnership, our trainifgogramhas adopted the following practices:

¢ All students will be informed of the practice of communication between the doctoral
program Training Director/Director of Clinical Training (or faculty designate) and
internship Training Director (or designate). It should be emphasized that this
communi@tion is consistent with discussion among trainers throughout the students
graduate training (e.g., practicum supervisors)

¢ Once a student has been matched with an internship site, the internship and doctoral
program Directors will communicate about thedfic training needs of the student, so
that the internship Director has sufficient information to make training decisions to

ne

enhance the individual studentodés devel opme

e During the internship year, the Directors of the two programs will communicate as
necessary to evaluate progress in the i
of two formal evaluations (one at myear and one at the end of the year), and may also
include regular formal (written) or informal communication. The student/itt@srthe
right to know about any written communication that occurs and can also request and
should receive a copy of any written information that is exchanged.

¢ Inthe event that problems emerge during the internship year, i.e., an intern fails to make

expected progress, the Directors of the two programs will communicate and document
the concerns and the planned resolution to those concerns. Both doctoral training
program and internship program policies for resolution of training concerns will be

consideredn developing necessary remediation plans. Progress in required remediation

activities will be documented and that information will be communicated to the doctoral
ProgramDirector.

Internship evaluations are sent to BregramDirectorduringyour intenship year. The faculty

will usethis feedback to evaluate your progress on internship.

Studentsare required to register for 1 hour of internship each semester they are at their internship

nt e

site (including summer ) . dintainihisentolment. Barthed e nt 6 s

purposes of the university and for loan purposes, enroliment in internship may constiute full
time student status.
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LEAVE OF ABSENCE

If, for personal reasons, a student cannot meet the continuous enroliment requitement,

student should apply for a leave of absence by submitting a letter of request to her or his advisor
in advance of theermfor which leave is soughthe letter should include the reason for the

petition along with sufficient detail about the situatio permit théProgramfaculty to make an
informed decision about the petition. If details are highly personal, with the permission of the
ProgramDirector, the student may limit more-@epth discussion of the situation to her or his
advisor and/or therogramDirector. Such a discussion should include how much or what
information can be shared with other Psy.D. faculty. The ad\wsogramDirector, or other

Psy.D. faculty may request supporting documentation to assist in the evaluation process.

Studernts may request a leave of absence for up to one year. All requests will be reviewed on a
caseby-case basis. The student must receive approval for the leave from the doctoral advisor, a
majority of the Psy.D. faculty, and Psychology Department chair.apheoved request will

then be forwarded to the Dean of the Graduate College for final review, approval, and filing in

the student s Graduate College record. I f the
reapplication to the doctorBrogrammay be equired. Return to active status will occur

following a meeting with th®rogramDirectorand/or Program facultyr his policy is not

intended to supercedetblm i ver si t ydés pol i ¢ ywhiohcandefaudddrmi ¢ wi t
the Graduate &alog.The 8 yea time limit for completion of the requirements for the

doctoral degree is not extended for students who are granted a leave of absence.

ADVANCEMENT TO DOCTORAL CANDIDACY

The specifics of Doctoral Candidacy need to be developed in concert with theater&thool;

however, we include this material for information and planning purpBsesoral Candidacy is

recognition by the Graduate School that the student has reached the denouementei his

academic course of study. Typically, this recognitoao mes near the end of t}
program after passing the written and oral comprehensive exams and a successful dissertation
proposal. his recognition brings with it a listing of all remaining requirements left to be

completed before graduatiofihe Completion of Requirements for the Psy.D. Degree Form

(AppendixN) must be submittedccording to the timelines specified by the Graduate College.

Upon achieving this milestone, students can r
of at dirdamlc student, 6 which indicates to others
degree. However, until students have actually completed all requirements and officially
graduated (whichever comes | ater )orcanthegy canno
pl ace DB i P s gfterBheil namedand they should clarify their status with others

who refer to them as ADr. o0 I n addition, stude

Di ssertationo) or @ ABI d&naméasmatlahy pé@n decalisatheseacans hi p 0
appear to indicate a degree or certification to members of the general public.
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GRADUATION

Application for Graduation

An application for graduation (obtained from Beaduate Collegeshould be filedaccording ®

the timeline specified by the Graduate Collegel t i s t he studentds respc
Graduate Collegdregistrar advisorandProgramDirector informed of any changes in

graduation plans. Theegistrar Graduate Colleg@ndor ProgramDirectar must conduct a

graduation check of the course of study and approve graduation by signapptbpriate

forms, including theCompletion of Requirements for the Psy.D. Degree Form (Appeidix

Graduation Ceremonies

Radford University recognizes thecaenplishments of all graduating doctoral students. During

t he graduation ceremonies, the doctoral stude
title of his or her dissertation and thissertation Chair or CoC h a i nams€8).)The student

carries the doctoral hood to the graduation stage and is hooded by the chair of their dissertation
committee. This is an important ceremony and each graduatteasiragedo attend.

ThePsy.D.Programis designed to meet the licensing requirements in theusstates

however, because licensure requirements differ across states, students should be aware of the
specific requirements for the various states in which they may choose to practice and the
Programfaculty cannot guarantee that such requirementd@ithet upon graduatiotdpon the
successful completion of tirogram please remember that the faculty of Bsy.D.Program

remains available for recommendations, advice, and suggestions as you prepare for licensing as a
psychologist. It is expected thall students will pursue this license after graduation.

After graduation it will be important to keep the Program Director and your advisor apprised of
your development and contact information. APA requires that programs keep track of their
graduates ahcompile statistics regarding accomplishments as well as theigrzmkiation
evaluation of thé>rogram Thus, not only is our first accreditation visit dependent upon you,
subsequent positive visits will also be dependent upon maintaining a conndthigonwand

your responding t@rogranmrequests for informationWe have a page on the website devoted to
Alumni because we want to be able to post information regarding your suca#ssgsu leave

EVALUATION OF STUDENTS

Expectations for Professionhlnvolvement

Students shouldnderstandhat optimal professional development during the graduate school
years requires more than completiorPobgranmrequirements. Students are expected to become
student affiliates of relevant professional associatipadicularly the Society for Counseling
Psychology (Division 1;7http://www.div17.org of the American Psychological Associatidime
American Psychological Association of Graduate Studgttis://www.apa.org/apags/and the
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Virginia Psychological Associatiofittp://www.vapsych.org/and they are encouraged to

involve themselves in professional association activities, @gfereces). Active involvement

in Departmental anBrogramactivities is an equally important aspect of professional
development. Part @dhe graduate school experience is attendance at departmental colloquia;
these are scheduled at various times of the yehoerur typically on Fridays in the Department

of Psychology. These events may include presentations by fellow graduate students, faculty, or
outside speakers. If at all possible, students should try to attend these programs.

To minimize schedule comdts, aProgramcommon hour has been identified in which no

required courses are held. That houfnslayfrom noon to 1:00 p.m.; students should make

every effort to keep this time slot open in their scheduleBrfogramevents such as the Town

Hall Programmeetingsand accreditation updatdsat will take place each semesteraddition

to the abovectivities, students are encouraged to seek out additional avenues for practice,
community servicgetraining, and researclAlthough involvement in thegdgpes of activities is
generally desirable, students should consult with their advisors to ensure that their commitments
are developmentally and professionally appropriate and manageable.

Because we value the scholarly procass because there are poigiradditional benefits to

being professionally active (e.g., being more competitive for internship placements or certain
types of jobs)there are a set of expectations that students must meet prior to submitting
internship applications in the Fall of théhird year:(a) each year each student will be expected
to be a member of appropriate professional organizations (there are reduced rates for:students)
the faculty have determined that, for professional development reasons, the optimal minimal
memberslp for students is SCP by the end of Year 1 (at the latest), APAGS by the end of Year 2
(at the latest), and VPA or the association of the state where the student will be completing
internship by the end of Year 3 (at the latedt) each student will bexpected tde authofco-
authorof at least one project submitted for presentation (e.g., as a poster or paper) at a
professional conference; (&ach studenwill be expected tde an author/cauthor ofat least
onemanuscripsubmittedfor publicationin a professional journal; and (d) each student will be
expected to have participated in a community outreach project (e.g., professional workshop,
community presentation). The faculty will assist in the achievement of these latter three
requirements by agsting students in turning required papers for courses (and the dissertation)
into possible presentations (community and professional) and/or publications. Students must
document publications or presentations to receive credméating parts (b) and),c Examples

of adequate documentation include a copy of the conference program listing their presentation
of the letter denying acceptance of the propasabpy of the acceptance letter from the journal
editor, or a copy of the published arti¢feote: we do not need to see the actual submission)
Satisfaction okach of theseequiremerg will be notedby the studenbn theAnnual Self

Evaluation Form{AppendixT).

In addition to these four requirementending availability and resources, at learste before
internship, each studeistencouragedo attend a professional conference, be involved in a grant
submission, be involved in consultation with a community organization, and be involved in the
teaching of a course.
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Student Review and Retentn

Reviewof Psy.D.student competenceill be undertaken in accoathcewith The

Comprehensive Evaluation of Studdimainee Competence in Professional Psychology

Prograns developed by the Student Competence Task Force of the Council of Chairs of Training
Councils (CCTC) and subsequently adopted in principle by the Council of Counseling
Psychology TrainingPrograns (CCPTP) ee AppendixS). ThePsy.D.faculty developed and
approved, in keeping with professional standard&ogramstatement regardingsyD. student
competence (see Appenddx As you know, mformed consentelatedto this statemernis a

formal part of the admissions processl you signed a form@ittesting that you understood the

scope of review

Students alsaeed tdbe thoroughly famiar with theAPA (2002)Ethical Principles of
Psychologists and Code of CondWéirginia Board of Psychology regulations and associated
laws, and th&adford UniversityStandards of Student Conduathich serve athefoundational
guidelines for reviewingstudentbehaviors Students musinderstandhat their conduct, personal
appearance, attitudes, values, and behavior influence client, peer, and general public opinions
and theyare expected to behave so that these constituencies view them poSitinstgndrd,
incompetentunethical, illegal, and/or professionally unbecoming behavior on the part of a
student at any time during the course of training will be considered by the Psy.D. faculty and
may be cause for dismissal from fhgram

In keeping wih the philosophy and general objectives ofRisg.D.Program studentreview is

an agenda item oflalegular Psy.Dfaculty meetings. Conces related to such things as a
student 6s academic progress, et @Goumsdng behavior
Psychologist may be raised by any faculty membB@actoral training involves collaboration and
partnerships with multiple training sites, including practicum placements, doctoral internship

training programs, and othemjch as othemcademic degrtments. Communication between

doctoral training programs and these training partners is of critical importance to the overall
development of competent new psychologists. Therefore, it is the position of our training
Programthat regular communicationatut st udent sé performance and
between th&rogramfaculty and other training partners, and that the content from this
communication will contribute t dseertre@auhchaf ev al
Chairs of Training Guncils [CCTC] Recommendations for Communication, at
http://www.apa.org/ed/comm_guideline.pétir more details).

In addition,at leasbbnce a year thEesy.D.faculty will meet to review the progss of all

Counseling Psycholggstudentsand then provide written feedback on the extent to which they

are meetingth@rogrand s r equi rement s and Spudentdacerevalaated e e x p
based on their pfarmance in coursework, appliedtivity, scholarlyendeavors, and

assistantship assignments; involvement in appropriate professional development activities; and
ethical conduct and other behaviors and characteristics as relevant to a comprehensive review of
competenceBy Septembel of each yearall Psy.D.students must prepare and submit to their

advisors a written sekvaluation. The format for this sedaluation is provided iAppendixT.

Failure to provide this evaluation constitutes inadequate progress and may result in loss of
assistarghip or dismissal. Along with the sadfaluation, students are to submit to their advisors
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a completed annual datallection form (seéppendixU). This form is used to facilitate the
compldion of variousProgranreportsfor university and APAaccrediationandthereforefailure

to provide this form constitutes inadequate progress and may result in loss of assistantship or
dismissalfrom the Program

Course grades and performance tap énto u d scimotagtidabilities and practicum/supervisor
evaluatons provide evidence of practical skills. Your ability to work with others is constantly
being evaluated through courses, practicum, and interactions with professors, staff, and student
colleagues. However, none of these avenues examines your profedsi@iapment.

Therefore,as noted abovéhere is also a set of expectations related to your development as a
scholar and future professional. Each student is expected to participate in appropriate
professional organizations (e.g., APA, Society of Coungéfisychology, Virginia

Psychological Association) and contribute to the knowledge of the field (e.g., through
presentations angublications).

Because we evaluate students comprehensively, we will not rely solely on course grades as an
indicatorofastudnt 6 s achi evement in classes. Before t
Director will distributethe DoctoralStudent Evaluatiofrorms to all of younon-PsyD faculty
membeiinstructors (see Appendi). This form asks not only about academic performdnte

also about interpersonal interactions in class and when meeting with the professor outside of

class and specifically asks about any concerns the professor may have with your behavior in

these areas and in terms of ethical/legal issuss. u d e nssréosn parformance should reflect

a high levebf scholarship and academic excellence. Doctoral students are expected to show
significantinitiative and seHreliance in pursuing their academic course work. Grades and other
feedback from instructors shouttearly show that the student is doing more that just the

mi ni mum quality and quantity of work and that
interacting with the instructor is reflective of a sch@ad respectful of individual differences

and cultual diversity This feedback will be part of the annual evaluation and, if concerns are
significant, may lead to meeting(s) prior to the annual review.

Written evaluations given to each student regarding performance in graduate classes and
appliedactivity, performance in requireztholarlyactivity, assistantship responsibilities
(including teaching, when applicapl@erformance in additional naequiredscholarlyactivity
(e.g.,additionalpresentations, publications, assistance with grant proposatsprofessional
development (e.g., student initiative and independdProgiram/[@partment citizenship). Where
appropriate, feedback will also be provided about other behaviors and characteristics relevant to
a comprehensive evaluation of student comqpetd-or example, faculty will consider a
student 6s personal devel opment and maturity,
e There should be an indication that the student is intrinsically motivated as well as
externally motivated
e The student should be able to relate with and aaeptde range of people and ideas.
And we expect students to be willing to challenge their beliefs and values in order to
work with a wide range of people and ideas
e The student should be capable of maintaining a reasonable degree of objectivity when
dealing with people
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e The student should be able to reach reasonable compromises when necessary, particularly
in a work setting involving colleagues

e The student should be capable of responding to others as individuals based on intricate
observations and refinedawgses rather than unfounded generalizations

e The student should be capable of responding to others as individuals, without stereotyped
or prejudiced judgment

e The student should be aware of her or his own personal issues and be able to demonstrate
intrapersnal stability when functioning in a professional capacity

After students receive their letter they will meepersonwith their alvisorsto discusghe
evaluation(unless they are on internship or otherwise located far from Radford, in which case
theywill meet by phone)Students are required to sign an acknowledgement that they have read
the review and had an opportunity to discuss it with their advisor. The reviews are placed in

st ud e nalongwith thelsigned form

Procedures for Handling Po@ Performance

The procedures for dealing with students whose performance falls below that expected by the
Programare usually specific to the area(s) in question. eéxample if the performance is a low

grade in a class, then thestructorof record wil interact with a student to establish a

remediationplan hat wi |l al so be shared with the stud
Psy.D. faculty Where the performancelates to an offite appliedactivity, the supervisor of

recordand the praicum instructowill intervene and report behaviors that are afaan All

three (student, supervisor, and instructor) will review the activities and establish a plan to work

with the student to bring their behaviors up to acceptable stapndactiths plan will be

reviewed by the entire Psy.D. faculty/hen student performance is not related to cauwse

faculty are still expected to make direct interventions related to any specific behavior that falls

below that expected by tlrogram(e.g., hearig a student talking about a client in a public

place) and to reportthistothe studest f acul t y a d JVacuityas awholadintheh e Psy
annual student evaluation sessawrsoonerOn occasion, students may be advised that the

faculty recommengersonal psychotherapy as an avenue for professional development. At such
time, resources will be discussed with the student under review.

At times a studentds overall p eRPrdg@mmevea nce can
though any single indidual action is not violating Brogramstandard (e.gnot completing
expected work on ti me). The pooling of indiwv

performance to theollective attention of the Psy.Eaculty. This takes place as parttoé

annual student evaluation session (e.g., the student has been consistently tardy with a number of
obligations), although it can take place through faculty discussion at any time during the year.

After the accumulation of incidenthat individually ¢ not require specific intervention, but

which collectively merit awilsetupaneeingwithithet st ud
student to provide har him with information regarding specific behaviors of concern.

Feedbak regarding theskehaviorsis | so noted in the studentds an
some instances follow-up meeting with th&rogramDirectormay beundertaken to convey
with consistency and conviction the concerns about the student activity. These sessions also
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become an opportunity to establish plans to rectify problem situations. If these courses of action

do not esult inafavorable outcome, Psy.Eaculty will meet and establishveritten remediation

plan that is specific to the situation and student. plais is then delivered by tli&rogram
Director, along wit h avioralinerventbrestrdategyswill addviseds or , a
discussed, agreed to, and implemented. In an instance where the student does not then reach a
level of performance safactory to theProgram further faculty action (again, specific to the

situation under review), with greattention to student rights, will hendertaken.

Dismissal of students from throgrammay occur when remediation is not possible or when
recomnended remediation efforts are not successfully undertaken by the student in qurestion

may occur immediately in extreme instandaghese and other matters relevant to the
evaluation of a s Poglaewmdbdesr @eertf @ r Riasdridde d t brei v et
American Psychological Associationb6s regul ati
regulations regarding fair treatment of students.

Students with Competence Problems

Accountability to the public and the maintenance of professistandards are responsibilities of
professional psychology. When psychologats psychologists-trainingbecome aware of

that they themselves may not be performing competenttheglbecome aware afolleagues or
trainees whse performance has leeegatively impacteldy medical conditions,
psychiatric/psychological disordersstiessful personal problensjbstance abuser some

other reasorthey have a professional responsibility to intervaie APA Ethics Codé002)
includesStandard 2.06Personal Problems and Conflicts, which states that:

(a) Psychologists refrain from initiating an activity when they know or should know that
there is a substantial likelihood that their personal problems will prevent them from
performing their workrelated ativities in a competent manner.

(b) When psychologists become aware of personal problems that may interfere with their
performing workrelated duties adequately, they take appropriate measures, such as
obtaining professional consultation or assistance andndiei whether they should
limit, suspend, or terminate their wer&lated duties. (See also Standard 10.10,
Terminating Therapy.)

Thereare twoother standadthat pertain to this discussjdn04: Informal Resolution of Ethical
Violationsand 1.05: Repting Ethical Violations.
1.04 Informal Resolution of Ethical Violations
When psychologists believe that there may have been an ethical violation by
another psychologist, they attempt to resolve the issue by bringing it to the attention of
that individual if an informal resolution appears appropriate and the intervention does
not violate any confidentiality rights that may be involved. (See also Standards 1.02,
Conflicts Between Ethics and Law, Regulations, or Other Governing Legal Authority,
and 1.03, Coflicts Between Ethics and Organizational Demands.)

1.05 Reporting Ethical Violations
If an apparent ethical violation has substantially harmed or is likely to
substantially harm a person or organization and is not appropriate for informal resolution
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under Standard 1.04, Informal Resolution of Ethical Violations, or is not resolved

properly in that fashion, psychologists take further action appropriate to the situation.
Such action might include referral to state or national committees on professics)| et

to state licensing boards, or to the appropriate institutional authorities. This standard does
not apply when an intervention would violate confidentiality rights or when psychologists
have been retained to review the work of another psychologistenfrofessional

conduct is in question. (See also Standard 1.02, Conflicts Between Ethics and Law,
Regulations, or Other Governing Legal Authority.)

Considenng allthesestandardsogether, it is clear that students are responsible for themselves
and fa their colleaguesThis section discusses how to respond to such situations.

Students in the P4Y. Programhave a responsibility to addrgssrsonal issues that may
negatively affectheir own performance in academic or clinical training (practica and
internship), or may jeopardize the well being of clients or peEngy also have a responsibility
to address concerns about the ability of their stugeats.

Of course, it is preferable fagsuesaffeding competencé be dealt with through prevention
voluntary intervention. ThEsy.D.faculty occasionallynaybe required to intervene and insist
that a student taksteps to addresssueghat arenegatively affeting their performancelhese
students will be treated respectfully and supportivelthdugh it is a goal of the faculty to help
students reach their professional gpélsemains the primary responsibility of the faculty to
protect the public, the student body, and the profession.

ReportingCompetence Concerns

Students are encourageddiscuss concerns about themselves and their perceptions about their
ability to function in academic and clinical settings, or interpersonally with peers, supervisors, or
faculty with any of thd’sy.D.faculty.

Faculty, staff, supervisors, or studemiso are conerned about possible competence problems

in a PsyD. student should first talk directly with the student to exptiess concerns and to
encourage the student to remediate the problem voluntarily. Specific behavioral examples that
support theeoncerns raised should be prbet to the student. Tlsudentwho is the focus of
concerrshould be encouraged to discuss thea#terswith her or hisadvisor or thé°rogram
Director.

If the studentvho is the focus of concers unable or unwilling tealk about thessues raised,
then the concerns stld be reported to tHerogramDirector or theadvisor of the student who is
the focus of concerMhe person making this report should be prepared to provide specific
behavioral examples that indicateancerrregarding competence

Deciding on a Course of Action

Once theProgramDi r ect or or the studentds advisor i s a
competencethe faculty will convene to discuss the matter and to determine a course of action. If

the faculty finds grounds to suspecmpetence problemthey may recommend any of a

number of steps to ensure that anrappate assessment and remediapitam is developed.

These steps for remediation may incluldet are not limited tdia) a modifiedolan of study that
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may include extra supervision or more coursew(ka referral to an appropriate medical or
mental health professional to evaluate and treat the student for the concerns p(asdrged
expense of the studen(¥) a proposal thahestudent take a leave of absemme(d) any
combination of the abowver of additional interventions

Student FollowThrough

If the studentvith competence problenthooses to comply with the remediation plan, continued
contact with thé’rogramDirector should be maintained to ensure a return to good standing or
active status in a timely manner.

However, theéPsy.D. facultymay revise its remediation plan if the student fails to (a) comply
with the original remediation plan, (b) successfully completeediation, ofc) regain and
maintain competencafter remediation. In the eventiwdncompliance, the faculty may
recommend dismissal from tigogram

POLICY AND PROCEDURE PETITIONS

If extraordinary circumstances result in a student perceiving umahaship in relabn to the

application of a Psy.policy and/or procedure,farmal petition(in the form of a letterinay be

made to thé’rogramfaculty for the policy/procedure to be waived or modified. Such petitions

are generally issued throughaste nt 6 s academi c advi sdycasand ar e
basis. Petitions are approved by majority vote offtgge D.faculty and then need to be approved

by the Graduate College (see the section on i
Catabg).

Grievance Procedures

The Graduate Colledeas adopted policies for both grade and-gmatde appeals
(http://gradcollege.asp.radford.edu/Student Documents/gradealgptf
http://gradcollege.asp.radford.edu/Student_Documents/grievance_procedres.pdf

Questions about grievance policies and procedures should be dicecttdh e st udent 0s a
and/orProgramDirector and/oDepartmentChair.

The Psy.D. studemrade appeal follows the process outlined in the Graduate College material.
The nongradegrievance procedurmdescribed belows designed to give the student the

opportunity to correct a perceived injustice. It should be utilized only when the student contends
that the process associated with making a decision about her or him or negative treatment of her
or him by university employees that has a negative impaleoor his graduate student status

has been arbitrary or capricious. This procedure is not to be used for grades because a separate
policy exists for course grades. Situations that would be appropriate for the present set of
procedures include but are dimited to concerns about the process associated with supervisory
reviews that affect grades but are not grades in and of themselves, comprehensive exam results,
and thesis or dissertation issues. For the purposes of this set of procedures, "arbitrary or
capricious” implies that, among other things:
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e The student has been given an evaluation on the basis of something other than his or her
performance in the activity regarding something that is unrelated to the standard
requirement of meeting professionaerpersonal standards; or

eStandards wutilized in the determination of
demanding than those applied to other students iRrbgram or

¢ The decision is based upon standards that are significant, unannouncedesasdnable
departures from those articulated in the student handbook distributed at the beginning of
the studentos enroll ment in her or his gr

The assessment of the quality of the studentad
resposibilities of university faculty members and is solely and properly their responsibility.
Therefore, the focus of any review associated with a grievance is on the process for making the
decision, not on the decision itself. For some graduate studentsunihersity employees may

be involved in evaluations (e.g., practicum supervisors). A grievance is not appropriate when a
student simply disagrees with the faculty me
judgment about t hswor Aastudent who is dincettdinabost tvhetthex a t 6
decision should be appealed or who needs additional information about the grievance process

can contact the Graduate College.

The burden of proof is always on the student to prove that a review of tesprssociated

with a given decision is an appropriate action in his or her case. Students must adhere to the
timelines delineated in this policy or the right to appeal may be lost (the Graduate College Dean
may, under extreme circumstances, extend tmaslat his or her discretion).

Filing a formal grievance is an important decision that should not be entered into lightly because
it can have serious repercussions for everyone involved. A formal grievance should be filed only
after all other avenues hakeen thoroughly investigated and exhausted. The Graduate College
administration and the Psy.D. faculty members urge students to make every effort to consult with
knowledgeable and trusted people and to attempt to resolve the perceived problem through an
informal process.

Informal Grievance Resolution Process

The student must begin the grievance process by contacting the university employee (for a
concern about a particular person) or the Psy.D. Program Director (for a concern about a
programmatic decisigrin an attempt to resolve the disagreement in an informal and cooperative
atmosphere. This discussion should take place within 10 class days after the experience of
concern or notification of the decision in question. The Graduate College and Psyiip. facu

believe that this is the preferred way of resolving problems and that most issues can be addressed
through an informal process of mutually respectful discussion. If the student and
employee/Program Director cannot reach a satisfactory resolutiotytlemsmay begin the

formal grievance process.

Formal Grievance Resolution Process
1. Following the failure to reach resolution through the informal grievance resolution process and
not later than one month after the attempt at informal resolution fehledfudent must complete
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the Notice of Intent to File a Formal Grievance form. The form is available on the College of
Graduate and Professional Studies webpage. The student initiates the process by submitting the
form to the Psychology Department Chair his or her designee (or the Graduate Dean if the
Chair is part of the grievance). On the form, the student will be asked to
e verify that he or she has been unsuccessful in reaching a resolution through the informal
grievance resolution process;
¢ precisely and specifically state the reasons for the grievance; and
¢ offer suggestions as to what the student would consider a fair resolution of the grievance
(note that this must focus on the process associated with a decision, not the decision
itself), with supporting reason(s).
After all signatures are obtained, copies of the form will be distributed to the student and the
other parties involved.

2. If the grievance involves a specific person in the Psychology Department or in another
department/school, theniversity employee in question will be asked to submit a written
response to her or his department chair/school director, or his or her designee (or to the Graduate
Dean if the chairperson/director is part of the grievance), and to the student withitafig days

of the receipt of the grievance. If the grievance involves a programmatic decision, the Psy.D.
Programfaculty will be asked to submit a written response to the Psychology Department Chair,
or his or her designee (or to the Graduate DeareiCtmair is part of the grievance), and to the
student within ten class days of the receipt of the grievance. If the grievance involves a specific
person who is not a part of a department or school, the university employee in question will be
asked to subrhia written response to her or his supervisor and to the student within five class
days of the receipt of the grievance.

The Psychology Department Chair, or his or her designee (or the Graduate Dean if the Chair is
part of the grievancer the employee isot part of a department/school), will attempt to resolve
the appeal within ten additional class days through conferencing with the employee/program
faculty and student. If not resolved within ten class days, the Psychology Department Chair, or
his or herdesignee, or the Graduate Dean will request in writiagj theGraduate College
Committee become involvetf.the Psychology Department decides to implement a
Departmental graduate student grievance process, this section will be amended.

If the grievane goes to the Graduate College, then the process described in the Graduate College
Student Handbook (pg9) and associated webpage
(http://gradcollege.asp.radfbedu/Student_Documents/grievance_procedurgswillfbe

followed. To assist with understanding the overall process, a flowchart can be found in Appendix
W.



http://gradcollege.asp.radford.edu/Student_Documents/grievance_procedures.pdf

Psy.D. Student Handbook 59

APPENDIX A
Goals, Objectives, and Competencies of the Psy.D. Program

In attempting to meet éhfollowing goals, the Psy.D. Program faculty strive to provide a safe and
nurturing environment for our students that fosters their growth as persons and professionals by
encouraging them to engage in continuous personal and professiosalidgland riéection.
We endeavor to integrate the following into the Program as a whole and on an individual level:
e Faculty are readily available to students for discussion and interaction
e Faculty offer opportunities for high faculty/student interaction, active adyiand
professional mentoring that models commitment to professional excellence in
science, practice, and personal growth
e Faculty facilitate and are accepting of s
research directions that best fit their profesal interests
e Students participate in program governance
Many courses include discussion components to foster reflective thought
e Several courses require reaction/reflection papers to help students reflect on their
learning and chart their growth
e Supervigon is structured such that students feel free to discuss important personal and
professional issues
e Faculty encour age acaré (which ncludds,tbat ts eot lisnited d e nt s
to, access to personal therapy and other services when appjopriate
e Faculty engage students in meaningful dialogue regarding personal and professional

issues
With these aspects as a foundation, the follo
and their related Objectives and Competendias. manner in whickach competency is
measured is outlined here. The Programbés four

Rural mental health is the focus of Goal 3

Cultural diversity is the emphasis of Goal 1, Objective 1.4

Social justice is in Goal 4, Objectivez4.

Evidencebased practice is integrated in Goal 1, Objectives 1.2, 1.8, and 1.10

1. The primary goal of the Psy.D. program is to provide high quality graduate education and
training in counseling psychology with an emphasis on the role of empirical lahgewes it
pertains to counseling practicAs such, students will develop specific competencies comprised
of a combination of the Competency Benchmarks developed by the Assessment of Competency
Benchmarks Work GroufI.he Psy.D. faculty members have maim¢a the Benchmarks
document 6s distinction between fAiFoundational 0
al., 2005). To quote from the Benchmarks document (June 2007, p. 5):
Foundational competencies refer to the knowledge, skills, attitudes, laed Wzat serve
as the foundation for the functions a psychologist is expected to carrg.gutarg
understanding of ethics, awareness and understanding of individual and cultural diversity
issues, knowledge of the scientific foundations of psycholday)ctional competencies
encompass the major functions that a psychologist is expected to carry out, each of which
requires reflective integration of foundational competencies in problem identification and
resolution, €.g, assessment, intervention, catesion, research).
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Foundational Competencies

Objective 1.1 Reflective SeRracticeiiPractice conducted within the boundaries of
competencies, commitment to lifelong learning, engagement with scholarship, critical thinking,
and a commitmenttothedédv®e p ment of t he professiono (p.
develop competency in the following areas:
Competency 1Reflective Practice
Competency 2SeltAssessment and Selfare
Competency 3Professionalism
Assessed through:
e Initial Practicum Evalation Form (Section 1)
0 Expected Outcome: All ratings are at 2 or above
e Practicum Evaluation Form (Sections 10 and 11)
o0 Expected Outcome: All ratings are at 3 or above each year
e Selfevaluation
0 Expected Outcome: All ratings are at 3 or above each year
e Behavor in courses
o0 Expected Outcome: Faculty member(s) can identify the presence of applicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
Professional development activities
o0 Expected Outcome: ldéfiable evidence of involvement

Objective 1.2 Scientific KnowledgeMethods:fiThe ability to understand research, research
methodology and a respect for scientifically derived knowledge, techniques of data collection
and analysis, biological basesb&havior, cognitivaffective bases of behavior, and lifespan
human devel oBtodemstar@ expepted toldévilop competency in the following
areas:
Competency 1Scientific Mindedness
Competency 2{nowledge
Competency 3Scientific Foundatios
Assessed through:
e Initial Practicum Evaluation Form (Section 2)
0 Expected Outcome: All ratings are at 2 or above
e Practicum Evaluation Form (Sections 2 and 4)
o0 Expected Outcome: All ratings are at 3 or above each year
e Selfevaluation
0 Expected Outcome: Allatings are at 3 or above each year
e Behavior in courses
o0 Expected Outcome: Faculty member(s) can identify the presence of applicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
e Case presentatisn
o0 Expected Outcome: Faculty member(s) / Supervisor(s) can identify the presence
of applicable competencies during presentation (e.g., through citations to
appropriate literature)

11
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e Performance on Comprehensive Examinations (written and oral)
0 Expected OutcomeScore of at least 3.0 on applicable items

Objective 1.3 Relationship$: h eapdcity to relate effectively and meaningfully with
individuals, groups, and/or communities (p. 1®udents are expected to develop competency in
the following areas:
Competency linterpersonal Relationships
Competency 2Affective Skills
Competency 3ntradisciplinary Relationships
Competency 4Expressive Skills
Assessed through:
e Initial Practicum Evaluation Form (Section 1)
0 Expected Outcome: All ratings are at 2atwove
e Practicum Evaluation Form (Section 1)
o0 Expected Outcome: All ratings are at 3 or above each year
e Selfevaluation
o0 Expected Outcome: All ratings are at 3 or above each year
e Behavior in courses
0 Expected Outcome: Faculty member(s) can identify the pcesgiapplicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
e Case presentations
o0 Expected Outcome: Faculty member(s) / Supervisor(s) can identify the presence
of applicable competencies duripgesentation (e.g., through discussion of the
therapeutic alliance)

Objective 1.4 IndividuaCultural Diversity:i Avareness and sensitivity in working
professionally with diverse individuals, groups and communities who represent various
cultural and pexnal background and characteristics (p. Z2)dents are expected to develop
competency in the following areas:
Competency 1Self-Awareness
Competency 2Applied Knowledge
Assessed through:
e Initial Practicum Evaluation Form (Section 2)
0 Expected Outcoe All ratings are at 2 or above
e Practicum Evaluation Form (Section 6)
o0 Expected Outcome: All ratings are at 3 or above each year
e Selfevaluation
o0 Expected Outcome: All ratings are at 3 or above each year
e Behavior in courses
o0 Expected Outcome: Faculty memisréan identify the presence of applicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
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e Case presentations
0 Expected Outcome: Faculty member(s) / Supervisor(s) can identify the presence
of applicable competencies during presentation (e.g., through discussion of
cultural components to case)
¢ Performance on Comprehensive Examinations (written and oral)
o0 Expected Outcome: Score of at least 3.0 on applicable items

Objective 1.5 Ethicalegal StandrdsPolicy: fiApplication of ethical concepts and awareness of
legal issues regarding professional activities with individuals, groups, and organizations.
Advocating for t Staenfsaredxgestesitoaevélop CompeteZcpin the
following areas:
Competency 1Knowledge
Competency 2Awareness and Application of an Ethical Decision Making Model
Competency 3Ethical Conduct
Assessed through:
¢ [Initial Practicum Evaluation Form (Section 2)
o Expected Outcome: All ratings are at 2 or above
e Practicum Evaluation Form (Section 7)
o0 Expected Outcome: All ratings are at 3 or above each year
e Selfevaluation
0 Expected Outcome: All ratings are at 3 or above each year
e Behavior in courses
0 Expected Outcome: Faculty member(s) can identify the presence bl
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
e Case presentations
o0 Expected Outcome: Faculty member(s) / Supervisor(s) can identify the presence
of applicable competencies during presentafe.g., through discussion of
ethical/legal/policy considerations associated with the case)
¢ Performance on Comprehensive Examinations (written and oral)
o0 Expected Outcome: Score of at least 3.0 on applicable items

Objective 1.6 Interdisciplinary Systenit dent i fi cati on and i nvol veme
and peers. Knowledge of key issues and concepts in related disciplines and the ability to interact
with professi onSatlests drerexpectee tomadevelopcompaténty.in the
following areas:

Competency 1Understanding of Other Professions

Competency 2Multidisciplinary and Interdisciplinary Functioning

Competency 3Jnderstanding of Benefits of Collaboration

Competency 4Development of Respectful and Productive Multidisciplinary

Relationships

Assessed through:
¢ Initial Practicum Evaluation Form (Section 1)
0 Expected Outcome: All ratings are at 2 or above
e Practicum Evaluation Form (Section 5)
o0 Expected Outcome: All ratings are at 3 or above each year
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Self-evaluation
0 Expected Otcome: All ratings are at 3 or above each year
Behavior in courses
o0 Expected Outcome: Faculty member(s) can identify the presence of applicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
Casepresentations
0 Expected Outcome: Faculty member(s) / Supervisor(s) can identify the presence
of applicable competencies during presentation (e.g., through discussion of the
possible roles of professionals from other fields)
Performance on Comprehensive Exaations (written and oral)
0 Expected Outcome: Score of at least 3.0 on applicable items

Functional Competencies

Objective 1.7 AssessmebiagnosisCase ConceptualizatioiiAssessment and diagnosis of
problems and issues associated with individuals,;g®y and/ or or gStudentz at i ons
are expected to develop competency in the following areas:
Competency 1Diagnosis
SubcompetencyNMormal / Abnormal Behavior
Subcompetency &kills
Competency 2Assessment
Subcompetency Knowledge of Measurement and Psychometrics
Subcompetency 2ise of Methods
e Interview
e Tests / Measurements
Competency 3ntegration
Subcompetency SBite Specific
Subcompetency Zommunication of Results
Subcompetency BategratedSkills
Assessed through:
e Initial Practicum Evaluation Form (Section 2)
0 Expected Outcome: All ratings are at 2 or above
e Practicum Evaluation Form (Sections 3 and 4)
o0 Expected Outcome: All ratings are at 3 or above each year
e Selfevaluation
0 Expected Outcom@&ll ratings are at 3 or above each year
e Behavior in courses
0 Expected Outcome: Faculty member(s) can identify the presence of applicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
e Case presdations
0 Expected Outcome: Faculty member(s) / Supervisor(s) can identify the presence
of applicable competencies during presentation (e.g., through consideration of
and/or use of appropriate instruments; appropriate diagnostic considerations)
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e Performancen Comprehensive Examinations (written and oral)
0 Expected Outcome: Score of at least 3.0 on applicable items

Objective 1.8 Interventiorii iterventions designed to alleviate suffering and to promote health
and weltbeing of individuals, groups, and/orgoa n i z at i dStudeats arepexpecte@td .
develop competency in the following areas:
Competency 1IKnowledge of Interventions
Competency 2ntervention Planning
Competency 3ntervention Implementation
Competency 4Progress Evaluation
Competeny 5: Skills
Assessed through:
¢ [Initial Practicum Evaluation Form (Section 2)
o Expected Outcome: All ratings are at 2 or above
e Practicum Evaluation Form (Section 4)
0 Expected Outcome: All ratings are at 3 or above each year
e Selfevaluation
0 Expected Outcom@&ll ratings are at 3 or above each year
e Behavior in courses
o0 Expected Outcome: Faculty member(s) can identify the presence of applicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
e Case preseations
o0 Expected Outcome: Faculty member(s) / Supervisor(s) can identify the presence
of applicable competencies during presentation (e.g., through citations to
appropriate literature; through consideration of therapeutic alliance)
Performance on Comprehéres Examinations (written and oral)
o0 Expected Outcome: Score of at least 3.0 on applicable items

Objective 1.9 ConsultatioiiThe ability to provide expert guidance or professional assistance in
response to a cl i e rsStudestsarerpectkdto develogaamrapetsnoy in(the .
following areas:
Competency 1Addressing Referral Question
Competency 2Role Knowledge
Competency 3Knowledge
Assessed through:
e Practicum Evaluation Form (Section 5)
o0 Expected Outcome: All ratings are at 3 orabeach year
e Self-evaluation
0 Expected Outcome: All ratings are at 3 or above each year
e Consultee evaluation
0 Expected Outcome: All ratings are at 3 or above
e Behavior in courses
o0 Expected Outcome: Faculty member(s) can identify the presence of applicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)

47
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e Case presentations
0 Expected Outcome: Faculty member(s) / Supervisor(s) can identify the presence
of applicable competencies during presentation (dugugh citations to
appropriate literature)
¢ Performance on Comprehensive Examinations (written and oral)
o0 Expected Outcome: Score of at least 3.0 on applicable items

Objective 1.10 Research / Evaluatiéifhe generation of research that contributes to the
professional knowl edge base and/or evaluates
(p. 50).Students are expected to develop competency in the following areas:
Competency 1Scientific Approach to Knowledge Generation
Competency 2Application of Scientific Method to Practice
Assessed through:
e Dissertation
0 Successful proposal and defense of project
e Professional development activities
o0 Expected Outcome: Identifiable evidence of involvement
e Practicum Evaluation Form (Section 2)
o0 Expected Outame: All ratings are at 3 or above each year
e Selfevaluation
o0 Expected Outcome: All ratings are at 3 or above each year
e Behavior in courses
o0 Expected Outcome: Faculty member(s) can identify the presence of applicable
competencies during appropriate courgeg.( in discussions, papers,
presentations, overall course grade)
e Case presentations
o0 Expected Outcome: Faculty member(s) / Supervisor(s) can identify the presence
of applicable competencies during presentation (e.g., through citations to
appropriate liteature)
e Performance on Comprehensive Examinations (written and oral)
0 Expected Outcome: Score of at least 3.0 on applicable items

Objective 1.11 Supervisioithe ability to provide guidance and oversight to trainees or other
professionals providing theraptic or other direct serviceStudents are expected to develop
competency in the following areas:
Competency 1Knowledge
Competency 2Skills Development
Competency 3Awareness of Factors Affecting Quality
Competency 4Participation in SupervisioRrocess
Competency SEthical and Legal Issues
Assessed through:
e Practicum Evaluation Form (Section 9)
0 Expected Outcome: All ratings are at 3 or above each year
e Selfevaluation
0 Expected Outcome: All ratings are at 3 or above each year
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Supervisee evaluains
0 Expected Outcome: All ratings are at 3 or above
Behavior in courses
o0 Expected Outcome: Faculty member(s) can identify the presence of applicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
Case presentations
0 Expected Outcome: Faculty member(s) / Supervisor(s) can identify the presence
of applicable competencies during presentation (e.g., through citations to
appropriate literature; discussion of supervisory alliance issues)
Performance on Qoprehensive Examinations (written and oral)
0 Expected Outcome: Score of at least 3.0 on applicable items

Objective 1.12 ManagemeAdministration:fiManaging the direct delivery of services (DDS)
and/or the administration of organizations, programs, anage e s ( OP®wdentsgre. 6 0) .
expected to develop competency in the following areas:
Competency 1eadership
Competency 2Mlanagement
Competency 3Effective Program Development
Assessed through:
e Practicum Evaluation Form (Section 8)
o Expected Outome: All ratings are at 3 or above each year
e Selfevaluation
0 Expected Outcome: All ratings are at 3 or above each year
e Behavior in courses
o Expected Outcome: Faculty member(s) can identify the presence of applicable
competencies during appropriate coursgeg.( in discussions, papers,
presentations, overall course grade)
e Case presentations
o0 Expected Outcome: Faculty member(s) / Supervisor(s) can identify the presence
of applicable competencies during presentation (e.g., through managerial
relationship conskerations)

2. The second goal of the Psy.D. Program is to ensure that the training of students is thoroughly
grounded in the broad scientific areas of psychology.
Objective 2.1 Knowledge of Broad Areas of Scientific Psychol&gydents will demonstrate
knowledge in the following broad areas of scientific psycholdgglogicalaspects of behavior;
cognitive and affective aspects of behavior; social aspects of behavior; history and systems of
psychology; psychological measurement; research methodologjyeehniques of data analysis;
Competency 1Students will demonstrate their knowledgesiigzcessfully completing

their program of study

Assessed through:
e Selfevaluation
o0 Expected Outcome: All ratings are at 3 or above each year
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e Behavior in course
0 Expected Outcome: Faculty member(s) can identify the presence of applicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
e Case presentations
o0 Expected Outcome: Faculty member(s) / Supervisogi)identify the presence
of applicable competencies during presentation (e.g., through citations to
appropriate literature)
e Performance on Comprehensive Examinations (written and oral)
0 Expected Outcome: Score of at least 3.0 on applicable items

Objective 2.2: Knowledge of Methodological / Theoretical Areas of Psycholsaylents will
demonstrate knowledge in the following scientific, methodological, and theoretical areas of
psychologyindividual differences in behavior, human development, and psydiwpgy.
Competency 1Students will demonstrate their knowledgesiigcessfully completing
their program of study
Assessed through:
e Selfevaluation
o0 Expected Outcome: All ratings are at 3 or above each year
e Behavior in courses
0 Expected Outcome: Fagcylmember(s) can identify the presence of applicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
e Case presentations
o0 Expected Outcome: Faculty member(s) / Supervisor(s) can identify the presenc
of applicable competencies during presentation (e.g., through citations to
appropriate literature)
e Performance on Comprehensive Examinations (written and oral)
0 Expected Outcome: Score of at least 3.0 on applicable items

3. The third goal is to prometan understanding regarding the impact of rural culture on
clinical practice anghroduce graduates who are equipped with specialized knowledge and skills
to work effectively in rural areas.
Objective 3.1 Understanding of Challenges and OpportunBtedentsare knowledgeable
regarding the unique challenges and opportunities psychologists encounter in rural settings
Competency 1Students will be able to articulate alternative service delivery models that
may improve access and use of behavioraltheservices in rural areas
Competency 2Students have the ability to adjust their therapeutic style to the unique
needs of rural clients
Competency 3Students are sensitive to and competent in responding to special ethical
challenges rurgbsychologists encounter as a result of working in a small community
Assessed through:
e Practicum Evaluation Form (Sections 4 and 7)
0 Expected Outcome: All ratings are at 3 or above each year
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Self-evaluation
0 Expected Outcome: All ratings are at 3 or aboweheear
Behavior in courses
o0 Expected Outcome: Faculty member(s) can identify the presence of applicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
Case presentations
0 Expected Outcome: Facultgember(s) / Supervisor(s) can identify the presence
of applicable competencies during presentation (e.g., through discussion of
special rural issues)
Performance on Comprehensive Examinations (written and oral)
0 Expected Outcome: Score of at least 3.0 mplieable items

Objective 3.2 Understanding of Diverse Forc&sidents will develop an understanding of the
diverse forces at work in rural areas that can and do impact various aspects of human
development and community functioning.
Competency 1Students are sensitive to, and knowledgeable about, characteristics of
rural communities
Competency 2Students have the ability to work well with a full range of community
entities and referral sources
Assessed through:
e Practicum Evaluation ForigSection 5)
0 Expected Outcome: All ratings are at 3 or above each year
Self-evaluation
o0 Expected Outcome: All ratings are at 3 or above each year
Behavior in courses
o0 Expected Outcome: Faculty member(s) can identify the presence of applicable
competencies dirg appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
Case presentations
o0 Expected Outcome: Faculty member(s) / Supervisor(s) can identify the presence
of applicable competencies during presentation (e.g., throughsdisowof
special rural issues)
Performance on Comprehensive Examinations (written and oral)
0 Expected Outcome: Score of at least 3.0 on applicable items

Objective 3.3 Rural Research Proje&tidents are encouraged to develop research projects that
permi the examination of the impact of rural/Appalachian culture.
Competency 1Students attempt to present work that addresses issues pertinent to rural
populations at conferences and workshops
Assessed through:
e Self-evaluation
0 Expected Outcome: Atiatings are at 3 or above each year
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e Behavior in courses
0 Expected Outcome: Faculty member(s) can identify the presence of applicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
¢ Professionatlevelopment activities
o0 Expected Outcome: Identifiable evidence of involvement

4. Finally, the program seeks to develop professionals who are committed to psychology in
general and the specific field of Counseling Psychology as well as to social justice.
Objective 4.1 Commitment to Counseling Psycholdgydevelop professionals who will
actively identify with and are committed to the profession and positive traditions of Counseling
Psychology.
Competency 1Students join APA and Division 17 or otheofessional bodies
consistent with the identity as a Counseling Psychologist
Competency2St udent s join the programds Graduate
Competency 3Students subscribe to and read Counseling Psychology journals and
publications as el as other publications
Competency 4Students attend and may present at professional meetings relevant to
Counseling Psychologists (e.g., APA, regional conferences, relevant specialty
conferences)
Competency 5Students participate inthegg amdés ment oring activit
Assessed through:
e Selfevaluation
o0 Expected Outcome: All ratings are at 3 or above each year
e Professional development activities
o0 Expected Outcome: Identifiable evidence of involvement
e Behavior in courses
o0 Expected Outcome: Facultgember(s) can identify the presence of applicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
¢ Performance on Comprehensive Examinations (written and oral)
o0 Expected Outcome: Score of at lea$t on applicable items

Objective 4.2 Commitment to Social Justi&udents will demonstrate a commitment to social
justice.
Competency 1Students will be able to engage in formal and informal discussions of
social justice
Competency :2Studentswill actively participate in two social justice practica
Competency 3Students will integrate social justice principles into other aspects of their
training
Assessed through:
e Professional development activities
0 Expected Outcome: Identifiable evidenaf involvement
e Supervisor evaluation
0 Expected Outcome: All ratings are at 3 or above
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Self-evaluation
0 Expected Outcome: All ratings are at 3 or above each year
Behavior in courses
o0 Expected Outcome: Faculty member(s) can identify the presence of applicable
competencies during appropriate courses (e.g., in discussions, papers,
presentations, overall course grade)
Case presentations
0 Expected Outcome: Faculty member(s) / Supervisor(s) can identify the presence
of applicable competencies during presentation (éhrough discussion of social
justice considerations)
Performance on Comprehensive Examinations (written and oral)
0 Expected Outcome: Score of at least 3.0 on applicable items
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APPENDIX B
Information on APA Accreditation

The Radford Program is nétPA-Accredited, why not?

Whether a doctoral program is accredited by the American Psychological Association is
one of the most important things prospective students should find ouirsttepohort of
students enrolled in tHeadford program in the Fadf 2008 Becausé&PA will not accredit a
program until there are students at all levels of trairrgwill not be able to apply for
accreditation until the Fall of 2011, when our first cohort of students is on internship (our plan is
to send in the papwork as soon as internships start). The earliest our site review would happen
would probably be the Spring of 2012. Importantly, accreditation is granted based on when the
site visit occurs, not when the final paperwork is filed by the APA Committee oreditation.
Thus, if all goes as planned, we will be ARdAcredited as soon as possible, which will be before
the first group of students graduaieso even the first cohort of students will be able to say that
they graduated from an AR&ccredited progm. You can go to
http://www.apa.org/ed/accreditatiéor more information about the accreditation process.

APAcaccreditation sounds very important, what is Radford doing to maximize the chances of
being accredited in the Spring of 2012?

The goal from the very beginning of planning for the Psy.D. program has been to become
APA-accredited as soon as possible. To achieve this goal, the Psy.D. planning committee,
Psychology Department, and Administratpré ncl udi ng t he Universityos
have fully committed themselves to making sure APA requirements are met. As a result, years of
work have gone into the planning of the program and the progress toward accreditation will be
closely monitoed at all levels of the University. National experts were consulted in the planning
stages and consultations will continue through the next several years.

In addition to the planning, the University has committed significant financial and
personnel resaces to the program (see below for information on student fun@eggrahew
faculty have been hirespecifically for the Progranfll of the new faculty members have been
in programs that went through APa#ccreditation reviews within the last two ygaand the
Program Director has received training from APA about how to prepare for an accreditation site
visit as well as how to be a site visitor. Therefore, the faculty will be able to draw upon
significant experience as the program moves toward atatiedi. At the APA training, the
Program Director was informed that starting a program with the intent of receiving APA
accreditation can make the process much smoother for everyone, including stuatenis. this
Appendix we show how we believe the §@am meets APA accreditation requirements.

But what happens i f the program isnbét accredi
The answer to this question is complicated. The simplest situation is if the site visit
occurred in the Spring of 2012 and ABAcided taaccredit the program based on that visit.
Then, regardless of when the approval takes place in the calendar year, the program will be
considered accredited as of the date of the site visit.
If APA does not accredit the program based on this visit andsbaek after students
have graduated, then the issue will be where the students want to practice. Virginia has a
provision in its psychology licensing law that allows a student to say that he or she is from an
accredited program as long as accreditatiqgppbas within four (4) years of when the student
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graduated (read the actual rule from the Virg
http://www.dhp.virginia.gov/psychology/psyclogy laws _regs.htm#reglick on the link
mar ked fiRegul ations governi ngotdrilelSVACI22% i ce of
54, part A). We cannot imagine a realistic situation where the program would not be accredited
in four years. If a studémvanted to practice in another state, then licensure could be more
difficult, but states have provisions to license students frorrARf-accredited programs as
long as the programs meet their requirements (e.g., are ASPPB/National Register designated
programs; seéttp://www.nationalregister.org/designate.htinBBecause the Radford program is
designed to meet APA requirements, the coursework and training we provide should meet
individual staé requirementdf a state has a special training requirement for students coming
from nonaccreditegprograms, the program faculty would work with students and make every
effort to help them meet such a requirement.
In the Spring of 2009 we were notifidtht the Programas accepted for listing in the
2009 edition of the Association of State and Provincial Psychology Boards / National Register of
Health Service Providers in Psycholdggctoral Programs Meeting Designation Critelisee
http://www.nationalreqgister.org/designate.Hominformation about the Designation program).
The Programbébs | isting can be found at
http://www.nationalregister.org/designateVA.html#MADISOMhe following is the language
that we can use to explain the implications of being listed as a Designated Program:
This program meets the Association of State and Provincial Psychology
Boards / Natinal Register of Health Service Providers in Psychology "Guidelines for
Defining '"Doctor al Degree in Psychology. ©
program who decide to apply for licensing as a psychologist typically will meet the
educational requéments for licensing. However, in each jurisdiction there are
additional requirements that must be satisfied. For exact information, please contact
the state or provincial licensing board in the jurisdiction in which you plan to apply.
Additional informaton including links to jurisdictions is available on the ASPPB's
web site:http://www.asppb.org
Once licensed, graduates are eligible to apply for credentialing as a Health
Service Provider in Psychology. Graduatfoom a designated program ensures that
the program completed meets the educational requirements for credentialing by the
National Register. However, there are additional requirements that must be satisfied
prior to being credentialed by the National Regjistf Health Service Providers in
Psychology®©. For further information consult the National Register's web site:
http://www.nationalregister.org

Will Accrediting Agencies have access to my files?

By law, accrediting bodies have the right to request access to student files. General
information about students, identified by number instead of names, is included in the
accreditation documents and site visitors can request to see files to ensure the Brogram i
appropriately documenting important matters, such as yearly evaluations. In addition, the
Program is required to keep information regarding grievances files against the Program or Psy.D.
faculty members and site visitors and the APA Commission on Atatied have the right to
review these files as part of the accreditation process.
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Below we have incorporated a document available on the APA accreditation website
(http://www.apa.org/ed/accreditatigrand inserted comments indicating how the Radford
Program meets the listed requiremeifitse text from the original document is in normal print
and our added material is indented and italicized.

Quick Reference Guide to DOCTORAL Programs

The accreditatin standards summarized below are to be applied within the context of the
AGui ding Principles of A-ofthe @uideliaes and Priociplesu mma r i
for Accreditation of Programs in Professional Psychology. The principles emphasize:

o Broa and general preparation for practice at the entry level

e Focused and Hdepth postdoctoral preparation for specialty practice

e Integration of science and practice

o The degree to which a program achieves outcomes and goals consistent with its stated

training model and with the Accreditation Guidelines and Principles.

Thus, accreditation in psychology is intended
trainingé encourage experimentation on method
ofestabl shing high standards in a setting of fl ex

DOMAIN A:  ELIGIBILITY

Al. Program offers doctoral education and training in professional psychology including
preparation for practice.

The purpose of the Radford Psy.D. §@am is to provide doctoral education and

training in professional psychology for students who want to be practicing professionals.
A2. Program sponsored by an institution of higher education that is accredited by a nationally
recognized regional accreaig body in the U.S. or is a member in good standing of the
Association of Universities and Colleges of Canada.

Radford University is fully accredited by the Southern Association of Colleges and
Schools.

A3. The program:
e Is an integral part of the missi of the academic unit in which it resides
e I's represented in the institutionds budget
e Has sufficient students and necessary facilities to ensure meaningful interaction, support,
and socialization

The Psy.D. Program is one of five graduate prograntkénDepartment of
Psychology and as the only doctoral program on campus with students at this time, it is
an integral part of the Departmentds and U
mention in the Universityés 10 year strate
The Progam has special lines in Department, College, and University budgets. In
fact, specific mention of the provision of funding for the budgetary needs for the Psy.D.
Program was included in the Summer 2008 press release after the University Board of

Visitors net to approve the 2008009 budget.


http://www.apa.org/ed/accreditation

Psy.D. Student Handbook 74

The first cohort of five students entered in the Fall of 200& means there is a
1:1 ratio of students to faculty who will be in the Department after the Fall 2008
semester. This number of students and ratio withltigevill allow for meaningful in
class and oubf-class interactions. The Department and University has provided
facilities for the Psy.D. program, including office space and computers, additional
library holdings, and an archive for the Program and stude

A4. The program:
e Requires 3 fulltime academic years of graduate study (or the equivalent) and completion
of an internship prior to awarding the doctoral degree:
e Atleast 2 of the 3 years must be at the institution (or the equivalent)
e Atleast 1 yar must be in fultime residence (or the equivalent)

The Program requires three fttiilme calendar years of study before completion of an
internship. All three of the years must be in-futie residence at Radford University

A5. Program engages icteons that indicate respect for and understanding of cultural and
individual diversity as reflected in its recruitment and retention policies for faculty and students,
curriculum and field placements, nondiscriminatory policies and operating conditiohs, a
avoidance of actions that restrict program access on grounds irrelevant to success. The definition
of diversity includes but is not limited to:

e Age e Gender Identity e Religion

« Disabilities e Language e Culture

e Ethnicity e National origin e Sexual orientation

e Gender e Race « Social economic status

The Psy.D. Program has cultural diversity as one of its four focus areas. In addition to a
required course in Multicultural Counseling that is taken in the first semester, there are
four courses on rural issugand diversity and rurality are incorporated into all other
Psy.D. courses. Practicum placements should allow for students to see diverse clients.
Efforts have been made, and will continue, to recruit a diverse (broadly defined) student
body and faculty.

A6. Formal written policies are available concerning:
o Admissions and degree requirements
« Financial and administrative assistance
e Student performance evaluation, feedback, advisement, retention & termination decisions
e Due process and grievance procesuior students and faculty

Written policies regarding all these areas can be found in this student handbook.
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DOMAIN B: PROGRAM PHILOSOPHY, OBJECTIVES, AND CURRICULUM PLAN

B1. Program publicly states a philosophy and model of training consistarthe sponsoring
institutionds mission that emphasi zes:

« Integration of science and practice

e Education that is sequential, cumulative, and graded in complexity

The Psy.D. Program follows a practitionscholar modelwith the goals and objectives

modfied from work done bthe National Council of Schools and Programs in

Professional Psychology (NCSP&h)d the APAThe professional practice model is
consistent with Radforddés focus on applied
descriptionofte cour se sequencing, the Programbds ¢
cumulative, and graded in complexity and integrates science and practice.

B2. Program specifies objectives in terms of competencies expected of graduates consistent with:
e Progr amds ndtrainingpnsodep hy a
e Substantive area of professional psychology that is represented
e An understanding of legal, ethical, and quality assurance principles

The Programbés goals, objectives, and resul
derived from the pretitioner-scholar model and the discussions of it in the literature and

in documents developed by the NCSPP, APA, field of Counseling Psychology, and state
licensure requirements. Legal, ethical, and quality assurance principles have been

integrated througout the goals, objectives, and competencies.

B3. Program implements a coherent curriculum that enables students to demonstrate substantial
understanding of and competence in the following areas (see Implementing Regulaéion C
Broad & General Preparati for Doctoral Programs):
a. The breadth of scientific psychology including:
Biological aspects
Cognitive and affective aspects
Social aspects
History and systems
Psychological measurement
Research methodology
Techniques of data analysis
b. Foundation® f practice in the programbds substant
o Individual differences
o Human development
o Dysfunctional behavior/psychopathology
o Professional standards and ethics
c. Diagnosing or defining problems through assessment and implementing interventio
strategies (including empirically supported procedures) including exposure to the current
body of knowledge in at least the following areas:
o Theories and methods of assessment and diagnosis
o Effective intervention

O O O O 0o oo
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o Consultation and supervision
o Evaluatng the efficacy of interventions
d. Issues of cultural and individual diversity relevant to all of the above.
e. Attitudes essential for lifdong learning, scholarly inquiry, and professional problem
solving in the context of an evolving body of scientifidgmofessional knowledge.

The curriculum outlined elsewhere in this document (see also Appendix G) is designed to
meet these requirements and those of other groups including state licensing bodies and
the field of Counseling Psychology. The associatel® tghppendix H) demonstrates how

the required courses meet the requirements outlined above. Competence in the areas is
evaluated as outlined in Appendix A.

B4. Program requires adequate and appropriate practicum experiences that include:

a. Placement of sidents in settings committed to training with appropriate and adequate
supervision that provide a wide range of training experiences including empirically
supported procedures

b. Integration of the practicum component with other program elements includivigipn
of adequate forums for the discussion of the practicum experience

c. Appropriate sequencing, duration, nature, and content of the practicum experiences
consistent with the programés goals and ob

d. Justification of the sufficiency of the pramtim experiences for internship preparation

The practicum sites that have been developed were selected because they agreed to
commit to provide appropriate training experiences, including the use of evidence based
practice, and individual supervision fat least 1 hour per week. Students are enrolled in

a practicum course each term they are on campus and receive both group and individual
supervision by a faculty member. Students are expected tedie dé hours a week,

with an average of 10 hours oftfato-face contact each week, which should allow for
approximately 2000 hours of service and over 1000 hours of client contact prior to
leaving for internship.

Note: Program is responsible for documenting how students achieve knowledge and
competence ahfor setting minimal levels of acceptable achievement in the above ared} (B1

This process is outlined in both the list of goals, objectaed competencies (Appendix
A) and the practicum evaluation (Appendix L).

DOMAIN C: PROGRAM RESOURCES

C1 Program has an identifiable core faculty (see Implementing Regulatl& Core Faculty):
a. Includes a designated psychologist leader(s) with appropriate credentials and experience
b. Who function as an integral part of the academic unit
c. Sufficient in nunber for the necessary academic responsibilities
d. Have theoretical perspectives and academic/applied experiences appropriate to the
programbs goals and objectives
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e. Demonstrate competence and credentials con
objectives
f. Areavailable and function as role models for students

Thereare 5 core Psy.D. facultyall of whom are Counseling Psychologists and all of

whom are properly prepared to serve as faculty members and mentors (see description of
faculty in Appendix E)lhe Pogram Director is a Counseling Psychologist with

appropriate credentials and experience. The Counseling Psychology Program is an
identified unit in the Department of Psychology and the core faculty meet regularly.

Note: In addition to core faculty, oér individuals with faculty appointments may augment and
expand the students6é educational experiences.

Some of the neRsy.D:specific courses are taught by other members of the Department
of Psychology faculty and students may work with these profeesioes faculty on
campus, and other members of the community during their time in the Program.

C2. Program has an identifiable body of students at different levels of matriculation who:
a. Are sufficient in number for meaningful peer interaction and saeiadin
b. By interest, aptitude, and prior achievement are qualified for the program
c. Reflect through their intended careers and
philosophy, goals, and objectives

The first cohort entered in the Fall of 2008 so megtims criterion will be an ogoing
development as the Program enrolls subsequent cohorts of stubleegsoup of

students as awhole are saffficient number to allow for interaction and socialization and
are qualified for doctoral study in general aspecifically related to the Psy.D.
Programbs emphases.

C3. Program has additional resources needed to accomplish its goals and objectives including:
Financial support for educational and training activities

Clerical and technical support

Training mateials and equipment

Physical facilities

Student support services

Access to or control over practicum traini
model, goals, and objectives

~oooow

Radford University has provided assistantships jaags tuitionfor ssudents
throughout their three years taking courses, as long as they maintain good standing and
good progress toward degree completidhe University and Department of Psychology
have provided funding for the Program to supplement library and assessistentrient
holdings, audio and video equipment, office space and computers, and student support
services as well as in other ways.

The Program faculty have developed, and will continue to develop, practicum
sites that are appropriate for the interests arairting needs of the students, given the
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goals, objectives, and competencies of the Program. The University has added a

psychologist to the Student Counseling Services to allow a Psy.D. student to be placed

there for practicum each year and all studentswi r ot at e t hrough the
of Career Services during their first year of practicum.

C4. If the program is a consortium of multiple independent entities then there is a formal written
consortium agreement that articulates:
a. Nature and chargeristics of the participating entities
b. Rationale for the consortial partnership
c. Each partnerés commitment to the program a
d Each partnero6s obligations regarding contr
e. Eac h p a retence to éestralzahtnol and coordination of the training program
f. Each partnerd6s commitment to uniform admin
program including student admission, financial support, training resource access,
performance expectations,dastudent evaluations

Note: An individual consortium partner may not publicize itself as independently accredited
unless is also has independently applied for and received accreditation.

The Psy.D. Program is not part of a consortium so this doeappy.

DOMAIN D: CULTURAL AND INDIVIDUAL DIFFERENCES AND DIVERSITY

D1. The program:
e Has made systematic and letegm efforts to attract and retain students and faculty from
differing ethnic, racial, and personal backgrounds (see A.5 for definitidiversity)
e Ensures a supportive learning environment for training diverse individuals who represent
a broad cultural and individual spectrum
e Avoids actions that restrict program access on grounds irrelevant to success in graduate
training (see Footnoi for exceptions)

Because the Program just started we have not madeténgefforts to attract and

retain diverse students and faculty; however, the Program has diversity as an area of
emphasis so this type of recruitment/retention effort will be@naent as time passes.
Further, because of the commitment to diversity, we have attempted to create a climate
conducive to welcoming and retaining diverse students (broadly defined).

D2. Program has a thoughtful and coherent plan to provide studenteMitAnt knowledge and
experiences about the role of individual and cultural diversity in psychological science and
practice.

As noted earlier, diversity is a specific emphasis of the Program so diversity is integrated
throughout the curriculum.
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DOMAI N E: STUDENT-FACULTY RELATIONS

El. The program:
e Recognizes the rights of students and faculty to be treated with courtesy, respect,
collegiality, and ethical sensitivity
e Informs students of these principles and of their avenues of recourse shoegdaisse

The faculty believes that we have treated, and will continue to treat, students with
courtesy, respect, collegiality, and ethical sensitivity and we think that the information in
this handbook reflects this as well as provides information shetuttent not perceive

this to be the case. The University developed a grievance policy specifically in response
to needs by the Psy.D. Program for due process and Psy.D. studenfmheies at the
Programlevel, an appeal to a Departmental Grievance @otiee,and an appeal to the
Graduate College.

E2. Faculty members are accessible to students, provide guidance and supervision that
encourages timely completion, and serve as ro
relevant knowledge, skills, drcompetencies.

The faculty believes that we act in ways consistent with this criterion.
E3. Respect for cultural and individual diversity is demonstrated in accordance with Domain A5.

Because diversity is an emphasige faculty are evemindful ofdiversity in interactions
with students and others.

E4. Upon admi ssion studentsd are given writte
expected performance, program continuance, and termination proce@iteients receive, at
leastannually wr i tten feedback on the extent to whigc
requirements and expectations including:

a. Timely, written notification of all problems and opportunity to discuss them

b. Guidance regarding steps to remediate all problems (if remejliab

c. Written feedback on the extent to which corrective actions have or have not been

successful in addressing the issues of concern

Students receive a copy of this Handbook and assisted in its development and refinement.
They will receive, at least anally, written feedback on their performance. If problems
become apparent, the procedures outlined in this Handbook and other appropriate
University documents will be followed.
ES5. Programs keep records of all formal complaints and grievances filed snastth
accreditation site visit and make these avail

If any complaints or grievances are filgde Program will maintain them as specified.

Note: Programs must adhere to institutional regulations and apjditatal, state, and federal
statutes concerning due process and fair treatment.
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The Program and University have developed policies specifically designed to provide
students with due process and fair treatment and the faculty will follow these policies.

DOMAIN F: PROGRAM SELF-ASSESSMENT AND QUALITY ENHANCEMENT

F1. With appropriate involvement of students, the program engages in regular, ongeing self
studies that address:
a. lts effectiveness in achieving goals and objectives in terms of outcome dbgta whi
students are in the program and after completion
b. How its goals and objectives are met throu
processes
c. lts procedures to maintain current achievements or to make program changes as
necessary

The faculty engagein ongoing assessments of the Program regarding the items in this
criterion. Formal reviews with studenése conducted at the end of each semester.
Students can participate in Program meetings and provide input/feedbadkdition,
theProgram Direcbr mees with each first year studeewery other week and meetith
upperlevel students on a regular basis as they proceed through the Program. Advisors
will meet with students regularly to provide and receive feedback.
F2. Program periodically and sgstatically reviews its goals and objectives, training model, and
curriculum, and related outcome data relative to:
Sponsoring institutionds mission and goal s
Local, state, regional, and national needs for psychological services
National standards of piessional practice
Evolving body of scientific and professional knowledge
Graduatesd job placements and career paths

cop o

Program faculty and various oversight bodies (d2gpartment of Psycholo@s a
whole College of Humanities and Behavioral Scienbeans, College of Graduate and
Professional Studies Deans, University Provost, Virginia State Council of Higher
Education, Virginia legislature) all will be reviewing the progress of the Program
terms of these and other indicators.

DOMAIN G: PUBLIC DISCLOSURE

G1. Program describes itself accurately and completely in documents available to current and
prospective students and other fApublicso:
a. Descriptions of the program should include:
o Goals, objectives, and training model
Requirements for admigsi and graduation
Curriculum
Faculty, students, facilities, and other resources

Administrative policies and procedures

O O O O
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o The kinds of research and practicum experiences it provides
o Its education and training outcomes
b. Accreditation status including nameddress, and telephone number of the CoA is
included

The faculty believes it has provided this information, and more, in this Handbook and in
related Program documents. The fact that the program is not accredited and the
information for the CoA is inabded on all webpages and in more specific forms in
various documents and webpage, including this Handbook.

G2. Information is presented in a manner that allows applicants to make informed decisions
about entering the program.

The faculty has attempted provide information in as forthright a manner as possible in
the format required by APA and in other forms online and in other documents as well as
in phone calls, @nail exchanges, and-person discussions. Students who are invited for
interviews alsaeceive an informed consent form regarding evaluation and receive this
form again with the admission offer.
DOMAIN H: RELATIONSHIP WITH ACCREDITING BODY
H1. Program abides by the CoA6s published pol
The Program faculty intendso f ol | ow CoAOGs published pol i«
H2. Program informs the CoA in a timely manner of changes in its environment, plans,
resources, and operations that could affect program q(sdiéylmplementing Regulation1®,
Notification of Change® Accredited Programs)
Once accredited, the Program faculty and University intends to do this when necessary.
H3. Program pays necessary fees to maintain accredited status.

Once accredited, the Program faculty and University intends to do this.

Revsed September 20, 2005

! The APA Committee on Training in Clinical Psychology (1947). First report of the new
accreditation process in psychologynerican Psychologist, $39-558.
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APPENDIX C
Counseling Psychology Model Training Values Statement Attessing Diversity*

Respect for diversity and for values differen
psychology training programs. The valuing of diversity is also consistent with the profession of
psychology as mandated by the American Rsyd ogi cal Associationds Et|
Code of Conduct (2002) and as discussed in the Guidelines and Principles of Programs in
Professional Psychology (APA, 2005). More recently there has been a call for counseling
psychologists to actively work dradvocate for social justice and prevent further oppression in

society. Counseling psychologists provide services, teach, and/or engage in research with or
pertaining to members of social groups that have often been devalued, viewed as deficient, or
otheawise marginalized in the larger society.

Academic training programs, internships that employ counseling psychologists and espouse
counseling values,andpesto c t rai ning programs (herein Atra
psychology exist within multidtural communities that contain people of diverse racial, ethnic,

and class backgrounds; national origins; religious, spiritual and political beliefs; physical

abilities; ages; genders; gender identities, sexual orientations, and physical appearance.

Comseling psychologists believe that training
to learning about others who are different than them as well as acceptance of others. Internship
trainers, professors, pr actstudeatsnandintgns thergins or s (

Aitraineeso) agree to work together to create
respect, safety, and trust. Further, trainers and trainees are expected to be respectful and
supportive of all individuals, includindput not limited to clients, staff, peers, and research
participants.

Trainers recognize that no individual is completely free from all forms of bias and prejudice.
Furthermore, it is expected that each training community will evidence a rangeuofesitit

beliefs, and behaviors. Nonetheless, trainees and trainers in counseling psychology training
programs are expected to be committed to the social values of respect for diversity, inclusion,
and equity. Further, trainees and trainers are expectedctmbritted to critical thinking and

the process of seixamination so that such prejudicedm@mses (and the assumptions on which
they are based) may be evaluated in the light of available scientific data, standards of the
profession, and traditions obaperation and mutual respethus,trainees and trainers are

asked to demonstrategenuine desire to examine their own attitudes, assumptions, behaviors,

and values and to | earn to work effectively w
including those based on age, gender, gender identity, race, ethnicity, culture, national origin,
religion, sexwual orientation, disability, | an

2002, Principle E, p. 1063). Stated simply, both trainers and ésasre expected to demonstrate
a willingness to examine their personal values, and to acquire and utilize professionally relevant
knowledge and skills regardless of their beliefs, attitudes, and values.

Trainers will engage trainees in a manner incluaive respectful of their multiple cultural
identities. Trainers will examine their own biases and prejudices in the course of their
interactions with trainees so as to model and facilitate this process for their trainees. Trainers
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will provide equal accss, opportunity, and encouragement for trainees inclusive of their multiple
cultural identities. Where appropriate, trainers will also model the processes of personal
introspection in which they desire trainees to engage. As such, trainers will engagemodel
appropriate selflisclosure and introspection with their trainees. This can include discussions
about personal life experiences, attitudes, beliefs, opinions, feelings, and personal histories.
Assuming no one is free from biases and prejudicamers will remain open to appropriate
challenges from trainees to their held biases and prejudices. Trainers are committed to lifelong
learning relative to multicultural competence.

Counseling psychology training programs believe providing experseiinat call for trainees to
seltdisclose and personally introspect about personal life experiences is an essential component
of the training program. Specifically, while in the program trainees will be expected to engage in
selfreflection and introspeicin on their attitudes, beliefs, opinions, feelings and personal

history. Trainees will be expected to examine and attempt to resolve any of the above to
eliminate potential negative impact on their ability to perform the functions of a psychologist,
including but not limited to providing effective services to individuals from cultures and with
beliefs different from their own and in accordance with APA guidelines and principles.

Members of the training community are committed to educating each otltex eristence and

effects of racism, sexism, ageism, heterosexism, religious intolerance, and other forms of
invidious prejudice. Evidence of bias, stereotyped thinking, and prejudicial beliefs and attitudes
will not go unchallenged, even when such bebtwaid rationalized as being a function of

ignorance, joking, cultural differences, or substance abiWgben these actions result in

physical or psychological abuse, harassment, intimidation, substandard psychological services or
research, or violence agat persons or property, members of the training community will

intervene appropriately.

In summary, all members of counseling psychology training communities are committed to a

training process that facilitates the development of professionally rélevawledge and skills

focused on working effectively with all individuals inclusivedgfmographics, beliefs, attitudes,

and values. Members agree to engage in a mutually supportive process that examines the effects
of oneds beliefen anedsuwesk wndhvallueslients
consistent with counseling psychologyb6s <core
and different from oneds own.

At Radford University, traiolwrealdgdrsiytti tudes
(broadly defined) will be included in part of the annual evaluation and overall review of student
competence (as described in the accompanying document). Failure to be resagctful
determined by faculty evaluatiortf, diversity mayesult in negative evaluations. Important
documents that will be considered regarding these issues include, but are not limited to, the
following:

e American Psychological Association. (2002). Ethical principles of psychologists and

code of conducAmericanPsychologist, 571060-1073.

e American Psychological Association. (2003). Guidelines on multicultural education,
training, research, practice, and organizational change for psycholodisterican

Psychologist, 58377-402.
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e American Psychological Assation. (2004). Guidelines for psychological practice with
older adults American Psychologist, 5236-260.

¢ American Psychological Association. (2007). Guidelines for psychological practice with
girls and women. American Psychologist, 62,-979.

e American Psychological Association, Division 44 / Committee on Lesbian, Gay, &
Bisexual Concerns task Force. (2000). Guidelines for psychotherapy with lesbian, gay,
and bisexual clientsAmerican Psychologist, 534401451.

1This document [up to the italicizes:ction at the end] was endorsed by the Association of Counseling Center
Training Agencies (ACCTA), the Council of Counseling Psychology Training Programs (CCPTP), and the Society
for Counseling Psychology (SCP) in August of 2006. The joint writing tearthfs document consisted of

members from ACCTA, CCPTP, and SCP, including Kathleen J. Bieschke, Ph.D., Chair, (SCP), Arnie Abels, Ph.
D., (ACCTA), Eve Adams, Ph.D., (CCPTP), Marie Miville, Ph.D., (CCPTP), and Barry Schreier, Ph.D., (ACCTA).
This documents intended to serve as a model statement for counseling psychology training communities and we
encourage sites to adapt the CPMTVSD to reflect their particular environment. The writing team for this document
would like to acknowledge Laurie Mintz, Ph.&nd her colleagues at the University of Missabmiumbia; the

values statement for their program served as the starting point for the current document. Correspondence regarding
this document should be directed to Kathleen J. Bieschke, Ph.D., 306 CEDWi@uuniversity Park, PA, 16802

or tokbieschke @psu.edévailable athttp://www.ccptp.org/trainingdirectorpage6.htmi



mailto:kbieschke@psu.edu
http://www.ccptp.org/trainingdirectorpage6.html
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APPENDIX D

Change of Advi®r Request

Date:

To: Psy.D. Program Director

Student Name:

Please change my advisor from:

to:

By signing below, the student is stating that she or he has talked with both the current and
potential future advisor about the planned change and believes that both faculty members are
willing to make this change; she or he also understandsas discussed the potential
implications, including issues related to dissertation chairing and dissertation topic selection.

The Current Advisor is acknowledging that such a conversation occurred and she or he accepts
the change. The Requested Asiriis acknowledging that such a conversation occurred and she
or he accepts the change.

Signatures

Psy.D. Student Date
Current Advisor Date
Requested Advisor Date

Psy.D. Program Director Date
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APPENDIX E
Core Psy.D.Program Faculty Members

Tracy Cohn, Ph.D., Assistant Professor

Dr. Cohn received his Ph.D. in Counseling Psychology with an emphasis in human sexuality
from the University of Kansas in 2007e completed his internship at Dwight D. Eisenhower
Veterans Administration Medical Center, Leawsrth, KansasHe joined the Radford faculty

in the Fall of 2007. Prior to coming to Radford, he worked as a researcher on a grant funded by
the Department of Labor, which sought to examine thesgaking and jolmaintenance

strategies of individuals wh disabilities. His current research is in the areas of human sexuality,
the impact of behavior on public policy, and conflict in close relationstWisile working

toward becoming licensed as a clinical psychologist in Virginia, he enjoys seeingidlients
inpatient and outpatient settings on issues related to substance abuse, trauma, and sexual
identity. He also assists with fundraising for organizations that provide services forserded

and marginalized populations.

Sarah Hastings, Ph.D., Asstant Professor

Dr. Hastings received her Ph.D. in Counseling Psychology from the University of Kansas in

1999. She completed her internship at Kansas State University Counseling S&Shie¢sined

the faculty at Radford in the Fall of 2006. Prior to @agrto Radford she worked in a rural

mental health center in southeast Kansas and consulted with the local Head Start agency. She
also worked as a licensed psychologist in the counseling center at Baker University for 6 years,
serving 4 years as directowh i | e t here she served on the uniyv
and coauthored a $200,000 grant awarded by the Department of Justice to increase awareness of
genderbased violence and enhance counseling and support seidieesurrent research

prgects include rural psychological practice, sssmpassion and body image, and optimism in
relationships. She is licensed as a clinical psychologist in Virginia and enjoys working with

clients who are dealing with life transitions.

Valerie Leake, Ph.D. Assistant Professor

Dr. Leake received her Ph.D. in Counseling Psychology from the University of Kentucky in

2006. She completed her internship at the Cincinnati Veterans Affairs Medical Cenéer.

joined the faculty at Radford in the fall of 200/rior to coming to Radford she worked for a

year at the University of Kentucky as a Visiting Assistant Professor where she taught a variety of
courses including counseling techniques, counseling theories, psychological assessment, gender
development, and pracum. Her research focuses on validation of the Family Belonging-Scale
Revised with adolescents and adults, development of interventions for stepfamilies with
adolescents, and how level of family belonging is correlated to positive and negative outcomes
for adolescents and adults. She is a member of the American Psychological Association and the
American Educational Research Association and presents research yearly at their national
conferences. She is licensed as a clinical psychologist in Virginia arehgbys working with

couples and families.
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Ruth Riding-Malon, Ph.D., Assistant Professor

Dr. RidingMalon earned her Ph.D. in Counseling Psychology from the University of Kentucky

in 2008. She completed her internship at Kentucky River Community @adeAppalachian

Regional Healthcare Hospital in Hazard, KentucBye joined the Radford faculty in the Fall of
2008. Prior to coming to Radford, she worked in a community mental health clinic in central
Kentucky and served one year as assistant tdithie director. She participated in research

projects on Aids prevention in high schools, and on rape prevention on college campuses; she
trained staff and student leaders on effective sexual assault response, and worked with pre
service teachers to incismawareness of multicultural issues. Dr. Rieif@on is interested in

rur al ment al heal th, womends issues, trauma t
populations. Her current research interests lie in studying issues particular to popiratioals

areas, investigating the effectiveness of multicultural training, evaluating trauma treatments, and
examining the impact of spirituality in the lives of clients.

James L. Werth Jr., Ph.D., Professor and Program Director
Dr. Werth received his PD. in Counseling Psychology from Auburn University in 1995. He

completed his internship at Arizona State Uni
the faculty at Radford in the Fall of 2007. Prior to coming to Radford he worked at the

Universityof Ar kansaso6 Counseling and Rectprallebolwo gi c al
at The University of NebraskalLincoln where he received a Master of Legal Studies degree,

was the American Psychol ogical Assmciationos

Washington DC, and was a faculty member in the Collaborative Program in Counseling
Psychology at The University of Akron. His research interests includefelifd issues, HIV
disease, suicide, professional ethics, and rural mental health. He isdiesrselinical
psychologist in Virginia and enjoys working with clients, especially persons with HIV disease
and persons living with chronic and terminal illnesses (and their loved ones).
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APPENDIX F

The Importance of Psychotherapy for Students and
Therapy Opportunities for Psy.D. Students

The faculty of the Psy.D. Program want to inform you about resources available during your
graduate training. We hope that you take advantage of all your opportunities for personal and
professional development dugimnd subsequent to your graduate training.

Psychotherapy can be useful during graduate school. Sometimes students express interest in
receiving their own psychotherapy and we support these endeBlease note that because the
Radford University Stdent Counseling Services is a practicum placementvaistrongly
recommend that students talk to the Director of SCS, Erin Sullivan, regarding whether she
believes they can offer the necessary support or whether another provider might b&Histter.
may meanthat students need to look outside the University for services. However, this can lead
to concerns regarding how to pay for private services.

Therefore, the faculty have made arrangements with the Virginia Tech Department of
Psychology Psychologal Services Centehitp://www.psyc.vt.edu/centers/py&or Psy.D.

students to be seat the Virginia Tech student rate; students just need to say they are enrolled in
the Radford University Psy.D. &gram to receive the discounted r&@&idents may also be seen

at the Virginia Tech Family Therapy Centattp://www.familytherapy.vt.edu/ftc.htmmfor a flat

rate of $15/sessiostudents can exqre agencies in this aresych asNew Rive Valley

Community Services; however, students shaowlté thathis is a potential practicum sise

students need to be aware that other students in the program may find out that they are receiving
services athe agency and their privacy, and perhaps even coniiidiey, cannot be guaranteed).

In addition, NRVCS hastated thafi iwbuld be a violation of our obligation to prevehial
relationships to provide [outpatiersrvices to someone who had in thetpa plans to seek a
placement with us.

The Free Clinic/Mental Health Association offers a pro bono counseling prolgoaveyerwe

have been i nfor med tidelaibilitydtbrough the pro hohoeouwselingt er i a
program is enrollment &t college or university in the area that has a formal counseling center.

That means Radford or Virginia Tech. o0 Therefo

Please feel free to talk with any faculty member about these possibilities.


http://www.psyc.vt.edu/centers/psc/
http://www.familytherapy.vt.edu/ftc.html
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APPENDIX G

Recommenckd Four Year Program of Study

Fall 1 - 12 credits

612 Psychometric Theory, Assessment, Appraisal and Application
800 Introduction to Counseling Psychology

801 Multicultural Counseling

840 Practicum 1(a)

Spring 1- 12 credits

628 Biological Foundations @ehavior

803 Vocational Psychology

802 Ethical, Legal, and Professional Issues in Psychology
840 Practicum 1(b)

Summer 17 12 credits

660 Human Growth and Lifespan Development
806 Advanced Personality Assessment

811 Health Psychology in Rural Areas

843 Summer Practicum

Fall 2 - 12 credits

774 Introduction to Psychopharmacological Medications

777 Multivariate Analysis of Behavioral Data

805 Advanced Cognitive and Intellectual Assessment Techniques
or 631Cognitive and Intellectual Assessment Rigicues

841 Practicum 2(a)

Spring 2 - 12 credits

772 Couples and Family Systems Therapy
785 Neuropsychological Assessment

808 Qualitative Research Methods

841 Practicum 2(b)

Summer 2- 9 credits

809 Supervision

810 Rural Consultation and Program Evaluat
843 Summer Practicum

Fall 3 - 13 credits

623 Advanced Social Psychology

630 Cognitive and AffectivAspects oBehavior
842 Practicum 3(a)

899 Dissertation
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Spring 3 - 10 credits

622 Historical Foundations of a Scientific Psychology

773 Assessment difreatment of Addictive Disorders in Rural Settings
812 Rural Cultural Issues

842 Practicum 3(b)

899 Dissertation

Summer 3- 3 credits
843 Summer Practicum

Fall 4 - 1 credit
870 Doctoral Internship (a)

Spring 4 - 1 credit
870 Doctoral Internship (b)

Summer 4 -1 credit
870 Doctoral Internship (c)

Students need to be aware that one of the courses in the Spring of Year 1 (Psychometrics) has a
prerequi si tPEBYCkh1l (NRethadblagy atiddPsogram Evaluation in Psychology) or

its equivalent (you cago tohttp://www.radford.edu/~jaspelme/611/Sprng

2007/Psych 611 spring_2007.htonreview the syllabus for Spring 2007 to see whether your
background seems egaient, but the final determination of whether your research course was
sufficient will be in the hands of the Psychometrics instructor). Further, the Multivariate statistics
course that is taken in the Fall of Year 2 requires substantive backgrounctisthasiics (the
equivalent of Radfordoés PSYC 610 [ Analysis of
difficulty with the course (you can go Idip://www.radford.edu/~tpierce/psyc_610.Hhimn

review the syllabus for Fall 2006 see whether your background seems equivalent).

Another way of showing the curriculum is in a tabular format, which can be found on the next
page. Please note that the list above and in the ells of the table, antgdempurses are
presented.


http://www.radford.edu/~jaspelme/611/Spring-2007/Psych_611_spring_2007.htm
http://www.radford.edu/~jaspelme/611/Spring-2007/Psych_611_spring_2007.htm
http://www.radford.edu/~tpierce/psyc_610.htm
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Doctor of Psychology Degre& Recommended~our Year Program of Study

Fall 1 - 12 credits

Spring 1 - 12 credits

Summer 1- 12 credits

612 Psychometrics

800 Introduction to Counseling
Psychology

801 Multicultural Cainseling

840 Practicum 1(a)

628 Biological Foundations

802 Ethical, Legal, and
Professional Issues in
Psychology

803 Vocational Psychology

840 Practicum 1(b)

660 Human Growth and
Lifespan Development

806 Advanced Personality
Assessment

811 Health Psychology in
Rural Areas

843 Summer Practicum

Fall 2 - 12 credits

Spring 2 - 12 credits

Summer 2- 9 credits

774 Psychopharmacological
Medications

777 Multivariate Analysis

805 Advanced Cognitivand
Intellectual Assessment
Techniques

or 631 Cognitive and Intellectual
Assessment Techniques
841 Practicum 2(a)

772 Couples and Family
Systems Therapy

785 Neuropsychological
Assessment

808Qualitative Research
Methods

841 Practicum 2(b)

809 Supervision

810 Rural Consultation and
Program Evaluation

843 Summer Practicum

Fall 3 - 13 credits

Spring 3 - 10 credits

Summer 3- 3 credits

623 Advanced Social
Psydology

630 Cognitive and Affective
Aspectsof Behavior

842 Practicum 3(a)

899 Dissertation

622 Historical Foundations
of a Scientific
Psychology
773 Assessment and Treatment
of Addictive Disorders
in Rural Settings
812 Rural Cultural Issues
842 Practicum 3(b)
899 Dissertation

843 Summer Practicum

Fall 4 - 1 credit

Spring 4 - 1 credit

Summer 471 1 credit

870 Doctoral Internship (a)

870 Doctoral Internship (b)

870 Doctoral Internship (c)
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APPENDIX H

Overview of how the Psy.D. Program Meets Oversight Body Requirements

Requirement \

Psy.D. Course

APA Accreditation

Biological Aspects of Behavior

628:
774:

Biological Foundations of Behavior
Introduction to Psychopharmacological Medicatio

Coqgnitive/Affective Aspects of Behavior

630:

Cognitive and Affective Aspects of Behavior

Social Aspects of Behavior

623:

Advanced Social Psychology

History and Systems of Psychology

622:

Historical Foundations of a Scientific Psychology

Psychological Measament

612:

Psychometric Theory, Assessment, Appraisal, an
Application
(Note: This course has a prerequisite of a
foundational research methods course)

Research Methodology 808: Qualitative Research Methods
899: Dissetation
Techniques of Data Analysis 777: Multivariate Analysis of Behavioral Data

899:

(Note: This course has a prerequisite of a
foundational statistics course)
Dissertation

Individual Differences in Behavior

801:
812:

Multiculturd Counseling
Rural Cultural Issues
(Also infused into other courses)

Human Development

660:

Human Growth and Lifespan Development

Dysfunctional Behavior/Psychopatholog

840:
changing td=all for 2009 cohoit Adult
Psychopathology

841:

Practicum I$pring 2009 for 2008 cohort then

Practicum Il (Fall): Child Psychopathology
(Also infused into other courses)

Professional Standards and Ethics

802:

Ethical, Legal, and Professional Issues in Psycho
(Also infused into other courses)

Theories and Methods of Assessment &
Diagnosis

773:

785:
805:

806:
840:
841:
842:
843:
870:

Assessment and Treatment of Addictive Disorder
Rural Settings

Neuropsychological Assessment

Advanced Cognitive and Intellectual Assessment
Techniques

Advanced Personality Assessment

Practicum Irgpeated X)

Practicum Il (repeate&2X)

Practicum Il (repeatezK)

Summer Practicum (repeated 3X)

Internship (repeated 3X)

Effective Intervention

772:
803:
811:

Couples and Faly Systems Therapy
Vocational Psychology
Health Psychology in Rural Areas
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840: Practicum | (repeated@ Summer for 2008 cohort,
Spring for 2009 cohort is specifically focused on
evidence based practjce

841: Practicum Il (repeale2X)

842: Practicum Il (repeatezX)

843: Summer Practicum (repeated 3X)

870: Internship (repeated 3X)

(Also infused into other courses)
(Evidencebased practice in psychology is one o
the four major emphases thie program)

Consultation

810: Rural Consultation and Program Evaluation

Supervision

809: Supervision

Evaluating the Efficacy of Interventions

772: Couples and Family Systems Therapy
803: Vocational Psychology
811: Health Psychology in Rural Areas
840: Practicum | (repeated 2X; Summer for 2008 cohot
Spring for 2009 cohort is specifically focused on
evidence based practice)
841: Practicum Il (repeatetX)
842: Practicum Il (repeatezX)
843: Summer Practicum (repeated 3X)
870: Internsip (repeated 3X)
(Also infused into other courses)
(Evidencebased practice in psychology is one o
the four major emphases of the program)

Issues of Cultural and Individual
Diversity that are Relevant to All of the
Above

801:
812:

Multicultural Counseling
Rural Cultural Issues
(Also infused into other courses)
(Diversity and Rurality are two of the major
emphases of the program)

Attitudes Essential for Lifelong Learning
Scholaly Inquiry, and Professional
ProblemSolving

800: Introduction to Counseling Psychology
801: Ethical, Legal, and Professional Issues in Psycho
840: Practicum | (repeatedX)
841: Practicum Il (repeate?X)
842:Practicum Il (repeatedX)
843: SummePracticum (repeated 3X)
870: Internship (repeated 3X)
(Also infused into other courses)

ASPPB/National Register Designate
Program

Scientific and Professional Ethics and
Standards

801: Ethical, Legal, and Professional Issues in Psycho

Research Design and Methodology

808: Qualitative Research Methoosmbined with the

prerequisite quantitative statistics course for 77,

Statistics

777: Multivariate Analyses of Behavioral Data
(Note: This course has a prereqiasif a

foundational statistics course)
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Psychometric Theory 612: Psychometric Theory, Assessment, Appraisal, an
Application
(Note: This course has a prerequisite of a
foundational research methodsicse)

Biological Bases of Behavior 628: Biological Foundations of Behavior
774: Introduction to Psychopharmacological Medicatio

Cognitive-Affective Bases of Behavior | 630: Cognitive and Affective Aspects of Behavior

Social Bases of Behavior 623: Advaned Social Psychology

Individual Differences 660: Human Growth and Development

801: Multicultural Counseling

840: Practicum | (Sprinfpr 2008 cohort, Fall for 2009
cohor): Adult Psychopathology

841: Practicum Il (Fall): Child Psychopathology

Virginia Licensure Requirements
(3+ hours in all of the following, except
practicum)

Biological Bases of Behavior 628: Biological Foundations of Behavior
774: Introduction to Psychopharmacological Medicatio

Cognitive-Affective Bases of Behavior | 630: Cogniive and Affective Aspects of Behavior

Social Bases of Behavior 623: Advanced Social Psychology
Psychological Measurement 612: Psychometric Theory, Assessment, Appraisal, an
Application

(Note: This course has a prerequisite of a
foundational research methods course)

Research Methodology 808: Qualitative Research Methods

Techniques of Data Analysis 777: Multivariate Analyses of Behavioral Data
(Note: This course has a prerequisite of a
foundational statistics course)

Professional Standards and Ethics 801: Ethical, Legal, and Professional Issues in Psycho
Individual Differences in Behavior 801: Multicultural Counseling

Human Development 660: Human Growth and Development
DysfunctionalBehavior 840: Practicum | (Spring for 2008 cohort, Fall for 2009

cohort): Adult Psychopathology
841: Practicum Il (Fall) Child Psychopathology

Theories and Methods of Intellectual 805: Advanced Cognitive and Intellectdgsessment
Assessment and Diagnosis Techniques

Theories and Methods of Personality | 806: Advanced Personality Assessment
Assessment and Diagnosis (including it
practical application)

Effective Interventions and Evaluating t| 772: Couples ahFamily Systems Therapy

Efficacy of Interventions 803: Vocational Psychology

811: Health Psychology in Rural Areas

840: Practicum | (repeated 2X; Summer for 2008 coho
Spring for 2009 cohort is specifically focused on
evidence based practice)

841: Practicum Il (repated2X)

842: Practicum Il (repeatezX)

843: Summer Practicum (repeated 3X)

870: Internship (repeated 3X)
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Consultation and Supervision

809: Supervision
810: Rural Consultation and Program Evaluation

Applicants who graduated from progran
which meethe criteria [above] shall
submit documentation of having
successfully completed practicum
experiences in assessment and diagno
psychotherapy, consultation and
supervision. The practicum shall includé
minimum of nine graduate semester ho
or 15 ormore graduate quarter hours or
equivalent in appropriate settings to
ensure a wide range of supervised train
and educational experiences.

840: Practicum | (repeatedq [3 credits eaclafter 2008
cohori

841:Practicum Il (repeatedxd [3 credis each]

842:Practicum Il (repeatedX) [3 credits each]

843: Summer Practicum (repeated 3X) [3 credits each

Counseling Psychology Model
Program

(Note: Only the areas in the
AnProfessional Cor €
Psychol ogydo are | i
other areas overlap with APA
accreditation requirements)

Professional Issues in Counseling
Psychology

800: Introduction to Counseling Psychology

Theories and Techniques of Counseling
Psychology

772: Couples and Family Systems Therapy

803: Vocational Psychagy

841: Practicum Il (Spring): Positive Psychology

842: Practicum lll (Fa)t Brief Therapy

843: Summer Practicum: Group Counseling (taught in
rotation)

Legal and Ethical Issues

801: Ethical, Legal, and Professional Issues in Psycho

Individud and Cultural Diversity

773: Assessment and Treatment of Addictive Disorder
Rural Settings

Multicultural Counseling

Rural Consultation and Program Evaluation

811: Health Psychology in Rural Areas

812: Rural Cultural Issues

802:
810:

Practiaim and Internship Training

840: Practicum | (repeatedX)

841: Practicum Il (repeatetX)

842: Practicum Il (repeatezX)

843: Summer Practicum (repeated 3X)
870: Internship (repeated 3X)

Psychological Assessment, Diagnosis,
and Appraisal

612: Psychomtric Theory, Assessment, Appraisal, and
Application
(Note: This course has a prerequisite of a

foundational research methods course)
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773: Assessment and Treatment of Addictive Disorder
Rural Settings

785:Neuropsychological Assessment

805: Advanced Cognitive and Intellectual Assessment
Techniques

806: Advanced Personality Assessment

840: Practicum | (repeate&X)

841: Practicum Il (repeatezX)

842: Practicum Il (repeatezk)

843: Summer Praicum (repeated 3X)

870: Internship (repeated 3X)

Career Development and Counseling

803: Vocational Psychology
840: Practicum |

(One semester in the RU Experiential Learning a

Career Services office is required)

Consultation

810 Rural Consultation and Program Evaluation

Program Evaluation

810: Rural Consultation and Program Evaluation

Supervision and Training

809: Supervision
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APPENDIX |
Plan for Students not Completing the Program in 5 Years

Students not completing the gram by the end of their fifth year shall file a written plan for
completion of the program with the Psy.D. faculty through their advisor. This plan will include
both tasks and a timeline for completion.

The Psy.D. faculty will review the plan and modiiions, if any, will be negotiated between the
student and the faculty. The student, her or his advisor, and the program Director will sign the
form.

Plans will be updated by the student and reviewed by the Psy.D. faculty at least twice a year. The
faculty may request a meeting with any student who is not meeting the timelines in the approved
plan.

In order to maintain satisfactory progress in the program, a student must meet the timelines in the
approved plan.

Students may request a leave of absende aygpropriate reasons stated, as per the guidelines in
this handbook and the Graduate College Handbook, following the filing of this plan. During this
time they are not required to work toward completion of the degree but a new timelingemust
developed ad approved by the faculty. Usually, only one such leave of absence will be
approved by the faculty for each student.

Decisions regarding student progress will take into account program emphasis on respecting
individual differences and varying student de@nd balancing excellence in student training and
flexibility in student choices.
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APPENDIX J
Remediation for an Unacceptable Grade Form

Student Name: Student ID:

Date From Completed:

The Uracceptable Grade was received in

Grade received:

Semester/Year in which the grade was received:

This form is to document that the student named above received an unacceptable geade in th
graduate course indicated. As a result, a remediation plan was developed between the student,
instructor, and Psy.D. faculty. This form is a contract between the student and the instructor and
the Psy.D. faculty. Failure to complete the plan as indidadmv may lead to removal from the
program, unless exceptions are approved by the instructor and Psy.D. faculty, and documented
on other forms. Poor performance in another course may result in removal from the program
even if this remediation plan is sessfully completed.

Remediation Plan
[Use as much space as necessary to define the tasks to be completed, the quality of work
expected, and the timeline for completion. Please be specific in all aspects.]

Signatures
Student Date
Course Instructor Date

Psy.D. Program Director Date



Psy.D. Student Handbook 99

APPENDIX K

Recommendations for Practicum Policies
Council of Chairs of Training Councils (CCTC)

Approved with modifications by the CCTC on March 22, 2007
Final version June 27, 2007

CCTC Practicum Workgroup

Jeff Baker, APPIC

Sherry Benton, ACCTA

Beth Doll, CDSPP

Steve Dollinger, CUDCP

Kelly Ducheny, NCSPP

Kim Lassiter, ADPTC

Brian McNeill & Cindy Juntunen, CCPTP
Emil Rodolfa, ASPPB

Laurene Wilson, CCPPP

Bob Hatcher, Chair

The CCTC Recommendations for Practicum Policies document is intended to assist graduats program
developing and/or modifying their policies regarding practicum training. Feedback is most welcome
(robhatch@umich.eduThis document has a companion document, the CCTC Practicum Definition
Document, also available on the CCTC websiteyatv.psychtriningcouncils.orgThe Practicum
Competencies Outline may be accessed at this address as well. CCTC Practicum Workgroup
Administrative

CCTC Practicum Workgroup: Recommendations for Practicum Policies

Categories of Activities Constituting the Practicum

Keeping in mind our definition of the practicum as an educational experience under the auspices of the
graduate program, we consider the practicum as comprising the following activities leading to appropriate
competencies:

1. Direct Psychological Service Adtities: These activities may include:

1.1. Direct service to clients, including individuals, couples, groups, organizations, etc.

1. 2. I nteraction/consultation with others on the

1.2.1. Other professionals within the practicuta,such as psychologists, physicians, nurses, social
workers, and others.

1.2.2. Professionals and systems external to the practicum site, such as current and previous providers,
courts, schools, and physicians.

1.2.3. Parents, teachers and other cagetak

2. Indirect Psychological Service Activities:

2.1. Observation of direct service activities.

2.2. Case Management: Record keeping and report writing related to these activities, client eligibility
review, insurance documentation.

2.3. Coordination ofreatment teams in the practicum setting.

2.4. Outcomes assessment and tracking.
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3. Supervision of Service Activities

3.1. Supervision Received: Supervision of direct and indirect psychological service activities by
appropriately qualified staff anddalty.

3.2. Supervision Received: Formal peer supervision overseen by qualified staff or faculty.

4. Training Activities®

4.1. Seminars/Educational Meetings as part of practicum program.

4.2. Other preparation: Including use of scientific and professiberature to inform direct service or
other professional activities.

4.3. Presentation and Case Review: Including case presentations, record reviews and quality assurance
activities.

5. Additional Professional Activities

5.1. Program development and lenadion.

5.2. Outreach

5.3. Advocacy activities

5.4. Provision of supervision to others, overseen by qualified staff or faculty.
5.5. Management/administration of clinical setting.

Educational Model and Curriculum Plan

The academi c pr daghaseddugon its educatiosalimolishoulg specifically address
practicum training, detailing how the practicum h
should include an overall statement of the goals and objectives of practimingteand a description of

how these goals and objectives are designed to realize those of the academic program. The curriculum

plan should specify how the practicum is integrated with other elements of the program, and ensure that
adequate forums are pided for discussion of the practicum experiehce.

Administrative Policies and Procedures for Practicum
The academic program should have a set of administrative policies and procedures designed to provide a
structure for achieving the goals and objectoels t he programds practicum tr a

Administrative policies and procedures should address the following:
1. For Practicum Training Overall
1.1.The design of the practicum and specification of required experieficasss all students, policies
should esure that the sequencing, duration, nature and content of the practicum are appropriate
for and consistent with the®programés training

® These activities are part of the practicum program itself, not of thprpoticum curriculum (e.g., not an

assessment course).

" For purposes of integration and coordination, where relevant, netei® made in this document to CoA

Guidelines & Principles for Accreditation of Programs i
Domain B, Section 3, p. 9: Curriculum Plan.

8 Guidelines, Domain B. Sections 1 & 2, p. 9.

° GuidelinesPomain B, Section 4, Paragraph b, p. 10.

1° Guidelines, Domain B, Section 4, Paragraph c, p. 10.
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1.2.The selection of practicumsiteson si st ent with the proapr’hesés trair
sites should:
1.2.1. Agree to provide training, including sufficient supervision, consistent with the
programds trainiffg goals and objectives:;
1.3.The establishment of formal training contraatish these sites, including a procedure forcéfying a
clear, mutual understanding of the agre@dn goals and objectives of the practicum experience.
1.4.The evaluation of the practicum trainioffered by the sites to ensure high quality experiences.
1.5.A process for planning, tracking and rewiingthe practicum training experiences of each individual
student.
1.6.Policies and procedures for addressing problelissovered in reviews of student and site.

2. For individual students policies and procedures should ensure that:

2.1.Each studenihas an overall written practicum plahat specifies training goals and a sequence of
practicum experiences selected to address these goals. This set of experiences is designed to
ensure that the sequencing, duration, nature and content of the practécappiapriate for and
consistent with the st uthisplénwil efiea theaprogranmsa | need
training goals and objectives, and is expected
educational experiencé.

2.2.Ea c h s tprogiessristre¥isweal least yearly (see 1.5 above).

2.3.Each student receives the training experiences specified in the practicuasptaplemented
through the programés written training contrac

2.4.A clearprocess exists to provide each student ¥atuback throughout the course of the practicum
regarding her or his achievement of the levels of competence expected in the plan.

2.4.1.Failure to achieve competencghould a student fail to achieve compegeimca particular area or
areas, additional steps should be undertaken in accordance with the program's policies on
remediation.

2.5.A central cumulative record is established for each studémtat cont ai ns the studer
the activities undrtaken in practicum as part of the plan, and the level of achieved competence as
specified in the plan.

2.6.Feedback/review of the student by the steurs at least twice during each practicum experience.

This review wil./ m oentioftthe practichnecorgractiadddevel af s f ul f i | |
achievement of the expected competencies. Students should receive direct written feedback
regarding their performance.

2.7.Feedback is obtained from the student regarding the practicum expesrddbke site ebrand
again |l ater during the practicum experience, s
contract, and to pursue changes needed in the event problems become apparent.

" Guidelines, Domain C, Section 3, Paragraph f, p. 11.

12 Guidelines, Domain B, Section 4, Paragraph a, p. 10.

13 See Guidelines, Domain B, Section 4, Paragtagh 10.

4 The format for the plan could range from a document specifically written for an individual student, to an
individualized plan created with a template based on progvai®a training goals and objectives. The plan may well
change as gbdsandsljeatides evohe.s
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APPENDIX L
Psy.D. Practicum Student Evaluation Form

The practicum ealuation form that is being used in the Psy.D. Program is adapted from one used
at the University of North Dakota, which is based on the set of practicum competencies
developed by the Association of Directors of Psychology Training Clinics (ADPTC). Thé se
competencies identifies different levels from Novice to Intermediate to Advanced; however, the
faculty decided to use a different rating scale. Therefore, we only include the introduction to the
competencies here. The entire ADPTC document can bd ftun
http://www.adptc.org/public_files/Practicum%20Competencies%20FINAL%20(0ct%20'06%20

Version).pdf

The Practicum Competencies Outline: Reporbn Practicum Competencies

The Association of Directors of Psychology Training Clinics (ADPTC) Practicum Competencies
Workgroup

The Council of Chairs of Training Councils Practicum Competencies Workgroup
Robert L. Hatcher, Ph.D. & Kim Dudley Lassitéh.D.

Modifications based on discussion by the Council of Chairs of Training Councils (CCTC) Practicum
Competencies Workgroup and by members of the CCTC at its meeting on March 25, 2004 in
WashingtonDC, & discussion by 42 Clinic Directors at the MidegnMeeting of the ADPTC, Miami

FL, February 27, 2004. Nadya Fouad, Ph.D. and Barbara Cubic, Ph.D. provided specific wording for
some categories. Further revisions based on comments from the CCTC meeting of November, 2004,
Jeffrey Binder, Ph.D.; Division®Executive Committee.

Revision Date: October 24, 2006

For a full introduction to this document, please refer to:
Hatcher, R. L. & Lassiter, K. D. (2007). Initial training in professional psychology: The Practicum
Competencies Outlind.raining and Edication in Professional Psychology,48-63.

Aims and Uses of this Report
The Association of Directors of Psychology Training Clinics (ADPTC) has practicum training as its main
focus. The ADPTC recognizes the importance of defining, training for aedsisg core competencies in
psychology. The motivation for preparing this document arises from these values.

Please see Hatcher & Lassiter (2007) for a fuller discussion of the aims and uses of this
document.

Aims of this document

1. To assemble andganize descriptions of currently identified core competencies for the
professional psychologist.

2. To characterize the levels of competence in these core domains that are expected at the
beginning of practicum training and at the end of practicum trgjmgrior to beginning internship.


http://www.adptc.org/public_files/Practicum%20Competencies%20FINAL%20(Oct%20'06%20Version).pdf
http://www.adptc.org/public_files/Practicum%20Competencies%20FINAL%20(Oct%20'06%20Version).pdf
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Potential uses for this document

1. Assist in developing practicum training programs by defining competency goals.

2. Assist in communication between practicum sites and graduate programs regarding training
goals.

3. Develop competency assessments for practicum trainees.

4. Provide a basis for evaluating outcomes for practicum training programs.

5. Stimulate thinking concerning competency goals for more advanced training.

Scope and applicability of this documen

1. This document covers an extensive set of competencies, most of which have been endorsed
more or less strongly by various groups in professional psychology as required for a fully competent
psychologist.

2. We recognize that professional psychologyaavhole has not endorsed a list of competencies
regarded as essential for the fully competent professional psychologist.

3. We recognize that individual psychology programs, depending on their educational goals, will
likely select a subsetof thecompet ci es | i sted below that reflect th
point should be stressed, lest readers conclude that every practicum program should teach all of the
competencies described below. The aim of this document is to provide a corspyelaeaount of
relevant competencies, which can inform a program
model. In its Guidelines and Principles for Accreditation of Programs in Professional Psychology (2005),
t he APA not es torhpaotessiinVaives judging theedegiee ta which a program has
achieved the goals and objectives of its stated training model. That is, an accreditation body should not
explicitly prescribe@r ogr amdés educati onal goal sd obe theapheodtcées
(Section Il.a.)

Sources for this Document

This document is based on the work of the ADPTC Competencies Workgroup, with input from the CCTC
Competencies Workgroup and the CCTC itself. It draws on many sources. Key are reports from two
conferences held by psychology educators: The 2001 American Psychological Association (APA)
Education Leadership Conference, with its Workgroup on Practicum Competencies, whose report may be
found athttp:/Mwww.apa.org/ed/elc/group5.PDé&nd the APPIC Competencies Conference: Future
Directions InEducation And Credentialing In Professional Psychology, held in November 2002 in
Scottsdale AZ, whose report may be foundtgi://www.appic.org/news/3_1 news_Competencies.htm

An explicit decision was made not to seek consensus of the total Competencies Conference group on the
specification of competencies for psychologists. Although the presenbhtnt assembles specifications

for competencies into one document, we are not claiming consensus on which of these competencies are
Afcore, 0 or essential competencies for the field (
document 06 above).

é

Individual and Cultural Difference

A core principle behind all competencies listed in this document is awareness of, respect for, and
appropriate action related to individual and cultural difference (ICD). Issues of ICD are relevant to each

of the comptencies described, but take a particularly large role in some. In these instances, we have made
an effort to mention ICD specifically.

é


http://www.apa.org/ed/elc/group5.PDF
http://www.appic.org/news/3_1_news_Competencies.htm
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Practicum Initial Evaluation Form

This form is to be completed for each doctoral student during the first two weeks of the Fall semester. Students are
responsible for discussing this formtlviheir advisors, the practicum instructor, and the program director during

this time. The student and advisor/practicum instructor/program director will complete the form together and the
faculty member will then present it to the rest of the faculty.

Student Name Date of Evaluation
. . . . 3 = Exceeds
A. Baseline Competencies: Skills, Attitudes and Knowledge that students should possess -
- - - - — - - Expectations
the Novice level prior to their practicum training experience: » = Meet
= Meets

Before beginning Practicum, students need to possess amthsleate a set of basic personal | Expectations
and intellectual skills, attitudes and values, and a core of professional knowledge. This co

knowledge and these skills, attitudes and values are baseline competencies of the profesg mér_e ',::;ids
psychologist. The Psy.D. faculbyas determined that it is inappropriate to undertake formal before moving
clinical professional training with students who have not acquired these skills. If more than into Field
ratings of 1 (see legend to the right) are obtained, students will need to complete specified placement
remedal activities prior to beginning a field placement. 0= Risk o
1. Personality Characteristics, Intellectual and Personal Skills others

a) Interpersonal skills: ability to listen and be empathic with others; respect for/intere
othersdé cultures, experiences, val ues,
skills include verbal as well as nwerbal domainsAn interpersonal sKilof special
relevance is the ability to be open to feedback.

b) Cognitive skills: problensolving ability, critical thinking, organized reasoning,
intellectual curiosity and flexibility.

c) Affective skills: affect tolerance; tolerance/understanding @frpersonal conflict;
tolerance of ambiguity and uncertainty.

d) Personality/Attitudes: desire to help others; openness to new ideas;
honesty/integrity/valuing of ethical behavior; personal courage.

e) Expressive skill s: abi ldlings antdioformatianimu n
verbal, noaverbal, and written forms.

f) Reflective skills: ability to ex
behavior s, and onebs effect on others.

g) Personal skills: personal organization, personal hygieppropriate dress.

h) Teamwork: ability to work with others, including professionals from other disciplin

2. Knowledge from classroom experience:

a) Assessment & Clinical Interviewing

i)Knowledge regarding psychopathology related to the @tjoul(s) served by the
practicum sites.

i) Knowledge of scientific, theoretical, empirical, and contextual bases of psycholg
assessment.

iii) Knowledge of test construction, validity, score reliability, and related assessme
psychometrics.

iv) Training in principles and practice of systematic administration;gttfzering, and
interpretation for assessment, including identifying problems, formulating diagnos¢
goals and case conceptualizations; understanding the relationship between asses
and intervention, assessment of treatment progress and outcome.

v) Training in the models and techniques of clinical interviewing.
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b)

Intervention

i) Knowledge of scientific, theoretical, empirical and contextual bases of interventi

i) Training in basic clinical skills, such as empathic listening, framing problems, et

ii) Training in assessment of treatment progress and outcome.

c)

Ethical & Legal

i) Principles of ethical practice and decision making (APA, 2002)

ii) Legal knowledge relted to the practice of psychology [ Federal (e.g., HIPAA), St
law]

d)

Individual and Cultural Difference (ICD)

i) Knowledge and understanding of the principles and findings related to ICD as th
apply to professional psychology.

i) Understandinpf oneds own situation (e.g.,
gender, sexual orientation; oneds at
dimensions of ICD (e.g., class, race, physical disability).

iii) Understanding of the need to consideDI@sues in all aspects of professional

psychology work (e.g., assessment, treatment, research, relationships with collea

Based on the above evaluation and the evaluation of the faculty,
IS/ IS NOT deemed ready to proceed to Fieldwork.

If student is deemed NOT ready, the f
application for fieldwork to be considered:

| owi

ng

areas

Advisords Name Advisordés Signat ur Bate

Training Directoré3rBHamengSighature ct or 6 Pate

Note: This form is adapted slightly from one used by the University of North Dakota
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PRACTICUM EVALUATION
Radford University
Counseling Psychology Psy.D. Program

(First section to be completed by student)

Student: Supervisor:
Semester/Year Placement Location:
Date of Review:

Approximate number of client contact hours for this semester:
Approximate number of supervision hours for this semester:
Approximate number of total hours for this semester:
Met hods of reviewing studentds sessions:

We appreciate gervisors taking the time to provide weekly supervision. In addition, we ask that this

form be completed at appropriate times. This form is fairly long, with 11 general areas and-one site
specific area, each of which has several items to be rated. Theajasty of the items in the general

areas are derived from the Practicum Competencies Outline developed by the Association of Directors of
Psydology Training Clinics (ADPTCsee
http://psychtrainingcouncils.org/pubs/Practicum%20Competencies%20FINAL-@2pdfandsee

Hatcher & Lassiter, 2007). The developers of the document state that not all programs, and therefore by
extension not all sites, need to teatlhof the competencies below. Therefore, individual items or entire
sections may not be appropriate for the student at this site, at this time. Students and supervisors and the
practicum class instructor should come to an agreement about what argawepeate for evaluation at

the start of each semester. The Program would like the appropriate sections of the form to be completed at
the end of the Fall, Spring, and Summer semesterss#fitester reviews (e.g., in rdttober, mid

March, and mieJdune)can be helpful but do not need to include formally completing and reviewing this
entire document.

Because it can be reasonably expected that students will have interaction with a variety of staff members
and others affiliated with the site during the pien placement, the supervisor ideally will talk to others

at the site to get their perspectives of the student and these comments should be incorporated into the
ratings and associated comments. If a site also conducts outcome measurement wittatigatand

remarks from clients should also be incorporated when relevant.

As supervisors know, it can be difficult to have a true sense of all of these aspects if one is not actually
observing every minute of every session with every client. Becauss ttttsrealistic, we understand that
supervisors will have to rely on watching video or listening to audio of the sessions, speaking with the
student and getting her or his impressions, reading case notes, and speaking with clients, among other
mechanismsThis can lead to some subijectivity in the evaluation but we trust that experienced
supervisors have developed ways of gathering information that will allow them to provide ratings for the
items and offer constructive feedback to the student.

Another dificulty in doing evaluations is that supervisors have differewvels of expectations and

varying amounts of experience with supervision in general and supervising doctoral students in particular.

In situations where supervisors are uncertain about whikibie expectations are appropriate for students

at this level of training, we encourage consultation with the practicum class instructor. We anticipate that
students should be at level 3 or above throughout their practicum placement and, hopefirlyreatie

in their skill levels over the course of the placement. If a student is below level 3 in a particular area we
hope the supervisor and student will discuss the concerns and develop a plan of action to assist the student


http://psychtrainingcouncils.org/pubs/Practicum%20Competencies%20FINAL%203-07.pdf
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in reaching level 3 by thend of the semester in question, oreatsk by the end of the placement.
DIRECTIONS: Below are several general areas of professional competencies, each with a set of specific
skills or behaviors for evaluation

Harmful to Needs Needs more  Average for Exceeds Clear Strength
Ot her Significant ~ time to master Level of Expectations  Performing at
Welfare Improvement in  expected Training & Predoctoral
order to work skills Experience Internship
w/ clients Level
0 1 2 3 4 5
Using the above rating scalgrovide a numeric rating for each skill or behavior listed which best reflects
thel ev el of t he tasahsanvedearbttee mpserecéndavatuatiorcperiod. If you have not
been able to observeUAr feovra tidhanthebd teiias es i | For wair &
required for this | eveNA.of training or at this si

Very Important : When giving ratings, the comparison is other individuals at that level (i.e.,putkier

Ma s t iadiviusils in their firsdoctoralpracticum, secondoctoralpracticum, etc.).Given this, there

should be no constriction of ratings (i.e., a person could be rated anywhere froni ®). A zero

should be given when you judge the tr dyiharmefdtds ski l

A

the welfare of others such as clientés or practic

(Remainder of form is to be completed by supervisor in conjunction with student)
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1. Relationship/Interpersonal Skills

The ability to form and maintain productive relatioipshwith others is a cornerstone of profession
psychology. Productive relationships are respectful, supportive, professional and ethical. Prof¢
psychologists should possess these basic competencies when they first begin their clinical tral
Although the ability to form such relationships is grounded in basic skills that most students w!
developed over the course of their lives to date, helping the student hone and refine these abi

professional competencies in the clinicaliggtis a key aim of the practicum.

I n particular, the practicum seeks to enhan
a) With patients/clients/families: RATING

i) Ability to take a respectful, helpful professional approach to
patients/clients/families.

i) Ability to form a working alliance.

iii) Ability to deal with conflict, negotiate differences.

iv) Ability to understand and maintain appropriate professional boundaries.

b) With colleagues:

i) Ability to work collegially with fellow professionals.

i) Abilityt o support others and their wg
work.

iii) Ability to provide helpful feedback to peers and receive such feedback
nondefensively from peers.

c) With supervisors, the ability to make effective use of supervision, including:

i) Ability to work collaboratively with the supervisor.

Collaboration means understanding, sharing and working by a set of com
goals for supervision.

i) Ability to prepare for supervision.

i) Ability/willingness to accept supervisory input, including direw; ability to
follow through on recommendations; ability to negotiate needs for autono
from and dependency on supervisors.

iv) Ability to self-reflect and sefevaluate regarding clinical skills and use of
supervision, including using good judgment@svhen supervisory input is
necessary.

d) With support staff :
i) Ability to be respectful of support staff roles and persons.
e) With teams at clinic:
) Ability to participate fully in t
i) Ability to understand anms.obser ve
f)  With community professionals:

i) Ability to communicate professionally and work collaboratively with

community professionals.
g) For the practicum site itself:

) Ability to understand and obser vae
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i) Ability to participatein furthering the work and mission of the practicum sitg

iii) Ability to contribute in ways that will enrich the site as a practicum experig
for future students.

COMMENTS:

2. Skills in Application of Research

Clinical practice in all healtieare felds (e.g., medicine, nursing, dentistry) is based on accumulating
research results, knowledge derived from practice, and the good judgment of the clinician (see, e,
filntroduction toevidenceb a s e d  m ehtipi/\evwwrhd.uno.edu/services/tutorials/efor
psychology see the APA Task Force on EvideBased Practice, 20D6A core research knowledge
base, and training in accessing and applying research knowledge to clinical practiaecéwem
competency for psychologists.

a) Development of skills and habits in seeking and applying theoretical and rese
knowledge relevant to practice of psychology in the clinical setting, including
accessing and applying scientific knowledge bases.

b) Understanding and application of theoretical and research knowledge relate(
diagnosis/assessment and intervention, diversity, supervision, ethics etc.

COMMENTS:

3. Psychological Assessment Skills

Psychological assessment is a fundamental competenpsychologists, and it includes
comprehensive and integrated assessment from the initial interview, psychological testing, interv
and the evaluation of the outcome of psychological service. A foundation of knowledge and skill i
needed for psywlogical assessment.

RATING

a) Ability to select and implement multiple methods and means of evaluation in
that are responsive to and respectful of diverse individuals, couples, families
groups.

b) Ability to utilize systematic approaches to gathg data to inform clinical
decision making.

c) Knowledge of psychometric issues and bases of assessment methods.

d) Knowledge of issues related to integration of different data sources.

e) Ability to integrate assessment data from different sources fonattig purposes.

f) Ability to formulate and apply diagnoses; to understand the strengths and
limitations of current diagnostic approaches.

g) Capacity for effective use of supervision to implement and enhance skills.

COMMENTS:



http://www.hsl.unc.edu/services/tutorials/ebm/




